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Part A.

Introduction




Introduction

The opportunity to develop this resouregosein 2017 when the New Zealand Health Education
Association (NZHEA) received funding from the Ministry of Education to sumaith education
teachers throughi K S Wb S ¢ 2 NJpibot p@jdct Thé delSsiadi th fache resource on
senior secondary mental health and resilience was in consideration of other known resourcing in
development for juror secondary health education. An added factor waeslack ofa
comprehensivenental health teachingesource for senior secondalgvelthat helpedteachers to
design and plan learning programmesesponse to the direction provided Gy e New Zealand
Curriculum and supportedgtudent achievemenin NCEA. Adding impetus to this decisizas the
ongoing focus on whole school approaches to the promotibmellbeingin New Zealand schogls
wheremostfocusis onmental and emotional wellbeing

The title of thisresource® Sy G I € | S t (i Kis tb gffdv atteBtianitd the mpat&nde of

the concept of resilience when students are learning in mental health contexts at senior secondary
level. However, it is noted thabif teaching and learning purposes, the concept of resilience sits
within the broader understanding of mental health as a keyaastlearning in Health and Physical
Education infThe New Zealand Curriculum

Structure of the resource
Part A.

The introductory sectiorof the resource contains background information for teactaard outlines
some important considerations for teaching and learning about mental health at senior secondary
level Thisincludesplanning considerationsndicatorsof progression of learning across NZC levels 6
8, learning pathways and making meanindfoks to NCEA, and ensuring student safgtyen the
sensitive nature of issues that students may raise in xlass

Part B.
The main part to the resourceftise teaching and learning activities

The recipe bookike way the activities are writtenisto A Y i SYRSR (2 f A YA
about what to teach and how to teach it. Usiagook book analogyhis is notabook of cake
recipes where all the ingredients need to be measured exgalg instructions followedh
sequenceto producethe cakeshownin the picture While the activity instructions can be uséd
this way as teachers build confidence andrease theifamiliarity with the materialit is
anticipated thatti KS  WNB OA LIS & Q areukel SshsdlisioRinsyir@ignisifulfyR
SELISOGSR GKIG GSFOKSNAR ¢gAff agl Ll AyaNBRACS
Wy dziNARGAZ2YFEQ 6fSIENYyAy3aIo ySSRaz yR YIS
capital of the students, and other resourcespilable at the time.
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Mental health as a key area of learning In

The New Zealand Curriculum

The Mental Health Foundation defines mental healthéast K S  OF LJ OAGe G2 13
ways that enhance our ability to enjoy life and deal with the challenges we face. It is a positi
sense of emotional and spiritual wellbeing that respects the importance of culture, equity, sc
justice and persg | £ R XMHF defindicm£2018)

The World Health Organisation statesth@ata Sy G £ KSI f § K A a -beiGgink y
which every individual realizes his or her own potential, can cope with the normal stresses o
can work productively Y R FNXzA (0 Fdzf t 8> | yR A& FofS G2
(WHO definition, 2018)

Theintendeda 02 LIS 2F WYSy il f KSI f thedl® educatiotwasesablishedNS I
in the Health and Physical Education in the Newiaweh Curriculun{1999)document:

Ly GKAa 1Se& INBI 2F tSIENYyAy3as addzZRSyda oAff
physical, mental and emotional, social, and spiritual dimensions of hauora contribute to mental
health.

Students will examine social, cultural, economic, and environmental factors that influence people's
mental health, including the effects of media messages. Students will use-thitikithg and
problemsolving skills to develop strategies and safety pdoces for avoiding, minimising, or
YEYlF3AYy3a NA@3I6) aAddz A2y adé

The range of learning opportuniti¢isat students could engage in within this broad understanding of
mental health andwhich continued to remain relevant for the NZC (200¥9ludeknowledge,
understandings, and skills:to

w strengthen personal identity and enhance a sense oisath

w  examine discrimination and stereotyping, and to evaluate their impact on people's
mental health

w support themselves and other people during times of stress, disappointment, and loss

w  to make informed, healtlenhancing decisions in relation to drug use and misuse

w recognise and respond to situations of abuse and harassment

Understanding af

w personaland interpersonal skills to enhance relationships
w the benefits of physical activity, relaxation, and recreation in relation to mental health

And

w values and attitudes that support the enhancement of mental health for the students

themselves, other peopland society such as a positive and responsible attitude to their
-
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own weltbeing, respect for the rights of other people, care and concern for other
people, and a sense of social justice.

(Adapted fromHPE in the NZC, 19993p).

Central to constructig knowledge about mental health at senior secondary level is the consistent
use and increasinglgomplex application gthe HPEunderlying conceptto develop eveigreater
depth and breadth of understarag of mental healthrelated situations and issues.

That is, the concepts of:

W Hauoraas a holistic model of wellbeing which understandings of mental
health sit;

() The socieecological perspective to explore mental health at a personal
(or individual) jnterpersonal, and community or societal level,

() Health promotionas a processknowledge of which is required to be able to
takeindividual and collective actign

W Attitudes and valuefocused on developingespect care and concerrfor self,

others andsociety, and the values obeial justice

MENTAL HEALTH & RENCENZHEA SENIOR SECONDRESOURCE 7



Foundations for teaching and learning in

HPE at NZC Levels86

High qually teaching in health educatiothat maximises learning outcomes for all students, draws

on a wide range of education policy and research about effective teaching and learning applicable to
teachers across the curriculum. This large body of literature fills many library shelves.ohttienti

drawn to a very small part of this literature for its relevance to senior secondary health education,
and mental health education in particular.

(1) Constructivist approaches
The pedagogical approach to teaching in health education

The pedagogicapproach to teaching and learning promoted for health educaitiotine 1999 HPE

documentwas a constructivist approach. At its heart, constructivist teaching is based on the

understanding that learning occurs as a consequence of students being actigppats in the

learning process, where students construct meaning and knowledge. For New Zealand puhieses

reflects the principles of teaching and learning for diverse learners (see for exantpiako,

Minsitry of Education2011). This is in camist toother approaches whereby the teacher has

already selected the knowledge that will be learned, and passively transmits or tells students what

GKSe WySSR (2 (y26Q> dzadzftfte Ay NBalLkRyasS G2 LM

However, knowledge construction stilkeds deliberate acts of teaching to guide students through

the learning process. Students need help to organise their knowledge in a way that can be shared
and communicated so that it makes sense to them and others, and for learning to remain within
whatis considered to be socially responsible and ethical. Constructivist approaches also need to
ensure that students are constructing knowledge that is new to them, building on what they already
know, and that they are making progress with their learrgrajd not simply restating (in a slightly
different way) or reorganising what they already know. It also requires students to develop skills for
learning that enable them to engage in knowledge construction process. Essential to this process is
critical (and ceative) thinking.

This is wherdoth the underlying concepts of HPE that help shape the knowledge, and critical

thinking as a key competency and process for learning, becorAmagrtant in health education.

CKIFIG Aazx KSItOK SRdAzARSH AMAYQ (0yF 265(RS RIS 84 2 yy AIS NBER v |
SELISNASYOSd LG A& O2yaiNHzOGSR 6& oOoNAYy3IAYy3I 23S0k
ARSIFAaQ O6GKS 1t9 dzyRSNIéAy3 02yOSLIia IyR 20KSNJ O¢2
organise, and budl knowledgeln this waythe teacher provides the theoretical and conceptual

framework for the knowledge constructioand the students bring their collective knowledge and

experiences, awell asaccesiig more information along the wayiK S (i S | ddg&yiprodded.JS

a range of learning opportunities for bringing these knowledges together. These ideas are captured

in the following quote:
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¢CKS 1y2¢fSR3IAS 2F (GKS Ofl aaNB2Y Aa O02yaidNHzOGSR 6k
with academic knowlede. A key skill of a critical constructivist teacher involves nurturing this

synthesis of personal experience and academic knowledge. Such a pedagogical act is extremely

complex, and teachemust work hard to bring the different perspectives together.yTieeeal how

their own perspectives came to be constructed and how the social values, ideologies and information

they encounter shape their pedagogies and worldvi¢kincheloe, 2005.4.)

The sort of knowledge and understandings that students need teldg to achieve at NZC Levels 6
8, and achieve success in the NCEA Achievement Standards, needs to be constructed. It is not
knowledge that can be copied and reproduced from textbooks.

The reason for presenting the activity instructions with the teacret student activities alongside
each other, is to attempt to show how this complex process of knowledge construction unfolds.
However, the simplicity of what is written on paper cannot do justice to the intricacies of what
happens in the classroom anddikes a lot of practice to become a highly effective constructivist
teacher.

Critical thinking as a fundamental process for learning

Through the key competencies of the NZC, the importance of critical thinking as an essential process
for learning has been established across all learning areas of the curriculum. A statement about the
importance of critical thinking for learning in heaktucation can be found in the Ministry of

Education resourc&he Curriculum in Action: Making Meaning Making a Difference Yedl3 11

Health and Physical Education in the New Zealand Curriculli®®9) defines critical thinking as
"examining, questioningevaluating, and challenging takdar-granted assumptions about issues
and practices" and critical action as "action based on critical thitKm§6).

For critical thinking to be meaningful in its learning area or subject context requires the selgfction
guestions that support students to synthesise their own knowledge with academic knowledge (the
underlying concepts for example). The following list of questions remains a useful foundation for
critical thinking in health education. These questions lvarselected and adapted to suit specific
learning contexts.

Questions for critical thinking

I What do you know about this issue or situation?

I How did you come to know this?

I How do you feel about this issue or situation?

I What is the evidence for thisitowledge?

I What are your beliefs about this knowledge? Why do you believe this?

I What information is missing from this picture?

1 Why is this information missing?

I Have the social, cultural, economic, political, and/or ethical aspects of this situation k
considered?

I Whose voice is heard in this writing, article, or classroom activity?

I Whose interests are being served? Who has the power in this situation?

I Who is being advantaged?

I Who is not being heard or served?

I Who is being disadvantaged?

I What are the ineqalities that exist in this situation?

i What needs to change?

1
MENTAL HEALTH & REESNCENZHEA SENIOR SECANDRESOURCE 9



1 How can you contribute to this change?

SourceThe Curriculum in Action: Making Meaning Making a Difference Yedr3 (Ministry of
Education, 2004, p.27, based on Brookfield, 1995, and Snm382) 1

(2) Health education as a learning and qualification pathway

This resource promotes health education as a viable learning and qualification pathway at senior
secondary school. Most of the NCEA Lev@lAchievement Standards require explleérning about
aspecs ofmental health. The extent of this mental health focus will depend on the specific contexts
chosen for learning and assessment.

Teachers are encouraged to negotiate the selection of standards and the contexts for learning and

a1 SaayYySyid FT2NI SIOK adlyRFNR gAGK GKSANI aGdzRSyGa
learningand qualificatiorpathwaysplanning. These considerations inclugining enough credits

from the course (so that learning in health education willtcdte equitably to their overall NCEA

level certificate), that they can complete particular standards, or access specific topics that will

support other learningor meet requirements foentry to tertiary pathways.

Itis NOT expected that all studemntdll complete all standards for each level. Departmental and
senior leadership should provide guidance on this matter.

The following table summarises the way contexts drawn from the mental health key area of learning
feature across NCEA Level3.1

AS # Achievement standard Mental health focus in this standard
title (and achievement
criterion)

Level 1

AS90971 | Take action to enhance| 3 credits | Personal goadetting in relation to enharingan

L an aspect of personal | Internal | identified area of wellbeing. Developing a
wellbeing. SMART goal and action plan, implementing ar
evaluating the plan in relation to wellbeing.
Students can choose a goal related to managi
stress or other selnanagement skill, or
enhancing interpersonal slglthat support
mental and emotional wellbeing.
AS91097 | Demonstrate 4 credits | Understanding how changes impact on (ment
1L understanding ofvays | Internal | and emotional) wellbeing and demonstrating
in which wellbeing can understanding of personal, interpersonal and
change and strategies community/societal actions needed to support
to support wellbeing. person in a situation where thefrealth or

wellbeing has changed. This stand leads to
Health 2.3 which focuses specifically on buildi
resilience.

1
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AS90973 | Demonstrate 5 credits | Demonstrating knowledge of personal and
S understanding of Internal | interpersonal skills for healthy relationships
interpersonal skills usec including own and joint problem solving,
to enhance interpersonal communication skiligich as
relationships. effective listeningand assertiveness skills.
AS90974 | Demonstrate 4 credits | Sexuality education is underpinned by
e understanding of Internal | considerations of mental health such as
strategies for promoting knowledge of rights and responsibilities in
positive sexuality. romantic/sexual reldonships and skills for
exercising these, and promoting positive
sexuality/inclusiveness of diversity.
AS90975 | Demonstrate 4 credits | Understanding how AoD use impacts wellbein
1L understanding of issueg External | Through understanding a range of issues relaf
to make health to AoD usestudents can demonstrate the use
enhancing decisions in of a decision making model to make informed
drugrelatedsituations. decisions.
Level 2 Mental health focusin this standard
AS91235 | Analyse an adolescent | 5 credits | Adolescent wellbeing issaeould include AoD
o health issue. External | use, body image, relationshipsr other contexts
(as directed by the examinefylost adolescent
issues hge a strongnental health focus.
Students need to show understanding of
personal, interpersonal and community/societs
factors that contribute to the issugbacked up
by evidence)how wellbeing is impacted, and
strategies (and actions) needed to achieve
healthy outcames in relation to the issue.
AS91236 | Evaluate factors that | 5 credits | Knowledge of personal, interpersonal and
—- AYTFE dzSy OS L Internal | community/societal strategies (and actions)
ability to manage needed to build resilience by developiag
change. enhancing the protective factors, and reducing
or mitigating the risk factors.
AS91237 | Take action to enhance| 5 credits | A group/collective process tidentify a goal
29 'y F&aLISOG ¢ Internal | related to an aspect of school/community
wellbeing within the wellbeing, plan and implement actions, and
school or wider evaluate the process and impact of the action:s
community. in relation to the goal and its impagty” LJS 2
wellbeing. Studers&kelected action may focus
specifically oramental health issue, or a
wellbeing issue that has (indirect) implications
for mental health.
AS91238 | Analyse an 4 credits | Recognising power imbalances in relationship
s interpersonal issue(s) | External | (bullying, harassment, intimidatioand
that places personal discrimination) why these have occurreénd
safety at risk. the impact on wellbeingKknowledge of personal
interpersonal and community/societal strategie
(and actions)including tre use of laws and
policies needed tananage incidences, and
reduceor eliminatethese behaviours.

MENTAL HEALTH & RENCENZHEA SENIOR SECONDRESOURCE

11



AS91239
2.5

Analyse issues related
to sexuality and gender
to develop strategies fo
addressing the issues.

5 credits
Internal

Knowledge of personahterpersonal and
community/societal strategies (and actions),
that contribute to social justice in gender and/¢
sexuality situations. The strategies need to sh
understanding of the values of social justice.

Level 3

Mental health focus in thisstandard

AS91461
3.1

Analyse a New Zealanc
health issue.

5 credits
Internal

AS91462
312

Analyse an internationa|
health issue.

5 credits
External

The selected issue may be specifically related
mental health or have implications for mental
health e.g. building resilience at school, Acf2
in NZ, the impact of colonisation on wellbeing.
Knowledge of the way thsocialdeterminants

of health have influenced the issues is require
along with community/ societal strategies (ang
actions) needed to achieve equitable health
outcomes for alpeople

AS91463
3.3

Evaluate health
practices currently usec
in New Zealand.

5 credits
Internal

Evaluation of traditionalcomplementary and
alternative and westernscientifichealth
practices includes consideration of whether or,
not the health practices are holistic or treat on
one dimension of health or wellbeingndhow
effective the practices ar@s relevant to the
health or wellbeing situation selected for the
investigdion). This learning can be applied to &
mental health context such as depression.

AS91464
3.4

Analyse a contemporary
ethical issue in relation
to wellbeing.

4 credits
Internal

Analysis of the ethical dilemma includes
consideration of the differenperspectives of
the issue. Regardless of the issue selected,
ethical dilemmas all have implications for the
way people think, feel and act.

AS91465
3.5

Evaluate models for
health promotion.

5 credits
External

Knowledge of the way differemhodels of
health promotion can be applied to situations
and to evaluate the likely success of these ba:s
on what theory says about the effectiveness o
models. Learning can focus on application of
models to mental health contextalthough the
examiner will decid¢he context for the
examination.

(3) Teaching as Inquiry

As a matter of curriculum and teaching policy, the approach teachers take to making all teaching and
learning decisions when designing, planning, delivering and evaluating learning programmes derived
b¥%/ ¥ Aa

TNRY

iKS

iKS

W (i $3b) Bt esltAeducation AegrjindgA NE Q

programmego meet learner needs and be responsive to diverse learners, this approach snsure
that teachers of health education ask and respond to questions like those following.

MENTAL HEALTH & RENCENZHEA SENIOR SECONDRESOURCE

12



W{AYOS Fye (St Ofekesitldin difierbidt dbriexts for difeNht tudénts, effective
pedagogy requires that teachers inquire into the impact of their teaching on their students. Inquiry
into the teachinglearning relationship is ayclical process that goes on moment by momé¢as
teaching takes place), day by day, and over the longer tddi2  0.3b)2/  LJ

Teaching as inquiry cycle | Health education teachers could be asking and responding to

NZC 85 jdzSatdAz2ya adzOK & Xo

2 KSNB FFNB Yeé addzRRSyda wkidaQk
What is important (and w What does the achievement data tell me about the NZC lev
therefore worth spending at which each of my students is achieving in health educatiq
time on),given where my e.g. previous NCEA data, overall jagnt of evidence in thei
students are at? learning portfolio (judged against the HPE AOs or other sou
The teacher uses all of achievement indicators).
available information to w What does the evidence show about my stats
determine what their understanding of the underlying concepifiauora, socie
students have already ecological perspective (persoraterpersonal and
learned and what they community/societal) and other big ideas related to mental
need to learn next. health that have been part of their previous learning

programme?

w What are the literay levels of my students for reading and
writing and what are the implications of this for the activities
need to include iy teaching programme?

w How digitally literate and fluent are my studergsire they
effective and responsible digital citizens?

w What do | notice moment by moment and lesson by lesson
about where my students ar@t® When my students
participate in activities, produce learning artefacts individua
or in groups for their learning portfolio, or demonstrate skills
what is this tding me about where they a’ (i Q K

Other considerations to help answer the questid KI A a

AYLRNIFYy(G (2 F20dza 2yKQ

w Since no teaching decisions can be made in a knowledge
vacuum, and answers to questions need to be grounded in
knowledge, what directiodoes the NZC offer to help me
RSOARS WgKIF{d A& AYLRNII yi

w What else do | know about my learners as students and as
people (as far as this is ethical to know)? What other data i
the SMS about their cultural backgrounds, languages spokg
home, family situation, health and social data, other subject
they are taking this year? How might | use this information i
my programme, or what do | need to be sensitive to when
designing my learning programme?

w What else could | ethically find oufn my students about
their learning interests and priorities? How could | build this
into a learning pathway that leads to future learning?

w What are the planned learning and qualification pathways f
the students in my senior classes? What will succéssfu
completion of the health education Achievement Standards
contribute to their overall NCEA qualification?

1
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How well does my programme build on prior learning at jun
level and how does each level provide a foundationdod
pathway tothe next levek as guided by the levels of the NZ(
What do the indicators of progression resources for health
education offer(e.g. the NZHEA seality and health
promotion progressions)to help me understand the level at
GKAOK Y& adGdzRSyda I NBiGad | NJ
where the learning needs to develop in breadth and depth 9
that they make progress in their learning?

As well as being interesting and engaging for students, whg
learning contexts (topics) are going to be most useful for
developing their knovddge and understanding of the
concepts and big ideas central to learning in health educati
Do these topics offer sufficient learning challeagad provide
students with opportunities to develop understanding beyor
what they already kna? What is my experience teaching thig
topic and whatsupportY A 3 K4 L ySSR AF L
can lead my students to a successful achievement outcome
with this topic?

What mental health issues acé currentinterest in the
community and in mediaand do | have access tor(can I find)
suitable teaching and learning resources for my studeritsn
they arelearning about these issues?

Are there any school wide approaches to promoting mental
and emotional wellbeing that have a particular focus frear
that learning in health education could contribute to?

Are there any community or national events with relevance
mental health that occur at a useful tinod year,that the
learning can make connections with?

What strategies (evidence
based)are most likely to
help my students learn
this?

In this teaching inquiry, the
teacher uses evidence fror
research and from their
own past practice and that
of colleagues to plan
teaching and learning
opportunities aimed at
achieving the outcomes
prioritised in the focusing

inquiry.

What does the collection of student voice (and my
observations of students learning in class) tell me about the
ways my students learn best? How are these preferred (or
successful) strategies connected with the key competencie
Are these learning strategies representative of all key
competencies (or are there some ways of learning my studé
need to develop alongside thd&arning ofhealth education
knowledge?)

How well do my students work together (are they cooperati
dothey share ideas, can they work effectively in groups)? H
well do my students work independently? How well do my
students learn when working with digital tools? Therefore,
what teaching and learning strategies do | need to include i
my programme?

If hedth education learning is founded on constructivist
approaches, how proficient are my students at using critica
thinking and other strategies for constructing knowledge?
Where can | build in deliberate teling aroundearning how
to think critically aswell asopportunities for using critical
thinking skills?

1
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w What school wide initiatives are there around implementing
strengthening pedagogy that | need to include to support
student learnin@ e.g. differentiated approaches, culturally
responsive approdies, strategies that enablelearning.

w Are there any external providers that could make a meaning
contribution to my programme and enhance student learnin
(See NZHEA materials about effective use of external provi
in learning programmes.)

w How wel do my students understand the need to plan their
learning time to complete internal assessmeqgtwhether that
is compiling a portfolio of evidence over tira completing a
task at a designated time?

w Do my students understand how they can use conceptua
knowledge from one unit as part of their learnirapd
assessment) for other units éwchievement Standards?

w For successful management of external examinations, wha
preparation and skills do my students need?

As | informally noticetudent learning in class, as | sigiidence

What happened as a resull complied n their learning portfolio, and as | formally track and

of the teaching, and what | monitor my student§earning progress against school/departmer

are the implications for achievement targets and studeiflearning goals (using establishe

future teaching? school systems and the facility for this on the SMS):

In this learning inquiry, thel w What learning progresare my students makirgHave they
teacher investigates the reached theimpersonallearning/ NCEA goals? How well have
success of the teaching in GKSe YSi GKSasS 32FfakK 2Kz
terms of the prioritised is this? Could more students be achieving merit or exceller|
outcomes, using a range @ What do | needo help them to learn in order toaithis?
assessment approaches. | w Overall have my students reached the expected school/
They do this both while department achievement targets? If nathat do | need to do
learning activties are in RAFFSNByGfteK LF L R2yQl vy
progress and also as w 2KFEG R2 GKS & deRMeiyléamify (doleded
longerterm sequences or as student voice) indicate worked welhd therefore what do
units of work come to an | need to keep doing? What do | need to do differently to m
end. They then analyse an the learning needs for all or some of my students?

interpret the information to
consider what they should
do next.

(4) Programme design and planning

It is recogiised that many schools are now designing their school curriculum in ways that are highly
responsive to the learning needs of their students and community. This means that the traditional
practice of providing (only) subject based courses for senior stsdsrthanging, and some courses

now include learning from across subjects or learning areas. Regardless of the way schools organise
the learning programmes that make up the school curriculum, and whatever these courses are
called, it would appear that the is still a commitment to learning being organised into themes or
topics whichfor the purpose of thisresourgg A f £ 0SS NBEFSNNBR (2 &AYLX &
learning in each unit leads to assessment by one or more Achievement Standards. Tddslapp

1
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leads to huge diversity in the way schools now design their learning programmes making the
development of resources to support overall programme planning highly problematic.

When designing units of learning that are intended to be assessedhdtHealth Achievement
Standards, the following guidance is provided.

Each NCEA Health Achievement Standard is closely aligned to a range of AOs at the specified level of
the NZC (NCEA Leve] WZC Level 6, NCEA LevelNZC Level 7, and NCEA LeveNZC Level 8).

To ensuresufficient coverageof the underlying concepts and big ideas specific to the context within

the mental health key area of learning, the following planning framework is provided as a form of
checkilist for planning units and whole grammes. This means that when teachers respond to the

LI NI 2F GKS T2 Odezhakiyimporkagt o dasubl@thdjNES i& @nAinghgftant’source

of information for answering tis question as well agonsidemgR I G (0 KWwhereaK2 6 & W
studens are af) ®

1
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Planning framework

What do students already understand about the HPE underlying concepts from other learr|
contexts?
What do students already know about mental health from previous learning?
Which contextswill build on learning fromyears 9& 10, and be thefocus across years 113?
Change, loss, grief, stress, and building resilience; Friendstgifonships, Bullying and
discrimination; Alcohol and other drugs; Body image

To develop the building blocks The big ideas

required for health eduation | Developing Knowledge about | Strategies for

learning pathways across the | understanding of factors that supporting welk

NZC, programme coverage | hauora and wel contribute being in relation

should consider a being in relation to | positively and to mental health

combination of: mental health negatively on ¢ individual and
mental health collective action

Personal or individual

aspects of mental health
Personal health and physical
development

Mental health and
interactions with others
Relationships with other
people
Widercommunity or
societal considerations o

mental health
Healthy communities and
environments

What sorts of teaching and learning strategies will best supparti dzZRSy G4 aQ f St |
ideas in a range of mental health contexts?
Given the central importance afitical thinkingfor learning in health education, which activiti¢
will be selected talevelopthis key competency when learning about mental lie2a
How will the learning programme support students to develop and use the remaining key
competenciesJsing language, symbols, and texts, Managing self, Relating to others,
Participating and contributing.
Subject specific literacy development
2 KFG 2LILR2NIdzyAdASa gAtf 0S LINPGARSR (2 |
mental health information, and then write and use oral language for communicating the
learning?
How will the learning programme help students to developgitial fluencyand become
responsible digital citizer

The HPE strands

How will evidence of learning be collected?
How will the level of learning achievement in the NZC be judged?
NCEA achievement standards, monitoring progress against learning intentions derived frg
achievement objectives

1
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Unpacking the HPE achievement objectives at NZC lewélg @&ith a

focus on mental health learning contexts

t NI 2F |

S+ OKSNDa

NEfS Aa G2 KSEtLI atdzRSyda G2

doh&Bdydss they Bre hakiSy int SOSt 2

their learning. This is addition to formally assessing their achievement using the NCEA Hehidvément Standards. This section provides a collection
of possible indicators to describe examples of learning in the mental health key area of learning at senior secondaeatdark are encouraged to

develop their own indicators of achievement u8in G K S

f SINyAYy3 O2y(iSEG& Ay GKS

a0Kz22f Qa

KSI f 6K SR

NZC Level 6

Students will;

Possible indicators to show the leammg intention has been achieved

NCEA links

Al Personal growth and
development:Investigate and
understand reasons for the choices
people make that affect their well
being and explore and evaluate
options and consequences.

In context of AoD education students learn the process of making decisions that support pe
wellbeing:Stucents can fill out a decision making grid to identify the range of choices availal
an AoD scenario, their feelings as a consequence of selecting each, apttombination with
the consequences for their wellbeing for each option. yiten then make decision about the
option that would best support their wellbeing and can justify why this was the best option ¢
took the wellbeing of other people into consideration, it was achievable or sustainable, it
reflected their values and beliefs

AS9075
(Health 1.6)

A3 Safety managemenDemonstrate
understanding of responsible
behaviours required to ensure that
challenges and risks are managed
safely in physical and social
environments.

As part of learning how to act in ways that show respearte @and concern for self and others,
and actions that promote wellbeing in situations where there is potentialSisktents can
recognise a range of potentially unsafe situations involving AoD, and recommend actions tt
would minimise harm for self anathers; ORStudents can recognise situations where someor,
is using their power over others (e.g. bullying) and know how to act when they are the byst
witnessing this behaviour.

As part of learning about ways to manage stressful situatiBmisdentscan identify what factors
cause them stress, and select strategies that will reduce stress by addressing the causes g
stress.

AS9091
(Health 1.1)
AS90973
(Health 1.4)
AD0975
(Health 1.6)

A4 Personal identityDemonstrate an
understanding of factes that
contribute to personal identity and

As part of learning about the impact of change and loss on wellb8tuglents can identify what
is important to them that helps them manage times of change and Hosvrhight be different

for other people e.g. some people might find comfort and support from being with others,

AS91097
(Health 1.3)




celebrate individuality and affirm
diversity.

connecting with culture (et¢cwhereas others might want to be left to themselves, listen to m
or connect with the environment.

C1 RelationshipdDemonstrate an
understanding of how individuals and
groups affect relationships by
AYyFEdzZSyOAy3a LIS2 LA
beliefs, decisions, and sense of self
worth.

As part of learning about the way effective use of interpersooalmunication skills impacts
wellbeing Students can recognise situations where effective listening and using a joint prob
solving approach will prevent a conflict situation worsening, restore the relationship betwee
people involved, and support individual wellbeing.

AS90973
(Health 14)

C2 Identity, sensitivity, and respect:
Plan and evaluate strategies
recognising their own and other
LIS2 LY SQa NARIKGaA |
avoid or minimise risks in social
situations.

In context of learning about rights and responsibilities imfighip situationsStudents can
identify the rights and responsibilities for each person in the relationship in a range of frieng
situations e.g the right to sagno¢ to anything (such as sneaking out to a pariydngside the
respongbilitiesto respect someone who says ntie right to be spoken to and treated fairly an
respectfully alongside the responsibility of communicating and acting in a way that is fair to
respectful of the other person (such as no back stabbing, no put datc)s

AS0973
(Health 1.4)

C3 Interpersonal skillPlan strategies
and demonstrate interpersonal skills
to respond to challenging situations
appropriately.

In context of learning about eliminating bullying at sch&ilidents can select and demonstrat
the use of a combination of assertiveness skills, giving negative feedbgakstinga change of
behaviour, and the use of a problem solving model, to respond to and restore a situation w
bullying has occurred.

AS90973
(Health 1.4)

D1 Societal attitudes and values:
Analyse societal influences that shap
community health goals and physica
activity patterns.

As part of an investigation into ways to reduce harm from alcohol$tselents can describe
waysthatyoy 3 LIJS2 L)X SQ& ¢StfoSAy3a Oly 06S adzZJi2)
guidelines for health promotion related to alcohol use (e.g. drinking in moderation or drinkir
non-alcohol alternatives, safe parties, sober drivers, sober buddies, knowing hotvateahol is
in a drink, etc).

AS90975
(Health 1.6)

D2 Community resourcegidvocate
for the development of services and
facilities to meet identified needs in
the school and the community.

As part of a unit of investigating the way change impactshe@tly, students learn how school
systems support students experiencing chang§éasdents can collect and provide evidence to
inform school leadership about the aspects of the school system that are working well to sy
students transitioning to secondaischool, and which systems need improvement (e.g. stude

who arrive at the school after the start of the school year).

AS91097
(Health 1.3)
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D3 Rights, responsibilities, and laws]
Compare and contrast personal valu
and practices with policies, rideand
laws and investigate how the latter
contribute to safety in the school and
community.

As part of a unit investigating the way the school supports and includes students with spec
education needs or physical disabiliti8sudents can identify situations where school practice
are consistent with school policy and continue to support and promote these, and any insta
where the actions of students, staff or other members of school community are not inclusiv
all students at the school.

AS90974
(Health 1.3)

D4 People and the environment:
Investigate the roles and the
effectiveness of local, national, and
international organisations that
promote weltbeing and
environmental care

In preparation for deciding a personadith action, and as part of a unit investigating the way)
the school and local community promotes mental and emotional wellbeing for young peoplé
Students can critique the services or health promotion campaign of an agency involved in 1
health promoton (e.g. the Mental Health Foundation or HPA) to determine the relevance ar
usefulness of the service (or campaign) for students at the school.

As part of the whole school approach to promoting cybersa&tydents can identify the ways
NetSafe supporg 2 dzy 3 LIJS2 L) SQa ¢St foSAy3a Ay (G(KS R

AS90971
(Health 1.1)

NZC Level 7

Students will;

Possible indicators to show the leammg intention has been achieved

NCEA links

Al Personal growth and
development: Assess their health
needs and identify strategies to
ensure personal welbeing across
their lifespan.

As part of learning about risk and protective factors and the way these contribute to resilien
Students can recognise that the factors that suppbsgit wellbeing as teenagers differ from

when they were children. That is, as the nature of their friendships and relationships chang
they become more autonomous, and as they come to understand what is important in life g
who they are (their identity, what helps them cope with stressful life events also changes.

AS91236
(Health 2.2)

A3 Safety managementAnalyse

the difference between perceived
and residual risks in physical and so
environments and develop skills and
behaviour for managing resnsible
action.

Learning in health education, as part of a whole school approach to eliminate cyberbullying
Students can recognise unsafe situations online, identify a range of ways to stay safe using
forms of digital technologies, know how to actyiberbullied, and adhere to a set of personal
protocols to ensure that they and their friends do not contribute to the problem of cyberbully

AS91238
(Health 2.4)

A4 Personal identityCritically
evaluate societal attitudes, values,
I yR SELISOGlIGA2ya
awareness of their personal identity

As part of an investigation into why or how personal identity is a factadatescent mental
health and wellbeing issueStudents can critique cultural norms and stereotypes, and
expectations about adolescent alcohol use, to explain how some of these societal or cultur
attitudes and values directly or indirectly impact thearponal identity, and how unfair or

uninformed assumptions and expectations about teenage alcohol use may impact wellbein

AS91235
(Health 2.1)
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and sense of selivorth in a range of
life situations.

C1 RelationshipsAnalyse the nature
and benefits of meaningful
interpersonal relationships.

Through learning about resilience and how social relationships are critical for developing
resilience to manage stressful life chandgsidents can explain what it is about the qualities g
the nature of friendships and relationships that helps peoplenmage stressful life events, an
how thislinks withthe protective factors (and how an absence of quality relationships
contributes to some risk factors).

AS91236
(Health 2.2)

C2 Identity, sensitivity, and respect:
Analyse the beliefs, attitudes, dn
practices that reinforce stereotypes
and role expectations, identifying
glrea Ay KAOK @K
choices at individual, group, and
societal levels.

l'a LINI 2F Fy Ay@SadAadalriarazy Ayidz FI 002N
appearanceas promoted by media and cultur8tudens can critique media images of celebritie
and fashion models (etc) for the way thportray unrealistic and unepresentative images of
males and females, how viewing these images can shape sterealtgpltural values and beliefs
about an acceptable body appearance, and the impact this has on body image and wellbei
groups and individuals.

AS91235
(Health 2.1)

C3 Interpersonal skillEEvaluate As part of an investigation into factors that cause conflict in adolescent friendships and AS91238
information, make informed decision{ relationshipsStudents can identify how a range of personal and interpeaisskills are needed | (Health 2.4)
and use intepersonal skills effectively to prevent or manage diverse rang®f conflict situations, and why certain skills need to be
to manage conflict, competition, and| applied in particular situations (e.g. when own or joint problem solving is needed, where
change in relationships. negotiation and compromise is requirgak wherea change of behaviour needs to be

requested).
D1 Societal attitudes and values: As an aspect of learning abopitotective factors that contribute to building resilien&udents | AS91236

Analyse ways in which events and
social organisations promote healthy
communities and evaluate the effect
they have.

can identify which social support structures and systems in their school contribute to proteg
factors (e.g. sports and cultural groups, peer suppod pastoral care systems), why eow
these systems or structures help build resilience, and link these with protective factors iden
by research.

(Health 2.2)

D2 Community resourceg€valuate
school and community initiatives that
LINE Y2 (S @2 dzyBeingJS :
and devéop an action plan to
instigate or support these.

In preparation for planning and taking school wide action to promote mental and emotional
wellbeing at school (by reducing student streSs)idents can select a range of information
provided by mental heéh promotion agenciegabout strategies to reduce strefisat is relevant
to the stressors identified by students, and plan a health promotion campaign for students §
a0K22f o0lFaSR 2y GKS adGdRSyiaQ ySSRao

AS91237
(Health 2.3)

D3 Rights, responsibiligs, and laws:
Evaluate laws, policies, practices, an

As part of learning about the way power imbalances in relationships lead to behaviours like
bullying,harassment, and discriminatioStudents can recognise various forms of unfair

AS91238
(Health 2.4)
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regulations in terms of their
contribution to social justice at schog
and in the wider community.

treatment, know which national laws and local school policies can be used in situations of
bullying, harassment, and discriminati@ndhow the use of these laws and policie®mote
fairness, and contribute to wellbeing.

NZC Level 8 Possible indicators to show the learning intention has been achieved NCEA links
Students will:

Al Personal growth and To identify the nature of the issue being investigated and its impact on welllgtudgnts can | AS91461
development:Critically evaluate a use data from gublished population survey to describe what the health or wellbeing issue i{ (Health 3.1)

range of qualitative and quantitative

andwhy it is cause for concern, and interpret data to identify which strategies will be neede

AS91462

data to devise strategies to meet the| improve health and wellbeing. (Health 3.2)
current and future needs for well OR Students can ethically collect data fromirgerview or survey otheir peers to provide
being. information about an aspect of student wellbeing (e.g. bullying or strassl) use theneeds
identified in the surveyo plan a health promotion event.
A3 Safety mangement Critically As part of an investigation into national and international impacts of AoD on weltt®indents | AS91464

analyse dilemmas and contemporary
ethical issues that influence their owi
health and safety and that of other
people.

can describe the pasbn (values and beliefs) of groups for and against the use of performan
enhancing drugs in sport. In addition to the wellbeing implications for indivigileeg can also
explain the impacbf use/nonuse ofdrugson sporting culture.

(Health 34)

A4 Personal identityCritically analysq As part of an investigation into how colonisation has impacted on the health and wellbeing | AS91461

the impacts that conceptions of indigenouspeale, or how globalisation is impacting on the wellbeing of populati@tadents (Health 3.1)

personal, cultural, and national can identify how different cultural values, beliefs and practices, introduced from another col AS91462

ARSYyGAG& KI @Seiyy | or culture, can have positive ornegative impact on wellbeingnd,in particular, how (Health 3.2)
introduced values and beliefs impact identity.

C1 RelationshipCritically analyse th¢ As part of an investigation into AaiBe in New Zealandtudents can explain how the nature | AS91461

dynamics of effective relationships in
a range of social contexts.

and quality of relationships with family, friends, peers, colleagues, and people in the comm
can influence AoD use or narse, and how effective ways of communicating, supporting, ang
showing cae and concern for people, are interpersonal strategies for reducing harm from A
use.

(Health 3.1)

C2 Identity, sensitivity, and respect:
Critically analyse attitudes, values, a
behaviours that contribute to conflict

and identify and describeays of

l'a LIFNI 2F Fy 20SNIff aoOKz22f StudiniN@ah eiainiha
attitudes and values, and interpersonal communication sk#éiguired by all students to suppori
the wellbeirg of themselves and other3hisincludesways to giveeonstrudive feedback to

LIS2LX S @ K2 Whjdctly, ail dofpar@ theémsdlvésSor gEhers with images of

AS91461
(Health 3.1)
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creating more harmonious
relationships.

celebrities, or who use ptdowns and bully people whose appearance they think does not
conform to expected ideals.

C3 Interpersonal skillsAnalyse and
evaluate attitudes and interpersonal
skills that enable people to participat
fully and effectively as community
members in various situations.

As part of a strengthsdsed approach to building resilience at sch8tlidents can identify the
attitudes and values required of all students and staff feate supportive and inclusigehool
environment and how these attitudes and values are modetbedhownthough social
interaction.

AS91461
(Health 3.1)

D1 Societal attitudes and values:
Critically analyse societal attitudes
practices and legislation influencing
contemporary health and sporting
issues, in relation to the need to
promote mentally healthy and
physically afe communities.

As part of an investigatiomto the different ways health conditions can be managed or treate
Students can comparéow western medicine, and traditional, complementary or alternative
medicine could be used to manage or treat a namedltiecondition how the ideology and
principles of these approaches may support or not support wellbeing (beyond the named
conditionyK2 g L}t A 0@ &dzlJJ2NIia 2 NJ R2S3ayddithed dzLILJF
contribution of the different health practice® healthy communities.

AS91463
(Health 3.3)

D2 Community resourcegstablish
and justify priorities for equitable
distribution of available health and
recreational resources and advocate
change where necessary.

In concluding an investigation intonational or international health issue that has identified
inequities and injustices leading to poor health and wellbeing for a group or popultiatents
can identify and justify a range of strategies needed to redress the factors that have contrib
to the issue in the first place e.g laws and policies that seek to shift cultural practices that e
some people, redistribution of wealth and resources to redress the impact of poverty on
wellbeing, education and social marketing to teach people abaersity and to understand
20KSN) LIS2 L) SQa f A &benavingin/seciallsifuationbly/ | G A S & |

AS91461
(Health 3.1)
AS91462
(Health 3.2)

D3 Rights, responsibilities, and laws:
Demonstrate the use of health
promotion strategies by implementin
a plan of action to enhance the well
being of the school, community, or

environment.

After learning about a range of health promotion frameworks and mo&#sients can select
and apply the principles of a model to a health promotion initiative at thefrool, and design
plan, and implement this plan (e.g. eliminating bullying or cyberbullying, connectedness anq
belongngat school)

AS91465
(Health 3.5)
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Safety considerations when teaching abo

aspects of mental health

A focus on mental health contexts in headttiucationfrequently results irthe issue of suicide and
seltharmbeing raised by studentd his iespeciallysowhentheseissuesare receiving attentiorin
the media througmews and current affairsrogrammes reporting recent statistics, or
entertainment mediadepicting these themes in fil@nd TV programmesSimilarly, a focus on body
image inevitably piques interests in eating disenglor body dysmorphic disordémages and
accounts of which are reily found in a variety of oifle sources.

¢S OKSNAR Ol ¥ ising fhése isSuedwdeRcBafsirespontd student questions and
commens about suicide and seiarm, is guiced by school policy.

The issue of suicide and sdifirm ¢ a healtheducation position on the matter

What's going on for young people who attempt or commit suicidzftisn highly complex and a

teache@training doesn't begin to prepare them, much less provide them with a professional

mandate, to make decisions aboua2 dzy’ 3 LISNE 2y Q& ¥&yhé EducatiérSCGodndilK & G I
teacher standards and code of professional responsihilityquires a guidanceoansellorand/or
communitybased mental health professiofad S E, sk withi$theircodes of profesional

practice to manage these situations.

To support student safety, schalill have policy andprotocols for what they expect teachers to
say and dowhen:

I students raise the issusf suicide or setharm in conversation,

 making decisionsabodt K & A& FyR AayQi | LILAN®WhRA I GS G2 Ay
students can focus attention on in research/investigation/inquiry based learning,

1 theyhave concernsabout the wellbeing of students.g. If you think (or know) a student is
selfharming or mape about to cause harm to themselves, or they have told you they are
thinking about committing suicide, what do youdld ¥ @& 2 dzQ N&Aftér sichoal OK 2 2 f K
hours?¢ If you come to know of this via social media?

Knowing when to refer

If teachers are aall concerned about the wellbeing of a student they need to report this as soon as
possible to the guidance counsellor or other pergothe school or school communityith the

designated responsibility for student welfare. Evenii§ ia concern withoutangible evidence,

teachers arestill encouraged to talk with the school counsellor about their concerns and not to
WGgNRAGS AG 2FFQ I a2 NWSKKITG 2WERNS 23 OdzRIAWV (R d&a K gAy 3
2F. AGQ

The school counsellor &ble to make contact with students without the student knowing where the

referral came fronif need be They often do this by stating to the student that their teach@ns

genera) are concerned about the drop off their school work and wald they liketo talk about that

(for example). Alternativelyetchers can offer ttake students(with their permission) to see the

counsellor, acting brieflyasa@S G 4SSy yR YI{1Ay3 AlG GKS GSI OKSNA
& (0 dzR.Fgr8omaé students thistakestBey dza 2 FF (KSYL Ot | A¥A O8¢LHUzDE8 o



teacherwantsmet@0 SALISOALf & AF (KSNEekngnthe schodlIHeli A S a i .
counsellor will then act accordingly.

As ateacher of health educatiorit isimportantd K+ & &2 dz dzy RSNEGF YR FyR | RKS
policy andprotocols on this matter

These procedures have been decided by thaseple in theschool with the leadershiple and

authority to make decisions like this, and who have to take responsibilisych situations. It is
irresponsible of teachers who are not trained to deal with these situations (nor have the professional
role and responsibilityo act in such situations their role as teachérto disregardthe

professionalism of those with theéesignated role to act, and who have to follow a range of ethical

and legal protocols as part of their own practitfeyou have issues with the way your school

manages these matters, tawith the guidance counsellor a senior leadeto develop

understanding about why the school requires you, as a teacherspomne in the ways described. If it

can be demonstrated that the school needs to change its policy and practices, this needs to happen in
agreement withschool leadership.

TheMinistry of Educatiofnasguidelines about suicide preventi@md school policy teted to
this.
I Ministry of Education (2013)Preventing and responding to suicide: Resource kit for
schoolshttp://www.education.govt.nz/assets/Documents/School/Traumaiticidents
and-emergencies/SuicidePreventionOCT2013.pdf

WSTFSNI Itaz2 G2 GKS 9RdzOl G A 2y o duidledggubpkofessivriall O K
practice that you are poliepound to comply with as a professional registeradd certificated
teacher Seehttps://educationcouncil.org.nz/content/ar-code-our-standards

Health education isabout the promotion of wellbeing andlearning knowledge, skillsand
understandinggo be able to engage in health promotion processes

{ dZA OARS LINBGSYy(GA2y aAsEuCAG Q& | If qAdeE  LINEREEEheR A Od RIS
teachingall studentscancontribute to a whole school approach (WSA) to the promotion of

wellbeingby providing learning opportunities to develop knowledge, skills, and understanding

related to the following cotexts:

1 Qualityfriendships and relationshgthat support wellbeing

1 Himinating bullying and cyberbullying (and addressing othergrambalances in
relationships)

1 Developing a safesupportive and inclusive culture at school, especially tiodents
identifying @& same sexattracted, transgenderor other sex/sexudly/gender identity, or
students who are marginalised becausehf/sical, cognitive or behaviourdikabilities

9 Teaching skills that support students to manage change and deal with disgppnt - and
how alcohol and drugs are not a solution.

1 Understanding who can help and in what wayacluding people in studenfdwn social
networks and people in organisations and agencies who can help (and how to contact these
people).

1 Changingchool culturearound helpseekingand that it's olayto seek help when feeling
down.

1
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9 Providing opportunities for diverse expressions of masculiaitg developing a culture that
is accepting and inclusive of this diversity.

1 Providing learning opportuties and experiences that make connections with culture,

family, ancestorandplaces.

Providing learning opportunities and experiences that consider a diversity of identities.

Reducing stigma about mental health issues such as depression and dhgltenge

conservative cultural/religious attitudes that continue to see mental health issues as

shamefu) or a sin andomething to hide from view.

The contribution ophysical activityand sleeping and eating wédl positive mental health.

Knowing about, pdicipating in, and contributing to, community activities.

= =4

1
1

Teaches can make gositive contributionto all of thisbut they need to be backed up by all other
teachers and school leadershgs well having effective school systerBghools alsneed to be able
to enlist the support obther sectorslike mental health and social development/welfare to do their
job.

Teachers need to teach students te britical of headline grabbing media reports hyping up the
focus on suicide and pointing outd problems and the statistic&thical reporting will seek to show
understanding ofhe source of the problepandhighlight what needs teahang in order to prevent
people sekharming As a matter of practice, much of the work mental health professgdal
requires privacy and protecting individuals from the public or social/family problems that are
contributing to the situationand unethical and uncritical media interferenag schools drawing
attention to students in distressing situatioregn compomise this work

Eating disordersand body dysmorphic disorders

Parallel to the abovegaching inhealth edication needs to avoid glamouirng and normalising

eating disordersand body dysmorphic disordemsnd perpetuating the fascination that some

students have about this issue. The health education focus is on challenging social norms about body
appearance; for both males and females, promoting satfceptance and positivebody image (a

LIS NE& 2 vy Q siandié€lidgizabiud their bodyyriticaly analysng societal attitudes about body
appearance and how this impacts on body image and wellbe#ngl recognisingvhat we can do

about it. This matter is discussed further in theme 9.

The Ministry of Healtt is responsible for &v ZelandQ suicide preventiorstrategies This site
provides statistics and other resources that schools and studemaacesdor reliable
information: https://www.health.govt.nz/ourwork/mentalhealthr-and-addictions/working

preventsuicide

See also thdlental Health Foundation suicide prevention strategy
https://www.mentalhealth.org.nz/home/ouwork/category/34/suicideprevention

For more resources that support youth wellbeing see\iaoria Universityfouth Wellbeing
Study:https://youthwellbeingstudy.wordpress.com/resources/

The media guidelines about theportingand portrayal of suicidean be found at:
https://www.mentalhealth.org.nz/gethelp/media/reportingand-portrayatof-suicide/

1
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Part B.

Teaching and

learning
activities




The teaching and learning activities

Drawing on understandings that began with tHealth and Physic&ducation in the New Zealand
Curriculum(1999) document, and the themes and topics that have become popular in senior
secondary courses, the resource has been organised into nine sections. To assist with the selection
of activities when planning, the directory on pagds41 provides a list ofhese sections and a brief
description of teaching and learning actietin each section.

LG Aa y20 AYyGSYyRSR GKIFG SFOK 27 (K SandteatherkJA Oa 2 NJ
will need to select activities from across the sections, sugal by materials from other sources, to
design and plan learning programmes that meet the learning needs of their students.

Each section begins with a small number of activities recapping learning expected in

junior programmes (NZC Levels 4/5). Thedwities can be used to help determine

a0dzZRSyGaQ LINA2NI £ SEFNYAYy3IS FYyRk2N 2 AyiNRBRdAzOS
beginning of each sectioAs diagnostic or introductory activities they have not been

designed with a deliberate learning intentioathough, if used as learning activities,

these could be added.

The remaining activities in each section aim to develop stugléhbwledge across NZC

Levek 6-8. The resource contains a diverse array of learning activities that utilise a wide

range of eaching strategiesleachers should not be limited by the use of the teaching

strategy or approach described for a particular activity or topic. It is expected teachers

gAtt WYAE YR YIGOKQ RAFFSNBY (G GSFOKAYy3I | LILINR
espedally the case for the activities focused on taking individual or collective aétion.

additional code is provided in the directory where health promotion (or taking individual

or collective action) is the focus of the learning activity.

Each section stas with a statement about the topic or themeThis is information for teachers and,
depending on the nature of the theme or topic, may include a brief account of recent research, links
with other education policy, definitions or explanations of terms anaapts specific to the topic (to
make clear the health education purpose and intent of the learning), and in some cases, specific
safety considerations.

Each of the NZC Leg#-8 activities contain the followingnformation:

Apurpose statementhat describes what the activity is about.

Links are made to the HRPEhievement ObjectivesAO levels are only a guide and teachers
should not be limited by thesd~or example, a lower level activity maybe a useful stepping stc
into a higher level aotity. Alternatively, the conceptual depth and detailed process of higher |
activities might be pared back if student learning needs or interest in a topic make the activit
useful at a lower level.

Links are made to thelCEA Achievement Standardthat the learningcouldcontribute to.

1
MENTAL HEALTH & RENCENZHEA SENIOR SECONDRESOURCE 28



Key competenciesCritical thinking is a constant in health education given the way knowledge needs
to be constructed. Where other key competencies are deliberatgggrated and developd in the
activity, these are noted. Following guidance offered about the use of key competencies, shorter
activities will tend tahighlightonly oneor two key competencies relevant to the context and the
teaching approachwhereas longer processes thaguire a succession of lessonsyniaclude more

key competencies

Digital fluency:Engaging in the digital environment (especially social medig)dsitve and

negativeimplications for mental health and wellbeing. Studdi¢sirning in health education need

to engage critically with digital information accessed in their learning programme. Therefore

teaching and learning in health edugat must aim to develop studesi@igital fluency, and not only

their digital literacyUsing the Ministry of EducatiorlearningOnline description of a digitally fluent
a0dzRSy iG> FTOGAGAGASE GKIFIG asSS1y G2 YIFI1S | O2y(NAOGOC
will make reference to a relevant aspect of the following statement.

Adigitally literate person knows how to use digital technologies and what to do with them.

A digitally fluentperson can decide when to use specific digital technologjiashieve their desired
outcome They can articulate why the tools they are usinigrovide their desired outcome.

A digitally fluent student:

w knows where and how to find and access information quickly and accurately

can critique the relevance and accuracy of information being accessed

is an adept producer of digital content

can recogise and use the most effective methods of reaching their intended audience
understands and demonstrates haowvuse digital technologies responsibly including
digital security (selprotection), copyright.

eeegeg

Source: Tedte Ipurangi dearning communityhttp://elearning.tki.org.nz/Teaching/Digitluency

Time:Some activities may only require part of, or up to one lesson to complete, whereas others
describe learning processes that ndedoe developed over successive lessons. Each activity includes
a suggested time to complete that activity s is only a guide for planning purposes

Theresourcessection lists the material resources required for the activity and/or links to additio

sources of information on websites, YouTulips digital applications for content curation etc.

Many activities include copy templates which are made available in an additional Wamhédntso

that teachers camrint them, or provide students with@OS &da (2 GKSY GKNRdJzZZK (KS
learning platform. It is intended that teachers will adapt these templates to meet student needs.

The priority for this resource is to provide written descriptions of the teaching and learning
processes that redict the intent of the NZC Lew#-8 AOs of HPE in the NZC. Apart from tables,
diagrams and other formats to help students organise their learning, this resource does not include
static images like photos due to complications with privacy and copyrigtitthenlimitations of
space to show a range of images reflecting a diversity of people. Nor has the limited funding been
used to produce expensive vidematerial Instead, the activity instructions direct teachers and
students to a variety of online matefgso that learning can be supported with a selection of visual
images and videolipsreflecting the diverse cultural and other identities of students. When students
seek out or create this material as part of their learning, this approach also consibutbe
RSOSt2LIYSyid 2F addzRSydaQ RAIAGEHE FtdSyoeo
.
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The activity sequenceescribes the suggested process the teacher follows, side by side with the

activity carried out by the students in response to teacher instruction, questioning, or guidance.

Teachersre encouraged to adapt these processes to respond to the learning needs of their

students. The purpose of documenting the activity sequence this wayhggtdight the reciprocity

and interdependence of the teaching and learning process as knowledgestucted illustrate

0KS @I NA2dza gt e&a Ay 6KAOK | GSFOKSNJ OFy WaKlINB L
processandexemplifythe development ofrespectful learning relationships with their students.

Ideas are provided fdearningjournal entries¢ the collection of evidence thabver time, indicates

that learning is occurring. Ideally senior students will keep a digital learning journal to record and file
artefacts from their learning (as well as access content shared by thais)pedthough paper

options may also be a practical solution where digital technologies (hardware and internet services)
remain problematic.

Contribution to NCEA achievemerin addition to the NCEAcAievement Standartinks noted
above, any additionahformation relevant to compilation advidence from the activity needed for
NCEA assessment is noted.

Each activity highlights an aspecttefcher knowledge and pedagogpecific to the activity. None

of these statements is an exhaustive list of evenygha teacher needs to know to teach that activity.
However, across the entire resource effort has been made to briefly describe a wide range of
required content and pedagogical knowledge for teaching about mental health at senior secondary
level. Where teahers realise their knowledge is lacking, this information can be used to inform their
professional learning and development (PLD). Teachers are also encouraged to make deliberate
links between their health education teaching pedagogy and the requirenuénite Education

Council Teacher Standards [Education Council, 2017).

Theteacher evaluationsection of each activity provides teachers with quessittnprompt

reflection about the success of thelessenK | i 62 N] SR I YR ¢WhHatcouRbe Ry Qi X |
done differenty2What arethey SEG &G SLIAK ¢KS&S ljdzSadazya FyR (GKS
AYGSYRSR G2 O2yGNRO6dziS G2 GKS Wt SIFNYAYI3BNAYI dzhi NB ¢
Like the teacher knowledge and pedagogy section noted atzode/ere arrayof reflective and

evaluative questions are suggested across the resource, each specific to the activity. Again these are

not exhaustive listof possibilities and teachers are encouraged to scan across the different activities

to mix and match the questions to ensure that a meaningful evaluation and reflection process is
undertaken.

1
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Directory to the teaching and learningctivities

Key: Diagnostic/introductory activitiesNZC Levsl | Activities to develop knowledge and Activities developing skills and procesfor
4/5 understanding at NZ[&vels 68 taking individual or collective action
Activity Page Activity title Description NCEA links
#
1. 42 Programme planning;, offering Item bank of ideas for collecting student voice that ¢ Overall planning for
students choice in their learning be used to inform planning of the learning and Achievement Standardg\S)
assessment programme.
48 | Theme 1 Wellbeing and mental health
2. 50 Saying it with emojs Anopportunity to recollect learning about mental an{ Checking on prior learning
emotional wellbéng using the language of enmji
3. 52 Values for safeand supportive Negotiation of class safety guidelines. Introduction
classrooms
4. 54 Mental and emotional wellbeing Visual activity tacheck on prior learning about menta Checking on prior learning
graffiti wall and emotional wellbeing
5. 56 Thelanguage of mental health and | Mental health terminology AS91236 (2.2), and mastvel
wellbeing 3AS.
6. 59 Hauora revisitedg thinking about Deepening understanding of the concept of hauora, All Level 1 NCEAS
mental and emotional wellbeing and the way tle dimensions interelate.
holistically
7. 62 Spirituality reconsidered Expandngthe vocabulary of terms and what spiritual AllLevel 1 AS where
wellbeing might mean for different people. application of the concept of
hauora is explicitlyequired
8. 65 My model of wellbeing 5S@St2LIAY3 26y WY2RSt Q | Supports understanding of
the concept of hauora for all
Level 1AS
9. 67 A map of (mental and emotional) |/ NBIF GAy 3 | WYl LIQ 2F I { Asabove
wellbeing wellbeing.




10. 69 Using whakataukand inspirational | Selecting sayings or whakataiikat have relevance, | AS910971Health 1.3) and
guotes to support wellbeing analysngtheir meaning, and form an opinion about | may offer ideas for personal
how and why they might help support wellbeing. strategies for Level 1 AS
72 | Theme 2. Social support and mental and emotiona
wellbeing
11. 74 Friendships revisited Recall prior learning about relationships in general, | Checking on prior learning
and friendships in particulay making a life sized and/or introduction
LI LISNJ Odzii. 2dzi WFNASYRQ
12. 76 Prior learning- skills for maintaining | Mapping current knowledge of a range of personal | Checking on prior learning
friendships and relationships and interpersonal skills in a cagdme and/or introduction
13. 80 5STAYAY3I WNBTE I GA| Graffiti sheet activity to explore the range of langua¢ Has application for
people use to name or describe relationships with | interpersonal considerations
people they have close (or intimate), and less intimg in allAS
relationships with.
14. 83 Relationships across the lifespan Visual timeline to show how friendships and Has application for
relationships change across the lifespan. interpersonal considerations
in allAS
15. 86 Skills for relationships (1) effective | Building on established understandings, these AS90973 (Health 1.4nd
listening activities deepen knowledge of the waiygerpersonal | could be used as an
16. 91 Skills for relationships (2) skillssupport wellbeingand how theyare used in interpersonal strategy for
assertiveness combination as interpersonal actieto promote most Level 1 AS
17. 97 Skills for relationships (3) giving and| wellbeing. Activities have a knowledge learning asp
receiving negative feedback and a skills demonstration task.
OAYyOf dzZRAY3 aL TS
18. 102 | Skills for relationships (4) negotiatiof
and compromise
19. 106 Skills for relationships (5) joint
problem solving
20. 109 Skills for relationships (6) giving and Interpersonal strategy for

receiving positive feedback

(compliments)

most Level 1 AS

1
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21. 113 Causes of conflicts in relationships | Introductory exploration and discussion about a ran{ AS91235 (2.1) and AS91238
of factors that cause, or in some way contribute to | (2.4)
conflict in relationships.

22. 115 Impact of conflict in relationships on Discussion and analysis of how conflict impacts on { AS91235 (2.1) and AS91238

wellbeing dimensions of wellbeing, beyond the obvious mentg (2.4)
and emotional impacts, and in the short and long
term.

23. 119 Managing conflict in relationships Discussion andnalysis of strategies for managing | AS91235 (2.1) and AS91238
conflict in relationships where conflict is unavoidablg (2.4)
and strategies for preventing minor issues becomin
major ones.

24. 125 Showing and providing support Discussion and analysi§situations to identify the All Level 13 ASwhere
precise nature of the suppodne person proviésto interpersonal strategies
enhance the wellbeing of another persaxpanding | involving a form of suppor
the networks of social support from junior level.

25. 128 Empathy Discussion and structured activity to develop Underpins interpersonal
understanding of empathyand practice giving strategies for most L& 2 AS
responses that show empathy.

26. 132 Advocacy Investigating a range of actions that wowdnstitute | AnyASwhere societal action
W RG20F 0 Q FyR (KS (& LJS| requiring advocacy is
action is needed to promote (mental and emotional) applicable.
wellbeing.

27. 136 Social media; help or hindrance? Developing knowledgand skills for ethical data AnyASwhere students need
collection, making a case and jusiifya response to | to justify their response with
the questionchow does social interaction through th¢ evidence
various forms of social media positively support me
and emotional wellbeing, and/or negativeimpact
mental and enotional wellbeing( €

28. 142 Social determinants of health Video and discussion to introduce another framewo| Level 3AS

that explains the social determinants of health.

1
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150

Theme 3

Change, loss, disappointment, and grief

29.

152

Roadmap of change

¢tKS glFe& OKFIy3aS KlFa FSti
lives is depicted on a road map to show where they
K @S £t NBFR& WGiNI gStf SR
might be heading in fuire.

Checking on prior learning
and/or introduction

30.

154

The language of change, loss,
disappointment, and grief

Developing health education vocabulary around
change, loss, disappointment, and grief.

AS91097 (Health 1.3nd
AS91236 (Health 2.2)

31.

157

Learning from loss

Discussion drawing athe experience of self ah
others to identify a diversity of situations where
people experience a sense of lpgee range of
impacts this has on mental and emotional wellbging
andwhat can be learned from these pgriences.
{GdzRSyla O2yaidNHzOG | Of

AS91097 (Health 1.3)nd
AS91236 (Health 2.2)

32.

160

Disappointment

Using a scenario to develop understanding of the id
that the disappointment that results from not fulfilling
hopes or expectationsan be a productive learning
experience.

AS91097 (Health 1.3) and
may contribute some
background understanding
for AS9126 (Health 2.2)

33.

164

Understanding and managing grief

Discussion to identify the many effects grief has on
dimensions of wellbeinghat grieving is a healthy
process, and that asking for and receiving support
from others is a healthy way to help work though a
time of grief.

AS91097 (Health 1.3) and
may contribute some
background understanding
for AS9126 (Health 2.2)

34.

168

I KAt RNByQa

al2Nn

A/ feairy3a gKFEG YIFE(1Sa |
developa story for childreras a way to suppothem
during times othange or loss.

Ideas for strategies related tq
AS91236 and/or a focus for &
health promoting event for
AS91237.

35.

173

Saying it in song

Consideration of why some people find listening to ¢
playing music useful to help manage grief, as well a
analysis of the lyrics of songs with messages about

loss.

Ideas for strategies in
AS91097 (Health 1.3) and
AS91236 (Hedit2.2)

1
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36. 177 Media portrayals of loss and grief | Thinking critically about possible impacts of media | Supports understanding of
NELR2NIAYy3I 2F GNIF IAO SJS§| theway mediainfluences
how media might shape cultural attitudes about grie issue for many Level2 AS.

181 |Theme 4 Stress

37. 183 The game of life stresses Drawing on a variety of prior learning to construct a| Checking on prior learning
simple board game using ideas about causes of str¢ and/or introduction
and ways tananage it.

38. 186 Stress and wellbeing Drawing together ideas about stress and the inter | Contributes tounderstanding
connectedness of dimensions of wellbeiagd the of stressful situations that
impacts on wellbeing when people are stressed. impact wellbeing for most

39. 188 |2 KI 1 Q& &and\ds whpse dzf | Scenarios to explore the idea that what is stressful { Level 1 ASVlay contribute to

terms? one person may not be stressful to another, or that | AS91235 (Health 2.1)
the experienceof stress is differentor different
people

40. 191 Stress as a wellbeing issue in schog Accessing online sources to answer theestion As a skillthis has application
dWhat concerns are being voiced about stress in N¢ for all Level & 3 AS that
Zealand schools, and what are some schools doing| require evidence to justify
about itk € claims

41. 194 A socieecological perspective on Selection ok digital template which is populated with Has application for all AS

stress ideas about stress, to show understanding of the SE

42. 197 Skills for managing stress (1) rationg Revising knowledge and skills for rational thinking a Personal strategy for most

thinking (positive selftalk or de- how using rational thinking is a useful skill for Level 1& 2 AS
stressing thoughty managing and reducing stress.

43. 202 | Skills for managing stress (2)own | ¢ KS dza S 20dzM1IAVAESY SINME 0 t | Personal strategy for ost

problem solving to solve ownand support others to solve their Level 1& 2 AS
problems.
44. 207 Skills for managing stress (3) Applying decision making skills as a-ssinagement | As a personal strategy, coulo

personaldecision making

strategy to prevent unduly stressful situations, or

manage them when they occur.

be used for most Level 1 AS

1
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45, 212 Skills for managing stress (4) Learn a range obreathing techniques, creative AS91097, or the focus for a
relaxation techniques visualisation (or guided imagery), and physical personal wellbeing goal for
progressive muscle relaxation techniques. AS90971, or for AS91463
46. 215 Critique of websites, apps, and Identification of a range of websites, apps, and help Example®f societal
helping agencies agencies with an online presence, that specifically g strategies for a range otlel
to support young people, carry out a critique of thes 1 & 2 AS.
and contribute toa class resource.
219 | Theme 5. Resilience
47. 221 Coping with big changes and high | Using a scenario to draw together learning about | Checking on prior learning
levels of stress change and loss, and the stresses associated with | and/or introduction
these, in preparation for being introduced to the
concept of resilience.
48. 225 Defining resilience Discussion to develop understanding of a definition| AS91236 (Health 2.2)
resilience as a foundation for learning that follows.
49. 228 Emphasising protective factors Sructured activities to develop understanding of thel AS91236 (Health 2.2nd
50 233 Reducing or preventing risk factors risk and protective factorsand how these operate at | AS91461 (Health 3.1)
| personal, interpersonal and societal levels.
51. 237 Reading and synthesising material it A scaffolded approach to extract relevant informatig Skill required for all AS when
a published report from a report (the Youth Development Strategy evidence needs to be
Aotearoa). The process could be used with other | gathered from published
documents. sources.
52. 241 Resilience scenarios Developing own scenarios which are compiled into { AS91236 (Health 2.2)
resource and used by peers to develop their
understanding of resilience in a range of contexts.
53. 244 Personal storieg; interviews An interview with someon&ho has experienced a | AS91236 (Health 2.2nd
major change or loss in their lives AS91461 (Health 3.1)
54. 250 Film (or story) analysis View a film and think critically about what is going o] AS91236 (Health 2.2)

in the story¢ in particular what evidence there is of
risk and protective factors and how these are
impacting the wellbeing of the person at the centre
the story.

1
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253

Theme 6.

Mental health issues

55.

255

Mental (ill) health

Discussion to elicit general knowledge about menta
health disorders, and understanding about the
attitudes of individuals and society toward people
with mental iliness.

Checking on prior learning
and/or introduction

56.

257

Mental health disorders ¢ K I (i Q &
WOl dzas F2NJ 02y 08

Using excerpts from international and national repo
about the prevalence of depression, to think criticall
about the implications oflepressiorfor the wellbeing
of individuals, of the people thdive and work with,
and for whole communities.

AS91461 (Health 3.1),
AS91462 (Health 3.2), and
AS91463 (Health 3.3)
depending on context
selected

S7.

261

Investigating traditional practices
for managingmental health issues

Introducing and eploring ideas about traditional
medicine and mental healtlpfeparation for an
investigatior).

AS91463 (Health 3.3)

58.

266

Social justice and mental health

Constructing a mind map of ideas using evidence fr
a range of medig news, TV, film, and books, matche
to statements explaining what social justice is, and i
not.

AS91238 (Health 2.4).

59.

269

Destigmatising mental health

Developing understanding #a G A IAY I Q |y
negatively impacts wellbeing, using current campaig
to identify the type of actions required to reduce
stigma about mental health disorders.

AS901461 (Health 3.1 and
AS91237 (Health 2.3)
depending on context
selected.

60.

272

Evaluatingmental health promotion
campaigns

Evaluation of a current mental health campaign usir]
a selection of health promotion modelBhis activity
assumes students have had some introductory lear

about models and frameworks for health promotion.

AS91465Health 3.5) and
may provide ideas for
AS91461 (Health 3.1) and
AS91462 (Health 3.2).
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275 |Theme 7 Alcohol and other drugs
See the NZHEA resourateohol and | This resourceontains a wide range of activities for | Checking on prior learning
other drugs: A resource of teaching | students in years-Q1 suitable for introducing this and/or introduction
and learning activities for teachers of topic at senior secondary level.
students inYears 911, (NZHEA, 2017)
61. 276 | What we know about alcohol (and | Using the HPA (alcohol.ongd Yy S é & f S G G § Checking on prior learning
other drugs) as a mental health issug¢ answer the questiol?g K& A & | f O2 K 2| and/or introduction
RNHZAOG dzaS I YBydalrft KSIf
62. 278 |at NB LI NI y Jlivesdniadz&l8 | Reading and comprehension exercise using The N¢ AS91235 (Health 2.1),
GKSNBE I fO02K2f | yl%SIFflyR 5NizA CRamfiRgistidersy] AS91461 (Health 3.1) where
to live in a world where alcohol and drugs ekist AoD is the selected context.
(2017).
63. 281 Harm minimisation Developing understanding of harm minimisation as| AS91235 (Health 2.1),
way to understand the complex array of strategies | AS91461 (Health 3.1) and
(and actions) needed to minimise harm from AoD u| AS91462 (Health 3.2).
64. 285 Using data and evidence Accessing a data set related to AoD use, and AS91235 (Health 2.1),
interpreting the wellbeing issue (the problem, the | AS91461 (Health 3.1) and
cause for concern) from the data. AS91462Health 3.2)
65. 288 Personal and interpersonal influence| Planning frameworks to help identify and document AS91235 (Health 2.1),
on AoD use range of data sources that provide evidence to shoy AS91461 (Health 3.1) and
66. 292 | Social, cultural, political and the personalinterpersonal and societal influences of AS91462 (health 3.2)
economic influences on AoD use AoD use, and the impacts this has on wellbeing depending on topic selection
67. 296 Taking actiong reducing harm from | Following Activities 6& 66, this planning framework | AS91235 (Health 2.1),
AoD use is used to identify a wide range of possible strategi§ AS91461 (Health 3.1) and
and actions to use when compiling a coherent acco, AS91462Health 3.2)
of an analysis of an AoD situation. depending ortopic selection.
302 | Theme 8 Bullying, intimation, discrimination
68. 304 What we know about bullying (etc) | A postbox, graffiti shegfbus stop), or a mindmap to | Checking on prior learning

show prior learning about the nature and impact of
bullying, cyberbullying and other behaviours such &

intimidation, harassment, discrimination, as well as

and/or introduction

1
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abuse and violenceénstructions for each of these
methods are includgwith this activity.

69.

309

Definitions and laws

Locate online definitions of bullying, cyberbullying,
harassment and discrimination, and identify laws, ir|
preparation for explaining strategies needed to
eliminate bullying and other behaviours.

AS91238 (Health 2.4), and
may have relevance for a
range d other AS, depending
on context selected.

70.

314

Power imbalances in relationships

A structured activity to develop understanding of ho
power imbalances in relationships underpin bullying
and other behaviours.

AS91238 (Health 2.4)

71.

317

Bystanders

Consideration of the role and social responsilbites ¢
the bystander, and the knowledge and skills all peo
need should they find themselves as bystanders in

bullying or other such situations. A role play option

included.

AS91238 (Health 2.4)

72.

324

Bullying in New Zealand

Examine recent data about bullying research and
consider reasons why New Zealand has such a hig
rate of bullying among young people

AS91238 (Health 2.4)

73.

328

Cyberbullying

Using Netsafe material to understamchat
cyberbullyings, what can be done to be safe in
cyberspace, what to do if cyberbulliednd to develop
asetofE F a&d LINRP(G202f&a 6KAO
commitment to being responsible digital citizens.

AS91238 (Health 2.4)

74.

332

Discrimination

Using scenarios tolarify thedistinction between
discrimination and other behaviours, why some
people think they can discriminate against others,
how discrimination impacts wellbeing, and what leg
channels are available for dealing with incidences @
discrimination.

AS91238 (Health 2.4).

75.

336

Contributing to whole school
approaches to promote student
wellbeing

Use of the promoting and responding triangle (or
intervention triangle) as a diagrammatic way to
summarise how a range of actions need toused in

combination to eliminate bullying in schools.

AS91238 (Health 2.4),
AS91235 (Health 2.3)if safe
schools are selected as the
health promotion focus
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339 |[Theme 9 Body image

76. 342 Influences on body image Making a pster to communicate a breadth of existin Checking on pridearning
ideas about body imagewhat it means, what leads | and/or introduction
to a positive or negative body image, the notion of t
WARSFftAaSRQ o02Re& I LILISI N
result from a negative body image

77. 345 Body image bumper sticker Using photographic images of people celebrated fo| Checking on prior learning
the appearance of their body (and/or people who an and/or introduction
criticised or ridiculed by media for their appearance
G2 O2yaiNUzO( with dhdeszagelBad]
communicates an idea about resisting idealised
images and promoting body acceptance.

78. 347 Body image as a (mental and Defining body image and drawing on knowgedof AS91235 (Health 2.8nd

emotional) wellbeing issue body image and wellbeing to describe tingpact of a | AS91461 (Health 3.1)
negative body image on wellbeing, amtiat it means
to have a positive body image.

79. 350 Expressing identity vs body image | Using images of peoplgho express their identity AS91235 (Health 2.8nd
through their appearance to make a distinction AS91461 (Health 3.1)
between expressiasof identity and body image, and
consider how these ideas might overlap.

80. 353 Pressure to conform females and Changing the talk as a way to resist pressure to AS91235 (Health 2.And

males conform to an idealised body image. AS91461 (Health 3.1)

81. 356 |/ KFffSy3aay3a G§KS ] Continuum activity to explore a range of AS91235 (Health 2.&nd

02ReéQ considerations related to the notion of thigleal AS91461 (Health 3.1)
body.

82. 360 Statistics about the body image of | Interpretation of New Zealand data about boidyage | AS91235 (Health 2.4nd

young New Zealanders FYR NBfFGSR 0SKI @A 2 dzNRE | AS91461 (Health 3.1)

83. 365 Changngthe real to the unrealistio; | Selecting enhancedr manipulatedmages of AS91235 (Health 2.and

the use of digital technology to creatst
false images

celebrities provided on the internet, and to think
critically about who benefits from practices like this
and who is disadvantaged when photographs of
celebritiesandmodels are enhanced to this extent?

AS91461 (Health 3.1)

1
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84. 367 Theimpact of social media on body | Thinking critically about the purpose of posting ima¢ AS91235 (Health 2.4nd
image of self and others online, and the impabtt AS91238 (Health 2.4)
commentingoran2 i K SN a | LILIS| NI
wellbeingin response to research showing how
harmful this is Establishig a set of personal and
social group/class protocols about what (not) to pog
or say online to promote a positive body image for §
and others.

85. 370 Body shamingcyberbullying Framework of ideas thatdd to the cyberbullying AS91235 (Health 2.8nd
activity which could be developed into a more AS91238 (Health 2.4)
detailed investigation.

86. 372 Embellishing the body, is there a Developnga reasoned opinioin response to the AS91235 (Health 2.8nd
relationship between tattoos & j dzS & isAh2rg a rélationship between tattoos (or| AS91461 (Health 3.1)
piercing with body image? another form of skin or body piercing) and body

imageK €

87. 375 Nip and tuckc does cosmetic surgery| Using reality TV shows to think critically about the | AS91235 (Health 2.1)
improve bodyimage? messages about cosmetic surgéegrnedfrom media.

88. 377 |2 KFG A& GKS A YLI (Introductory discussion for an investigation into the| AS91461Health 3.1)and
20SaArieqQ 2y 02 Re@ |waysobesity relatetiealthmessages are impacting | AS91462 (Health 3.2)

body image.

89. 380 Being body positive Select and critiqgue an organisation or company whq AS91235 (Health 2.1)
promote bodypositive messages and practices.

90. 383 Frameworkfor organising learning Framework to help organise evidence of learning a All AS

a writing frame for assessment.

1
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Activity number1.

Collecting and usingtudent voice to

o
&
=
pdl”‘d’ -
%H Ako Hguore P27 (5@

€alth Edycatio”

design and plan the learning programme

Purpose:To respond to senior secondary
student learning needgeachers require
information from their students about: what
helps them to learn, how they like to learn,
what they think they need to learn to do
better, what their NCEA goals asndwhat
their study/training (or otherplans are beyonc
school. Some dhis information may be
provided with the student profiles on the SMS
(school management systepgome may have
been collected though previous reflection
activities.When designing and planning a
programme for a new cohort of students,
teachers are encoaged to consult with
students and negotiate which standards will |
completed by each student, and which learni
contexts will form the basis of the units (and
therefore the assessment) across the
programme.

Key competenciesManaging self, participaig
and contributing

Resources:

An item bank of ideas is providedtime copy
template from which teachers can develop
their own versiorof a student voice data
collectiontootb 5 SOA RS 2y -th&2
02EQ TSSRol Ol A& dza$
quick information, and which guestions woulg
be best asked as opeanded questions where
students write their responsasadividually

Access to auitable digital application to
collect surveyype information from all
students

Time:15-20 minutes, otonger if students are
using this activity to develop skills and practig
compiling, summarising and reporting back
information.

Activity sequence: Teacher activity

Explain to the students that as a teacher it is
helpful for you to know a range offiings about
their interests and the way they learn to help
you plan the health education programme. In
this case you (as teacher) have decided the
survey itemg; although there will be
opportunities later in the year for students to
design and administeheir own surveys for
some topics where they need to collect data
from their peers.

Explain how the survey will be conducted
individually or with some group discussion,
printed survey or digital application (as
applicable). Provide time for students to
individually complete the survey, in class or f
homework.

Activity sequence: Student activity

Students complete the survey in accordance
with the data collection method decided.

Sudentsmay beassigned the task of
summarsing and reporting the findings




Whether completed by the teacher or the
students, provide a summary of the data for
the class and highlight main patterns and
popular responses, acknowledging also the
importance of including casideration of less
popular or less commonly reported response
Where possible, indicate how you will be
including these ideas in the learning
LINEINF YYSP {2YS 2F
ySSR G2 0S8 SELX 2NBR
responded to until otler information emerges
once the programme is underway.

Explain to the students that across the year,
your teaching will guide some of their learnin
¢SaLISOAlIfte gKSNB Wo
central to health education are being
developed, or where thé&arningis focused on
sensitive issues.ofhe of the learning will
require them to be more independentwhere
they are given a choice of context for part or
of a unit pdapt this statement to reflect your
programmg and consideration of this survey
information will be included across the
programme and that you will revisit it from
time to time.

Teacher knowledge and pedagogy:

Ideally information is collected froindividual
students, although a group process to discus:
possille responsesnay be helpful prior to the
collection of student voicezor example, @up
discussion around what a learning programm
could include helps students to see how theil
ideas are similar and different to others.

It may be useful to collect an initial rangé
ideas at the beginning of the programme ang
revisit this from time to time across the cours
as studenslearn more,andas some of their
ideas and interests change, or additional ide:
for contexts that can be included within units
emerge.

As studes may be collecting their own surve
data in future take time to model ethical data
collection processes and ways to summarise
and report data back to the group it was
collected from.

¢S OKSNRaA

f

Sl tdd GAzy

What did the collection of student voice
tell youaboutyour students as learnefs
How canyou use this to information to
decidethe contexts/content of the
learning programme?

How willyou usethe informationto help
decide the range of strategig®uneed to
include acrosshe learning programme?
What does the data teltfouabout what
you need to be cognisant of when selectir
Achievement Standardandthe way in
whichyouwill collect evidence of learning
for assessment?
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Copy template

Item bankof possible questions to include in a student voice survByese need to be selected and
adapted sahey are relevant to the school, course, atadents, and provide information about
students for which teachers do not have current data. These itenid lsewated against a scale as
shown below, or extracted from this table and asked as @peted questions to which students
provide their own writteror verbalresponses. Keep the size of the survey managesahieat it can
be completed in a modest amauof time.

In the classroom, what things help youto | Not at all | A little Quite a | A Lot
learn? bit

Working by myself

Working in groups with friendsr people |
know wellandto discuss what we are
learning

Working in groups with peopleR 2 y Q (i
well to discuss what we are learning
Activities that help me to understand the
language being used

Activities that include ideas that are relevan
and personal to my life

Activities that help me to write down what |
know

Activities that allow me to say out loud whal
know

Whole class discussions

Carrying out an investigation where | find m
own information

Carrying out an investigation in groups whe
we each contribute information

Knowing that myteacher is interested in me
and my learning

Knowing that my teacher knows me as a
person

Knowing that my teacher has high
expectations of me and that | will do well in
my NCEA assessments

Knowing that my teacher respects me, my
individuality, my identity, my culture
Knowing that my teacher is there to help m
learn and not judge me if | get things wrong
Knowing how well | am doing

That if | need to do better, my teacher tells
me what | need to improve on

When learning about new things that are less familiar to riehich is an important part of
learning at senior secondary levilyd
Whenl need to complete work after classt | Not at all | A little Quite a | A Lot
helpsX bit

1
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Having a quiet place to woek school
Having access to a computer at school
Having access to the library at school
Being able to ask questionsing an online
forum (e.g. alosed Facebook group, sharin
through Google classroonjisr name the
platform used by youschoob X

Being able to email my teacher

Having a giet space to work at home
Having a computer at home

L Syez2e X Not at all | A little Quite a | A Lot
bit

Presenting or sharing my ideas to the wholg

class

Demonstrating skills though activities like

roleplay

Sharing my work with others online (e.qg.
Facebook group, blog, Google Joamethe
platform(s) used by your schdol

Thinking through difficult or challenging
situations and making sense them by
myself

Thinking through difficult or challenging
situations and making sense of them using
ideas shared with other people in my group
Getting feedback about my work so | know | Not at all | A little Quite a | A Lot
what to do next bit
| like to have feedback written on my work

| like to have a face to face conversation wil
the teacher about my work

I like to have feedback provided through
email or Facebook (or other online facility
wylYS G4KS a0K22f Qa |
Using dgital technology(for nonBYOD No Sometimes | Yes
schools or where schaalo not require
students to have their own laptops)

| have access to a computer at home that |
can complete my work on

| have internet access at home that allme
G2 ©62N)] 2yfAyS 0So3]|
learning platfom and to access the internet)
| rely on using the computers provided at
school for completing my homework and
assessments

1
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Thinking about the topics that are included i
health education

Your responses

In yeas 9 and 10, in which topic(s) do you
think you learned the MOST new ideas?

In yeas 9 and 10, in which topic(s) do you
think you learned th&.EAT new ideas
(because you already knewaitNJ A
relevant to yoy?

gl

For success in NCEA, your teacher will need to decide in broad terms which topics you will focus on
although there will be some choice within these broad topidsinking now about your NCEA goals

in health educatiorX

(Select NCEA levels appiiap# to course.)

Listed below are the Achievement standards available to you in this course

Q1. Thinking about your NCEA programmaed the number of credits you want to gaimdm
health education whichhealth standards do you aim to achieve this year?

Q2. Which topics or issues do you think you would like to cover in the learning for this assessment

(as best you understand it from the AS title)?

Level 1 QlL.ASlaimto | Q2.Topics
achieve
AS90971 | Take action to enhance an 3 credits
L aspect of personal wellbeing. | Internal
AS90972 | Demonstrate understanding of| 4 credits
12 influences on adolescent eatin{ External
patterns to make health
enhancing recommendations.
AS91097 | Demonstrate understanding of | 4 credits
3 ways in which wellbeing can | Internal
change and strategies to
support wellbeing.
AS90973 | Demonstrate understanding of| 5 credits
14 interpersonal skills used to Internal
enhance relationships.
AS90974 | Demonstrate understanding of| 4 credits
1.5 strategies for promoting Internal
positive sexuality.
AS90975 | Demonstrate understanding of| 4 credits
1L issues to make health External
enhancing decisions in drug
related situations.

1
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Level 2 QlL.ASlaimto | Q2.Topics
achieve
AS91235 | Analyse an adolescent health | 5 credits
2 issue. External
AS91236 | Evaluate factors that influence | 5 credits
22 LIS2 LX SQ& | 6Af Alnternal
change.
AS91237 | Take action teenhance an 5 credits
e &S OG 2¥F LIS2 L Internal
within the school or wider
community.
AS91238 | Analyse an interpersonal 4 credits
EE issue(s) that places personal | External
safety at risk.
AS91239 | Analyse issues related to 5 credits
25 sexualityand gender to develop Internal
strategies for addressing the
issues.
Level 3 Ql.ASlaimto | Q2.Topics
achieve
AS91461 | Analyse a New Zealand health| 5 credits
= issue. Internal
AS91462 | Analyse an international healthl 5 credits
22 issue. External
AS91463 | Evaluate health practices 5 credits
= currently used in New Zealand| Internal
AS91464 | Analyse a contemporary ethica 4 credits
=4 issue in relation to wellbeing. | Internal
AS91465 | Evaluate models for health 5 credits
=2 promotion. External
What plans or ideas do | Goto Go to polytechor Getajob | Travel | Noidea
you have for when you | university | other training / Work
leave secondary school | to do a organisation e.g. to
(tick all that applyand degree do an apprenticeshig
then rank these from
most to least likely
If you have study or
career plans about what
you want to doonce you
leave schooplease state
these here

1
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Theme 1.

Wellbeing and mental healtf

G ¢ AA8ntal Health Foundation defines mental health as the capacity to feel, think ar
act in ways that enhance our ability to enjoy life and deal with the challenges we fact
Is a positive sense of emotional and spiritual wellbeing that respects the impoctof

Odzf G dzNB> Sljdzides &a20Altf 2dzaGAO0S | yR LI

At senior secondary level, students learning about wellbeing through HPE mental health cor
(or topics) will develop the understanding that:

I Mental and emotional wellbeing is an integpart of a holistic understanding of
wellbeing, and that positive and negative impacts on mental and emotional wellbeing
interconnected with all other dimensions of wellbeing.

I There are many life contexts that impact on mental and emotional wellbeing.
Understanding the way these life situations impact wellbeing requires consideration
range of personal, interpersonal, andmmunity orsocietal factors.

f Maintainngand enhanmngwellbeingg and achieingt &G+ GS 2F WYSy
Wg St f-se§uires Bdvidual and collective action to maintain our own wellbeing,
support the wellbeing of others, and create safe supportive communities for everyon

l'a F 1t9 1S@& FNBI 2F fSFENYyAyas WYSyidlf KS
9 friendships and relationshipsand the skills to maintain and enhance these;
1 power imbalances in relationships that result in behaviours like bullying, intimidation,

harassment, discrimination and abuse;
understanding change, loss, disappointment and grief;
managng change and stress, and building resilience;
learning to live in a society where alcohol and drugs exist;
personal identity and seiforth; and

9 taking action to create safe communities and a fair and just society.
Units within a learning programmee&not bound by topics or themes indicated by the list aboy
Teachers, with their students, can design a learning programme in a way that meggatstu
learning and qualificatiopathways needs.

1
1
1
1

The way the different social sectors, and even the difieparts of education (e.g. curriculum
GSIFOKAY3 YR gARSNI 40K22f aeaidsSvya | y mtallINY
KSIFf dKQ OF yitisod thelrieyitidids Xxegodrde to prescribe what language and w
meanings must be usedifhealth education teaching and learning. Instead the purpose for
highlighting the issue in this section of the resource is to draw attention tasthee oflanguag,
and encourage teachers to help students use language that conveys their intended gyeardn
is appropriate to the learning context.

InsummaryWY Sy (i I frefds3d: f (i K Q
I The name of the key area of learning in HPE that covers a wide range of health edug
learning contexts or topics;

1
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 AnallA y Of dza A @S G SNX RS armeNal bealyi atus sutiadtheAWAE
definition, noting that other sourceses RSFTFAYAGA 2y f A1 S GKA

! OtAYAOFf GSNXY dzaSR Ay (GKS KSIFfGK &S
medical perspective. This undganding is still needed for some learning (e.qg. in relatig
to taking action to destigmatise mentaéalth disordersor consider the ways traditional
and western medical practices are used to understand and manage mental health
problems)

Wantalandey 2 G A 2 Yy I  ten@stofradeSspagificQly to situations wiedearning in health
educationis unpacking a holistic understanding of wellbeing (using the concept of hauora) to
RSGSNXYAYS K2¢ | LISNE2Y Q& (K2 dz3K ical sociglahd T S §
spiritual wellbeingt Y R O2 Yy i NA 6 dzi S G2 | y Ths @Sdteiwil terid B yist
GKS GSNXY WwWYSyidlft IyR SY2i4A2ylft 6StftoSAy3a(
2F KFIdz2N} = dzyftSaa GKS fSEFENYyAy3a Aa YI1Ay3

In preparation for the contexspecific learning featured in the following sections, activities in t
section focus on developing studefigderstanding of the language of mental and emotional
6Stt0SAY3I YR WYSyilf KSIfUOKQ®

Activities in this section could be included in the introductory stages of a range of units in the
learning programmeAn essential step in #learning process is a detailed examination and
analysis of the concept of haugrand the interdependence of all densionsof wellbeingso that
0KS F20dza 2 ycottaftery mentdl ank Etotiodiakn@libeings not taken out of
context of this holistic understandiraf wellbeing. This includes an atidnal focus on
understandings of spirituality and the moections this has with mental and emotional wellbeing

1
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Activity number2.

o
°
.8

&

Saying it with emoj e b 255

Purpose:This activity provides studeswvith Key competenciesParticipating and
the opportunity to recollect their learning contributing

about mental and emotional wellbeing from 3
range of mental health contexts included in | ResourcesDigital device anfdr internet
their junior secondary health education access to a wide selection of emoji images
programme. Sidents select a group of emsiji | (these can be printed if necessary)

and create a short story aboutental and
emotional wellbeingThese are shared with | Digital fluency: Find and access information
the class. quickly and accurately

Time:30 minutes preparation and additional
presentation time.

Activity sequence: Teacher activity Activity sequence: Student activity

Ask students to recall what they remember | Students contribute a range of ideas about
learning in their junior health education abou] menta and emotional wellbeing e.tppic
mental and emotional wellbeing. specific ideas, kneledge about mental and
emotional wellbeing and the concept of hauo
Explain that they are going to work in small | and te whare tapa wihimodel.

groups (24 students). Each group will select
severalemojis and theywill use these athe In groups, students decide where to search f
basis for a short story about an aspect of emoji images, which they will select, and wha
wellbeing. Some studentsay use the imagery their story will be about.
of the emojs literally and directlywhile other
aidzRSyda Yre f miSoNEy
scenario and apply the emsijto this.

As a group they needtc'S I 4 S | W& | The storyboard is completed drihe story
(e.g.a simpleWord table(or other digital presented to the classStudents file a copy of
application)which has their emoji images cut | their emoji story in their learning journal.
and pastedr drawnin, and brief text added to
tell the stony).

Invite groups to present their story.

Ask questions of each group to draw out Students add further ideas about their learnir
further information about theilearning in mental health as prompted by the teacher.
aroundmental and emotional wellbeing from
junior health education.

1
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Teacher knowledge and pedagogy: ¢S OKSNRa S@Ffdzr GA2Y

A fun activity like this might be useful for I As a check on prior learning, how easy d
RS@PSt2LIAyYy3 ahGdzRSyGaQ  students find this activity? Did the activity
cooperative skills, especially early in the yeal reveal anythingusefulabout student
when students are still getting to know each knowledge#.g. information you would
other. SELISOG G(KSY G2 (1y2
knowledge that was well developdds
Be aware of copyright on emsijif sharing noted by youthrough the way eme ideas
these stories beyond the clsom. were repeatedly used

1 What are the implicatiosof this for the
lessons that follow thawvill deepen
student Knowledgeof these mental
health context®

1
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Activity number3.

Values for safe supportive classrooms

Purpose:A feature of junior secondary health
education programmes is the negdiian of
class safety guidelinestdeessedor thiscan
be found in a range of health education
resources. At senior secondary level, this is ¢
an important process to include early in the
learning programme. As a variation on the
methods used at junior level, this activity
draws on studentQinderstarding of the
attitudes and values of HPE to identify ways
working as a class thavill contribute to a safe
supportive learning environment.

~‘?H Ako Hnm,’#’;*
©alth Egycatio”

Key competenciesRkelating to others,
Participating and contributing

ResourcesAccess tqrint or onlineresources
that describethe meaning ofairness, respect
and inclusiveness (and any other value base
practices included in the lesson)

Digital fluency:Accessing online sources of
definitions that are suitable for use in health
education

Time:30 minutes.

Activity sequence: Teacher activity

Asks students to recall the class safety
guidelines thathey havenegotiated in the
past and the items listd on these. What were
the most commoridea®? What were the most
important (do youhink)? Recheck meaning
2T (GSN¥ya tA1S WO2yTA
LI 4aQ> WwakKz2gAy3a NBalL

Remind students that the values of HPE incly
ARSIFA tA1S WNBaLISOOQ
2dzAG0A0SQ 06 KAOK AyOf
WO dzaAA Sy SaaQu o

Pose the questiost dif we are to create a
classroom environment where everyone is
treated fairly, with respect, anthat what we
do in health education lessons is inclusive of
the diversity of everyone in the rogPi\hat

do we need to understand abotite meaning
of theseterms if we are going to put them intc
LINF OG A OSKe

Activity sequence: Student activity

As a class, students respond to teacher
guestions.

Working is small groups, students draw on
current knowlelge (added to with information
from online sources if needed), to establish
what each person in the room needs to do
(and not do) to:

9 Be fair tq

1 Show respect fqr

1 Be inclusive oK @veryone in the room.

Sudents $are ideas to come to an agreed
understanding about the ways people need t
communicate, behave, interaattc. to create a
safe supportive classroom environment.

For exampledRespect is how you feel about
someoneg(yourself or others)Having respect
for someone means you think gotidngs
about who a person is or how they act. You ¢
have respect for others, and you can have
respect for yourself.

Respect iglsohow you treat someone.
Showing respect to someone means you act
a way that shows you care about their feeling
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and welbeing. Showing respect for others
includesthings like not calling people names,
treating people withcourtesy. It also inlcudes
caring enough about yourself that you don't
0KAYy3a &2dz {y2¢6 Oly

Teacher knowledge and pedagogy: ¢S OKSNRa S@Ffdzr GA2Y

At seniorsecondary level students need to beg § What did this discussion raise for you
developing explicit understanding of the valu about the studentSunderstanding of

of HPE. Take every opportunity to help fairness, respec¢tind inclusiveness that
students deepen their understanding of the has implicatios for the learningtat
values, identifying situations where they are follows?

present in peopl@ @ctions (or not)and 91 What ideas will need further work so that
practice using the terms in sentences. This the class members treat each other with
development of knowledge about values is fairness and respect, arttat theyare
useful for wherstudentscome to learn about inclusiveof the diversityof their peers?
social justice in detail. 1 Which ideas will need to be developed to

deepen student&onceptual knowledge tq
support their learning progress?

1
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Activity number4.

o
£
S
,,519“@’ &

Mental and emotional wellbeing graffiti | s
wall

Purpose:With contexts drawn from the mentg
health key area of learningroviding a
significant focus in health education, student:
begin thiersenior secondariearning
programmes with a lot of existing knowledge
about mental health. In addition to student
voice(Activity 1), activities like this aim to
check on prior learning in context specific

I NBlaz gAGK2dzi NBaz2N
knowledge. This activity requires the
construction (drawingdf a wall on which

W 3 NJisfwfitlerij idleftifying a wide ange of
situations that students already know about
which contribute to negative mental and
emotional wellbeing. Added to the wall are
stepsleadingup to a door- symbolically
representing the idea of an opening, a way
through to something betterAdditional graffiti
is added to the door to show what is needed
support positive matal and emotional
wellbeing.

Key competenciesParticipating and
contributing

Resourcestarge sheets of paper to create a
wall. Prior to the lesson arrange for a
student(s) to draw a brick wall with lots of
individual bricks that students can write in. In
the middle of the wall there needs to be a lar
door with steps going up to #allow plenty of
space for writing on the door (search online f
I oFaAl VvYelRAFIANGIK R
this on a large scale). The door could be
decorated with a design such as mesh, lattics
lots of swirls eta to represent
interconnectedness of the ideas to be written
on it.

OR
The activity can be rescaled and groups mak
individual walls on a large sheet of paper.

Time:30 minutes plus prior preparation of the
wall.

Activity sequence: Teacher activity

Explain that this activity is to check on what
studentscanrecall about learning in a range ¢
situationsrelated to mental and emotional
wellbeing.Explain tahe students that they are
going to create a graffiti wall of ideas to show
what they know about situations that lead to
negative mental and emotional wellbeing, an
what actions lead to positive mertand
emotional wellbeing. Check that students knc
GKFEG A& YSFEyld o8& WLR
this context.

As a suggestion, ask pairs of students to
identify a situation they learned about janior
healtheducation (or usether ideas of their
own) about situatios that makepeople feel

negative.

Activity sequence: Student activity

Students respond with ideas like positive
mental and emotional wellbeing is about beirn
content, happy, relaxed, cheerful, confident
etc, andnegative wellbeing is related to
FSStAay3da ftA1S o0SAay3
bad mood, angry, etc.

Each pair write this as a piece of graffiti on th
brick part of thewall.
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Ask for other ideas to fill up the wall,
prompting students where you can see some
ideas are missing.

Once the wall is full of negative situations,
pose the thought that the steps up to the dog
and the door itself can be seen as a way
through all of these negative situations. Wha
we are now going to do is graffiti the door wit
all of the things people can do to enhance thi
wellbeingq things they can do for themselves
and things other people camelp with.
Supervise the ideas being added to ensure a
wide range of ideas is being contributed. Age
prompt students if it appears some obvious
ideas are missing.

+FfARFGS GKS addzRSyi
acknowledging the large amount of
informationthat they already have and that
their course this year will build on that.

Each pair identifies a personal, interpersonal
community action thacould be used in

response to one or more of the situations on
the wall. This is written on the steps or door.

Personal actiongrequiring knowledge and
skills) for: Selfnanagement e.g. stress
management, time management, self
nurturing; positive selfalk (rational thinking);
expressing feelings appropriately; effective
interpersonal communicatiQmiecision making
- taking personal responsibility for actiny
ways that promote wellbeingasking for help
from trusted othershelp seeking accessing
and usirg systems and agencieschooland
community) that support wellbeing; personal
goal setting.Interpersonal actiongo support
the wellbeing of the other person and/or
support the relationship between people, sug
as:effective communicatioreffective listening,
yS3A20ALLGA2Y | YR fe@@ Y L
statements, assertiveness, problem solving,
giving constructive feedback; respectful
communication; supporting and caring;
showing empathy; valuing othersespecting
the diversity of others.

Students can take a photo of their class wall
and file it in thér learning journal.

Teacher knowledge and pedagogy:

Providing students with structured activities t
show what they already know serves to
provide the teacher with information to help
RSO¥MRSNE Y& al0&RISY (3
activities carhavea dual purpose in that they
help make connections between previous
learning and new learning to followsavell as
introduce new learning.

¢S OKSNRa SgIfdzZ GAz2y

! Howrepresenta A S 4l a GKS
graffiti wall in terms of the breadth of the
health education learning in junior
secondary programmes?

9 If there appeasto be significant gaps in
their recollection or understanding of
some main ideas about mental health tha
had featured in previous learning, where
will you ensure some of these ideas are
WOl dzZa3 K34 dzZlJQ gAGK A
senior learning programme?
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Activity number>.

The language of mental health and
wellbeing

Purposet KS GSNXY WYSyil f
meanings depending on the context in which
is being used. In this activity students will
unpack some officially recognised definitions
from the NZ Mental Health Foundation and tH
World Health Organisation, and loakthe way
taha hinengaro as a dimension of hauora is
used inte whare tapag K model. They also
consider poplar usage of the term, and how
Fff 2F (KS&aS dzyRSNaI
YR SY2G4A2ylLt ¢StftoS
education.

=
&
&
Nz 1y Ako rmuuu_m:;s"‘
®alth Egycatio®

Learningintention and NZC HPE achievemen
objective: Students will be able to understanc
YR dzaS GKS fFy3dza 38
YYSyidlt | yR SY.ZEinkigugd
background knowledge for a combination of
A4, C2 and Dacross the senior levels.

Achievement Standard linksAS91236 (2.2),
and most Level 3 standards, depending on
learning context selected.

Key competenciessing language and texts

Time:30 minutes.

ResourcesCopy template of definitions and extracts in a form that students can cut up and \
on. Note that other definitions can be added if required.

Activity sequence: Teacher activity

Ask students what they think of when they
KSENJ GKS (% NY KRS ¥ KIg
think this? What might some other people
GKAY 1l WYS&¢éardtd? KSI f 0K

1 O1y26f SRAS GKIFdG GKS
mean similar but different things to different
people in different situationg which gets
confusing. This activityill provide opportunity
for students to explore different meanings to
determine where it might be important to use
I LI NI AOdzZf F NJ YSIFyAy3
WYSy Gttt YR SY2UA2Yy L

Provide students with the definitions and
excerpts on the coptemplate.

(Briefly) Support students to develop
understanding of each definition or extract, b
reading through them, noting especially wher
they are unsure of word meanings. Instruct
students how to complete ®ompare and

Activity sequence: Student activity

Students respond to questions using own
1y26f SRAS IyR ARISdsa @
could include, for exampleneanings they
heard or learned growing up, they are a docto
and they use it aa medicalterm, etc

Students identify any word meanings they arg
unsure of andin discussion with the teacher
achieve a reasonable understanding of the
meaning & each statement.

In groups, students complete a type of
YO2YLI NB FyR O2y (NI a
suggestion, cut out each definition or expg
arrange thee on a larger sheet of papeige

MENTAL HEALTH & RENCENZHEA SENIOR SECONDRESOURCE

56



contrasKactivity to identfy similarities and
differences between the statements.

Facilitate a discussion with the class to identi
similarities and differences between the
statements.

Summariseby &1 Ay3 aAa Al
I RKSNB {2 | LI viidr Whyzt
not? If yes, in what situations would ysay it
might be important todo so?

Highlight and draw lines between parts of the
statements that seento be saying much the
same thing (try and use a different colour
highlight for each similar idea). Then with
another colour or code, identify sections of th
statements that seem to be different to each
other.

Students catribute ideas about similaritieand
differences to the class discussion.

Taking cues from the statements students
might say thatA G W& A YL NI I y i
and use particular meanings depending on th
job some people dgthey might need to have
particular understandingt ¢ 2 NJ A y 3
communities, then an understanding of taha
hinengaro in context of te whare tapa wh
could be deemed most apppriate, or if a
health studentgince their knowledge is being
assessed in relation to the curriculptnen
understanding the curriculum meaning is
important for learning success

Student learning journal entry:

{GdzRSy(Ga GFr1S F RA3IA
'y R O2y i NI anitiseir jpuhal A @ A
answerthe questiondis it important that we

aRKSNBE G2 | LI WayooOds |
not? They also keep a record of the definition
for use in future learning activities.

Contribution to NCEA achievement:

Indirectly this activity is usefébr many ASn
that it provides students wittthe opportunity
G2 LINI OGAOS OF NNEAY3
tasks, as well as becoming confident with usi
a variety of language where similar words an
terms can have different meanings or
application.

Teacher knowledge and pedagogy:

It is not always easy whehe teachef own
language has been shaped by years of forme
and informal learning, but try and use languay
related to mental health with some consisten
to support students to develop theknowledge
and understanding of theerminology. See
also the discussion that introducéss theme
of activities, and the introduction to theme 6.

¢SIFOKSNRna S@Fftdza GAz2y

I How responsive were students to the ided
that similar language has slightly different
meanings in dferent situations?

9 Did this cause undue oéusion concernor
stress?f so, what strategies could be use
to reduce confusiomboutwhat terms to

use and when?
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Copy template

The Mental Health Foundation (NZ)

G¢KS aSyidl f | Bdfifesiniental Bedltif & lthé dagayity to feel, think and
act in ways that enhance our ability to enjoy life and deal with the challenges we fact
a positive sense of emotional and spiritual wellbeing that respects the importance of
culture, equity,8 OA I £ 2dza A0S IyR LISNER2YIf RA3y

Sourcehttps://www.mentalhealth.org.nz/home/glossary/

The World Health Organisation

¢KS 22NIR | SFHfGK hNBFYAA&Al definkd/as a@sliate 6fvall 1
being in which every individual realizes his or her own potential, can cope with the ni
stresses of life, can work productively and fruitfully, and is able to make a contributio
KSNJ 2NJ KA& O2YYdzyAde oé

Sourcewww.who.int/features/factfiles/mental health/en/

Professor Mason Durign Whaiora: Maori Health Developmengxplains howtaha
hinengaro is about the expression of thoughts and fee@dkgsa n 2 Whughts and
feelings derive from the same source located within the indivi@Tdleideathat thoughts
and feelings are essential foealth is welNBS O2 3y A & SR He¥dknbdedgen 2
that Westernhealth system$ave reached a similar nolusioneven though it has taken
many years anthvolvementby manydifferent specialists in the health fiel@rofessor
Durieaddsthatt n 2 NA G KAY {1 Ay 3 Ol WUMiSstaRdhgs @iy S F
analysig; breaking the ideas umto smaller and smaller partbut rathersynthesis into
wider contextual systems so that any recognition of similarities is based on comparis
a higher level of organisati@h

Reflectinghis way of thinking Health is viewed as an inteelated phenomenon rather
GKFY Fy AYUiSNLISNaR2YIlIf 2ySo | SIHfagKe (K,
analytical; explanations are sought from searching outwards rather than inwards; an
poor health is typically regarded as a manifestation of a breakdim harmony between
the individual and the wider environmefit.

Extract fromWhaiora Maori Health Developmertty Mason Durie (1994,.10-71).

The New Zealand Curriculum

Taha hinengardideas related toMental and emotional welbeing
1 coherentthinking processes, acknowledging and
1 expressing thoughts and feelings and
1 responding constructively

Source: Health anBhysical Education ithe New Zealand Curriculy(t®99)

1
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Activity number®6.

Spirituality reconsidered

Purpose:The abstrachature of spirituality (in
GKIFIG AGQa y2a4 | dFy3
Y2NB | waSyasS 27F azy
that students make more sense of the idea aj
they mature. This is not just because they ha|
learned more, but also a consequence of thel
developing ability to think more abstractly.
This activity provides students with
opportunities to expand the vocabulary of
terms they can use when describing what
spiritual wellbeing might mean faghem and
other people. The actity also helps studest

to makelinks with mental and emotional
wellbeing.

=

8
Ay
&

Hayora Ao

~( H, Ako ps

“alth Edycatio®

Learning intention and NZC HPE achievemer
objective: Students will show understanding g
a range of factors that contribute to an HPE
dzy RSNA G I Yy RA Yy Torributed & L]
learning to many AOs where amplicit

understanding of wellbeing is required.

Achievement Standard linkAll Level 1 AS
where application of the concept of hauora is
required, and underpins aspects of all learnin
and assessment across lalels.
Key competenciesCritical thinking

Digital fluency:Access accurate information.

Time:30 minutes.

ResourcesCopy template for students to complete

Activity sequence: Teacher activity

Invite students to provide any words meas
they can recall from previous learning that
helped them to develop understanding of wh:
WALIANRGdzr t AGeQ YSIya

Validate all reasonable answers. If any
responses seem to be referring more to
thoughts and feelings, note thesaaindicate
that you will come back to #m.

Where ideas are missing, offer more words
(and explanations of these) to build up a list ¢
possible ideas such as having:

T Values and beliefs

1 A sense of identity or a sense of sglf
who | am
Faith that lifehas meaning
Purpose and meaning in life

1
1
1 A sense of belonging and

connectedness

Activity sequence: Student activity

Students recall terms such dmving values
and beliefs, having things that are important {
you, ancestordyelonging, religion (faith and
practice) etc.

Students can add more to this list or give
examples of what these mean to them.
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Acknowledge that ideas about spirituality are
often hard to untangle from mental and
emotional wellbeing because what we think
about (and know), and how we feéénd to go
hand in hand with spiritualitg A G Q& K|
identify what we value and what is important
to us without thinking and feeling something
about it.

Provide students with the copy template. Wol
through what is required to complete the
activity using the worke example provided.
Ask for feedback for each idea on the list and
any other ideas students have added.

Where opportunity exists, provide students
with access to someone from the sch@ol
Mnori communityq a kaumatua, or kuia, or a
teacher, who canexplay @ KI G Wg |
G2 an2NAX YR IRR (K
understandings of spirituality.

Students work in pairs or small groups to find
and discuss meanings and possible example
and complete the table in a way that is
meaningful for them. Further ideas are addeq
to the table after hearing about a range of
ideas from other students in the da.

Student learning journal entry:

The ompleted copy template is filed:hisalso
provides students with a list of ideas about
spirituality that they can use across thei
learning programmevhen they need to apply
their ideas about spirituality in different
contexts or topics.

Contribution to NCEA achievement:

In preparation for Level 1 assessment, this
activity supports students to use a diversity o
ideas when stating howdeas about girituality
relate toparticular contexts.

Teacher knowledge and pedagogy:

Like their students, the concept of spirituality
can be a challenge fonanyteachers as well.
Teachers are encouraged to expand their ow
vocabulary alongside that of their students in
situations where some of the learning in this
activity isalsonew for them. In school
communities where understandings of
spirituality are deeplgmbedded in religious of
other cultural beliefs, provide opportundés for
students todevelop understanding of the way
religious beliefs and practicasakeit an
AYLERNIFYG LIFNG 2F a2z
wellbeinge.g. the sense of identity, and the
sen® of belonging and connectedness religig
practices provide, and that it is something to

YoStASPS AyQo

¢SIFOKSNRna S@Iftdza GAz2y

1 What aspects of these understandings di(
a0dzRSyGa | LIS NI (2

1 What terms and ideas appear to need rag
work?

1 What learning opportunities in the
programme ahead might provide useful
contexts or situations in which to keep
developing student@deas about

spirituality?
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Copy template

Idea linked to | What these ideas An example of a How these ideas could link
spirituality mean to mee.g. a situation where this | to mental and emotional
dictionary definition | idea could apply wellbeing
or how they apply to
me
Values e.g my values are the| My values are that it i It helps if can think and feel
(worked principles | live by, wrong to treat people | about situations in a way
example) they are the thigs unfairly and when this| that | am able tgudge when
that are important to | happens, the person | things are fair and unfair. If
me who treated someone| see a situation where
else unfairly should | someone is being verbally
have to make amends abused and putdown, my
thoughts¢ based on my
valuessi St f YS W
gNRPY3IQ YR L
upset.
Values
Beliefs
Identity ¢ who |
am
Faith that life
has meaning
Purpose and
meaning in life
Belonging and
connectedness
(Add own ideas)

1
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Activity number?7.

Hauora revisitedg thinking about
mental and emotional wellbeing holistically

Purpose:A deepunderstanding of the concept
of hauora, and the way the dimensions inter
relate, are a key indicator that studerdse
achieving at NZC LevelTis version of a
learning activity, using the concept of hauora
andthe te whare tapa wih model, requires
students to consider the ways whichlife
situations impact on thoughts and feelings
(mental and emotional wellbeingyvhich then
impacton all other dimensions.
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“alth Edycatio®

Learning intention and NZC HPE achievemer
objective: Students will shownderstanding of
the way impacts omental and emotional
wellbeingaffect all dimensions of wellbeing.
Underpins understanding faéxl, A4, C1, C2

Achievement Standard linksAll Level 1 NCEA
standards

Key competenciesCritical thinking

Time:30 minutes.

ResourcesCopy template for students to complete

Activity sequence: Teacher activity

Ask students to recall their knowledge of the
concept of hauora. How do they explain the
use of te whare tapa win(the four sided
house) as a model for wellbeing? How is this
WK2tf AaGA0QK 2KFG R2S
sense?

Stress that for learning at NZC Level 6/NCEA
Level 1, it ismportant to understandhe way
the dimensions interrelate, AND to be able to
apply the concept of hauora to a range of
wellbeing situations.

Provide students with the copy template. Wol
through an example to explain what isgugred
to complete the activitye.g. a student doe<d (i
achieve an NCEA assessmenthey are not
selected for the sports team/school productio

To summarise the activity, ask students from
each group to share an example of their

responses.

Activity sequence: Student activity

Students provide understanding of mental an
emotional, social, spiritual, and physical
wellbeing, and the Mori terms that relate to
theseg taha hinengaro, taha winau, taha
wairua andaha tinana¢ KS WK2f A a
YAIKG 068 SELX | rayobtRe T
walls andthe roof need to be strong and
support each other for the house to stay
standing@l 2t AaiGA 0 YSIya
about a combination amental and emotional,
sodal, spiritual, and physical wellbeing, and n
just one thing in isolatio®

After working through an example with the
S OKSNRa 3IdzA RI yOS=Z
groups to discuss each situation and use a
combination of their ideas to complete the
table of ideas.Students may wish to use
different situationsbased orexamples
discussed in previous activities.

Students share their ideas and respond to
teacher questions.
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Ask students which dimension(s) were more
difficult to make links to (if any)? Why do you
think this was the case?

Student learning journal entry:

File a copy of the completed table in the
learning journal. A reflective comment is adds
finishing the statement
1 ¢2 YS WK2fAadAroQ
I When te whare tapa@ K is used as a
model for wellbeing it is showing that

Contribution to NCEA achievement:

Showing how the dimensions of wellbeing
interconnect is a key indicator of learning at
NZC Level 6/NCEA 1. Students need to be a
to apply the concept to all contexts they
encounter in their learning programme. They
need to be prepared to respond to specific
guestions about the dimensions, and the way
these interrelate in any/all of their learning
contexts.

Teacher knowledge and pedagogy:

It can feel like the concept of hauora is
WHGKNI AaKSRQ G [ S@S¢
concept is so fundamental to understanding
wellbeing in health education that some
revisiting of the concept is essentidleachers
need a variety of teaching and learning
aOlAQPAGASAE (2 RSOSt 21
understanding and application of the concept
of hauora.

Talking or writing about wellbeing being

Wi FFDARS RQ® WK dzashd
aYe KIdz2N>I A)EsnbtFFSOI
grammaticaly correct. HPE & hauora as the
name of a concept and we use te whare tapa
¢ K (as a model to explain hauora) as a
framework of understanding to describe the
wellbeing of ourselves amathers. That is, the
conceptz2 T KI d22NJ} R2SayQf
not affected). Whatd WI F@r&/iaat S R ¢
change¥areaspects of our wellbeingnd

when one or more dimensions of wellbeing aj
impacted directly by an event then all other
RAYSyaArzya FINB Ay az

¢S OKSNRa SglfdzZ GA2Y

1 How well were studeis able to make
causeand-effect-type connections
between the thoughts and feelings
experienced in a particular situatiowjth a
combination of physical, social, spiritual
conseguences (noting these could be
direct, or indirect consequences dependir
on the nature of the situation)?

1 What are the implications of this for future
learning contexts when students need to
describe the interrelatedness of the
dimensions?

1
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Copy template

Situation 1:A teenage romantic relationship comes to an end when one person cheats on th
other. Think about the mental and emotional wellbeing of the person who has been cheated

How the person mighfEElfter this
happened? (ldme some feelingp

What THOUGHT®e person might have after
this happene@ (Gve examples of some
thoughts the person might have

How could these thoughts and feelings lead to changes to the remaining dimensions of wéll
(Think ofhow the person might reactyhat the persormight do, their behaviour, ety

SOCIAL wellbeing

SPIRITUAL wellbeing

PHYSICAL wellbeing

Long term:If the person who has been cheate
on does nothing, and receives no supposthat

might their wellbeing be like in several month
Think about aldimensions of wellbeing.

Long term:If the person who has been cheate
ontakes action to restore their wellbeing, and
receives supportwhat might their wellbeing be
like in several monthsPhink about all
dimensions of wellbeing.

Situation 2:A student discovers that someone
them and posted them on social media for ev

has taken personal and embarrassing photos
eryone to see.

How the person mighfEElfter this
happene® (Name some feelingp

What THOUGHT®e person might have after
this happene® (Gve examples of some
thoughts the person might have

How could these thoughts and feelings lead to
(Think ofhow the person might reactyhat the person might do, their behaviour, étc

changes to the remaining dimensions of wéll

SOCIAL wellbeing

SPIRITUAL wellbeing

PHYSICAL wellbeing

Long term:If the person who has been
cyberbullieddoes nothing, and receives no
support, what might their wellbeing be like in
several months7Think about all dimensions of
wellbeing.

Longterm: If the person who has been
cyberbulliedtakes action to restore their
wellbeing, and receives suppomhat might
their wellbeing be like in several monthAink
about all dimensions of wellbeing.
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Activity number8.

My model of wellbeing

Purpose:To help deepn studentQ
understanding of te whare tapa wtas a
WY2RStQ 2F ¢gStftoSAy3
with the opportunity to develop their own
model. They take inspiratiorrém a variety of
other models to decide their own image
symboland dimensions of wellbeing.
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“alth Edycatio®

Learning intention and NZC HPE achievemer
objective: Students will show understanding g
0KS dzaS YR @I ftdzS 27
Contributes learning to many AOs where an
explicitunderstanding of wellbeing requied,
especially when different cultural perspective
are an added consideration.

Achievement Standard linksSupports
understanding of the concept of hauora for al
Level 1 standards

Key competenciesJsing language and texts

Digital fluency: (Optional) produces with
confidence appropriate digital content

Time:60 minutes.

ResourcesbDigital device suitable for creating images, or paper and drawing or collage mate
as appropriate for the class. Access to a range of other models of wellbeing e.g. Te Wheke
Fonofale. The Health Promotion Forum of New Zealand: Runanga Whakagpiké Adaiora o
Aotearoa is a useful source of these modetgs://hauora.co.nz/ as sthe Ministry of Health

website https://www.health.govt.nz/ourwork/populations/maorihealth/maorihealth-rmodels

Activity sequence: Teacher activity

Ask students what they think it means when \
use athodeklo show an idea or a concept.
Explain that te whare tapa wtis the modé of
wellbeing we use for health education, but
there are many other models of health and
wellbeing. Direct students to online examples
2F Y2RSta tA1S wz2as
octopus) model, the Pasifika Fonofale (house
model and various other Pasifikaodels based
on waka, tivaevae quiliend other images.
Include other cultural models as known and ¢
relevant to the class.

Explain to the class that they are going to

develop their own modelFirst theyneed to

Activity sequence: Student activity

Sudentsrespond with their ideas.g a model
is a pattern om replica or representation of
something, someone who shows off clothes,
shows how make up gorn.

Students briefly brainstorm some ideas for
their image ad decide on one of their own.
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decide on an imageit can be an actualbject
or identifiable thingor something more
symbolic like a motif or a patter@something
that has meaning for them. If any students arj
struggling to come up with an idea, be
prepared to make some suggestions based 0
what they are interested in.

Orce they have decidedhat their imagewill
bethey need to decide wha RA Y Sy & A
factors areéimportant for their wellbeing.
Students can reuse ideas from the models th|
have seen or use ideas of their own.

Ask students to share their model witheir
group or the whole class (see safety note
below).

They then draw or otherwise create the imag
for their model (digital or on paper).

Students decide wibh dimensions are
important for them and addHese to relevant
parts of their image.

Students share their model saying why the
image is meaningful for them, and why they
chose their dimensions.

Student learning journal entry:

Students fie their completed model of
wellbeing. They@d a written reflection tcsay:
9 I chose this imagbecauseX
1 I selected these dimensions for my
modelbecauseX

Contribution to NCEA achievement:

Although this activity has no explicit links with
NCEA assessment, it helps students to
understand the idea that te whare tapa wis

I WY2RStQ YR 6S dza s
models to help us make sense of concepts.

Teacher knowledge and pedagogy:

If teaches have not done this activity
themselves in their teacher education
programme or PLD workshops, itighly
recommended they évelop their own model
to experience the thinking process required t(
develop a personal model of wellbeing.

As theg models tend to be quite personal,
think carefully about how they will be shared.

¢S OKSNRa Sg@lfdzZ GA2Y

I What additional insights did this activity
provide about whais important for your
students?

9 How can some of this informatidre used
in future lessons?
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Activity number9.

A map of (mental and emotional)
wellbeing

Purpose:Artistic expression, or the process of
engaging in artistic or other creative pursuits,
an important part of maintaining mental and
emotionalwellbeing for many people. Artwork
I NB 'y SELINBaarzy 27F
ideas, and sometimes their feelings. This
activity offers an alternative way to collect ani
present ideas about mental and emotional
wellbeing.In the first instance the aitity idea
isbasedonUG F aSR | NI A&
Map of an Englishma(2004), although
teachers may know of other artworks to use 4
well as or instead of this oneThe activity
NBIljdzA NB&a aiddzRSyda a2
0SSy 3S NI Emotichal welldeing: vy
This could be used as an alternative to the
activity forwhere studentscreate theirown
modelk of wellbeing.

D
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Hauara
“alth Edycatio®

Learning intention and NZC HPE achievemer
objective: Studenswill use alternative ways tg
depict and express understamdjs of mental
and emotional wellbeingd.ies across many AC
that contribute to understanding the many
aspectsof mental and emotional wellbeing.

Achievement Standard link$\o specific links

Key competenciesCritical thinkingusing
language andvisual) texts

Time:60 minutes.

about masculine identity being male

ResourcesAccess to images of artworks whehe artist@work expresgssomething about

mental and emotional wellbeing.g. Grayson Perry (UK artisplap of an Englishma(2004)¢
many images of this can be fougdy' f A y S =
his thoughts and feelings about a range of cultural traditions, attitudes, valukprantices

Materials for creating a maglarge sheets of paper, ardtawing and/or collage materials

FE2y3 6AGK YEye 20ck

Activity sequence: Teacher activity

Explain to the class that mamaytworks are an
SELINBaarzy 2F GKS | N
and sometimes their feelings. Provide online
I 00S&aa G2 DWpaanz2y t S
EnglishmanUse close up images to see what
GNRAGOGSY FEf 2SN GKA
exploration of the many anxieties, fears and
hang ups of meq it is all about wellbeing and
mental and emotional wellbeinip particula)).

Assign students the tasK creatingtheir own
map. The can choose to make a map of
themselves, or teenagers in general.

Activity sequence: Student activity

Students may offer other examples of artworl
that express the thoughts and feelings of the
artist that they are familiar with from learning
in visual art.

Students create their own map of teenage
mental and emotional wellbeing (a map of the
own wdlbeing or teenagers general).
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It may help to talk briefly about different types
of maps (typographical maps, treasure maps|
directional maps, and different types and (or
sea) masses such as islands or continents, a
the terrain that makes up these land or
underwater masses.

Share maps but taking care to protect
students who include very personal details of
their map

Students use ideas from the example(sjref
artwork provided, previous learning about
mental and emotional wellbeing, and the clas
discussion, to create their own (individual) mg
of wellbeing.

Students share with thegroup or the class,
aspects of their map that they are happy for
others to know about.

Student learning journal entry:

A photo is taken of the completed work and
filed in the learning journal. Students are
encouraged to take their maps home and
display them in their bedroom or have as a
keepsake at home. A brief reflective commen
is added to the learning journal explaigithe
thinking behind their image.

Contribution to NCEA achievement:

No explicit links to assessment but as a way
expressing ideas, it might provide inspiration
for an alternative way for students to present
some evidence, other than filling in tegrated
assessment task# can also reinforce the ideg
of using art/creativity as personalaction to
promote and support wellbeing.

Teacher knowledge and pedagogy:

Throughout the health education programme
there will likely be opportuniesto connect
with other subjects or learning areas. As an
optional subject it is unlikely that many
students will currently take visual art at seniol
school, just like minority take health
education in most schools. However, there m
be opportuniiesto make links across the
learning areas ttough activities like this. In thi
case, other examples of artworks that studen
might relate to could be recommeed by the
art teacher.

¢SFOKSNRa S@Fftdz GA2Y

I How well did students respond toith
activity ¢ was it engaging?

1 To what extent did it appear to draw on
and reinforce health education learning
about mental and emotional wellbeing?

9 Ordid it appear to have more therapeutic
value and therefore model the importance
of creative activitiedor mental and
emotional wellbeing?

f 2KIGQ&a @2dzNJ SOARSY(
these questions?
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Activity number10.

Using whakataukand inspirational
quotes to support wellbeing |

Purpose:Using sayings and proverbs to inspit
Wi A Fi ahKpBomatd dientdl ah@
emotional wellbeing, is a practice that has
existed for centuriesicross many cultures
Whether these are historic words from the
gAhaS 2N GNIRAGAZ2YI €

6 K| { I,brtidzblethora of inspirational
quotes from popular culture that araccesed
readilythrough an internet search, these
phrases are repeated time and time again
because they have meaning for people. This
activity requires students to select sayings thi
have relevance for them, analyse their
meaning, and form an opinion about how anc
why they might help support wellbeing.

=
.0
P
A2 1, Ako Havoro M'5ess”
®0lih Educatio®

Learning intention and NZC HPE achiment
objective: Students will critique the use of
sayings as a way to support wellbeiidg\1).

Achievement Standard linksAS91097 (Health
1.3) and may offer ideas for personal strategi
for Level 1 AS

Key competenciesCritical thinkinglUsing
languaye and texts

Digital fluency:Access appropriate
information.

Time:60 minutes.

The boolka I dzZNA 2 NI Y

ResourcesOnline source of K I | | @ntl idgpiktional quotes

2 X & Rdrid, byf Iéir\Alsdp Knfl TeaRaugnbdhitu Kupen
(2016) is highly recommended for both teK |-
Material for making A4 size inspirational postensaper, pens/crayons, collage materials.

1 I @ntl tthe) hestoric photographic images.

Activity sequence: Teacher activity

Ask students if they can call any inspirational
sayingsg K I { | dr prdzgrios they have
learned.

Explain to the students that they are each gol
to select a saying, decide what it means and
what sort of situation a person would apply th
saying, and form an opinion as to ather or
not they think it supports wellbeinglhe copy
template povides a framework for the task
Encourage students from diverse cultural
backgroundto select smething from their
own culture. @Is may want to search
inspirational quotesdr girls(this is optional)
Students with other interests or identities may
search for sayings that have relevance for
them.

Activity sequence: Student activity
Students share any sayings@iK I { | they d

know.

Working in groups or pairs to search, student
each select theiown saying o K I { I.0 |
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Allow time for the students to work through
the copy template thinking frameAovide
materials for making the poster.

Beaware of copyright restrictions for sayings
and images if sharing these beyond the
classroom.

Students work through the thinking frame,
completing their own summary of ideas after
discussion with their group. Students share
aspects of their thinking frame and make thei
poster available for class display.

Student learning journal entry:

A photo of the inspirational poster (or the
poster itself) is filed along with the completed
thinking frame.

Contribution to NCEA achievement:

May be used as a personal strategy for some
Level 1 AS e.g. AS91097 (Health 1.3).

Teacher knowledge and pedagogy:

Opportunities for students to bring aspects of]
their own cultural traditions or contemporary
popular culture into lessons can support
engagement in learning by giving it added
YSIYAy3 YR NBtS@IyoO
be assumed that because a student is from a
particular ethnic group they will want to selec
from their cultural traditions, and may instead
identify with other groups andrdw meaning
from other interpretations of culture (or
counter culture/subculture).

Many sayings have been written by adults, fo
adults, from an adult perspective of the world
Some sayings require abstract thought to
decipher what they are saying as wesl an
understanding of nuance or symbolisor
understanding of the cultural or political
context of the people who wrote them.
Developmentally, young people are still
building capability andapacity for abstract
thought. Consider looking for quotes wién by
young people, or adults writing deliberately
and purposefully for young people.

F OKSNIRaA

L33
(p))

gl tdd GAz2y

1 What were the range of opinions express
by students about the value of using
sayings to support wellbeing?

9 Did anything surprise you about their
insights?

9 Did anything useful surface out of this
activity that could be carried over into
other activities? If so, what was this and
where could you further develop the
a U dzR Blgés? & Q
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Copy template
Takinginspiration from sayings anghakataukr

Use an internet search to find an inspirational quotesok | | | thdt yia) lixe, and which says
somethingd # AWG GKS ALIANARGQ YR LINRY2GS YSyial f

Thinking frame Your responses
TASK 1.
Sayingog KI 1 I.4 I |

Source/author (if known)

The meaning or message
in the saying

Situation(s) in which a
person might use this
saying

How does the saying
relate to ideas you have
learned in health
education? e.g. hauora
Do you think this saying
g 2dzZ R &dzLLJR
mental and emotional
wellbeing? Why or why
not?

What is a cliché or a
platitude? Do you think
this saying is a cliché?
Why or why not?

Why do you think the useg
of sayings has been
popular by many cultres
across many centuries?
Why do we keep using
them?

TASK 2.

Sayings sourced online often come with images or illustrations related to the sayisgirational
posters are common in many places. Some books Kfl { | ,r-othgr waditionalcultural
sayings, are often illustrated (your teacher or school library may have examples of these). §
saying ow K I | | df jodrictmice (it can be the one above or another one you like better).
Prepare an A4 sized poster with your saying andmomapriate image. Try to avoid becoming to
clichéd in your selection of saying and image. Share your poster with the class.

1
MENTAL HEALTH & RENCENZHEA SENIOR SECONDRESOURCE 71

by R

(p))



Theme?2.
Social support anenental
and emotionalwellbeing

Gt SSNJ INRBdzLJAY | SIf GdKeé NXBft I Sirkilargxpdiantds or |
interests are very important for positive development. Within peer groups, young
people can gain friendship and support, role models, opportunities for leadership,
FSSRol O]l GKSe OFyQid 3SG FTNRY inglandBxpréssing
autonomy, opportunities to test decisiomaking skills in the absence of adults, a
natural setting for talking, negotiating, socialising and exploring future options,

2 LJLJ2 NJi dzy A (i A Bodith Fe2eipnied StéategyBotearfdinistry of Youth
Development 2002, pl9).

At senior secondary level, studefisarning about the importance of social support for wellbeir
through HPE mental health contexts (or topics) will develop the understanding of:

1 How and why social support is an essential aspect of wellbeing, and specifically how
interactions impact mental and emotional wellbeing.

1 Howa range opersonalselfmanagementand interpersonatommunicatiorskills need
to be used together to posvely influence mental and emotional wellbeiimgsocial
situations and which skills apply imhich contexts.

I How wider societal factors like cultural attitudes and values, especially subcultures (
on gender or age, geography or environment e.gdhgtal online environment, or
present in sites like schools, etc) all contribute to the way social networks support
wellbeing or, conversely, undermine social support and social cohesion.

1 Why safe supportive social environments are important for wetipeind the actions
needed to develop and maintain these.

Learning related tainderstanding the qualities of healthy relationships driendships and
developing personal and interpersonal skills to maintain and enhaie®lshipsand
relationshipsare popularin junior secondary levdiealth educatiorlearning programmeslhis
learning remains an important aspect of senior secondary programmes

However, in order to engage students in learning reflecting the intent ofLid¥€k 6-8, there
needs to bea conceptual step up in order to critically analyse and examsaeél support
networksin far more detail friends, family, schools and otheommunitysettings, and thenline
social environment.

Some of this learning mappear overly analytical arbntradictoryli 2 G KS WK2f A §
health education, especially when tasks require students to explore friendships and relation
through concepts such as hauora and the seiological perspective sgheyuntangle what is

WIWIISNE2Y I 82Y | WRY I gRIIVEHR OASGHITt Qd | 26 SAPSNE
processes, it is these types of analytical skills that need to be develbpadierto understand
|
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K2g 6StftoSAy3a Aa WK2fAA0GA0Q O yR Anyintegral padt

of mental and emotional wellbeingneans to understand how all the parts come together. To
maintain balance requires knowing about all the factors that help maintain the balance. Whe
friendships and relationships experience stressesdrallenges; which they inevitably do from
time to time ¢ what exactly is it that is contributing to the problem and, therefore, what needs
change to restore a sense of balance and harmony?

To provide added meaning and relevance, combinations ofrtfeggersonal skills activities in thi
sectioncSTFSOUADS fAal(Sethyaddl i SEXSNHAPDSHSHAY I
negative feedback, and joint problem solvingould be taught in a different contextike AoD
and sexualityeducaion.

Activities in this sectionlsoprepare students for examining power imbalances in relationships
which lead to bullying, discrimination and other such behaviours (Theme 8)

For learning to support NZC Level 8 (NCEA Level 3 assessment) a raniseafk for
understanding the social determinants of health is provided, to introduce student to the conq
2F Waz2O0Alf O2KSaAz2yQ yR Waz2OAlLf OFLAGLEf (

Note that a detailed focus on romantic and sexual relationships is provided in the companio
resour@ Sexuality, Gender and Relationshigeme scenarios in this section nsijl include
consideration of romantic and sexual relationships where it is useful to do so to indicate the
of situations to which the ideas being learned tenapplied

1
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Activity number 11.

Friendships revisited

Purpose:Learning about the qualities of
friendships and relationshipand the
importance of these for wellbeing, is a
common featureof junior secondary health
education programmes. At senior secondary
level, knowledge of these qualities and the
diversity of skills neeztito maintain
friendships remains importaniThis isn order
to understand interpersonal strategies when
applying a sdo-ecological perspective to a
health or wellbeing issue. This activity invites
students to recall prior learning about
relationships in general, and friendships in
particular.

o
.2
.8
e H, Ako Houore ’ﬁ*od
®alfh Egycatio™

Key competenciesParticipating and
contributing

Resourcestarge shets of paper to cut out a
ife-a AT SR WFNASYRQ® t S\
collage material$or decorating (as available)

Time:30-60 minutes.

Activity sequence: Teacher activity

Explain to students that this is an introductory
activity for the unitand a way to recall their
learning from Yea&9 & 10. Explain to them
they are going to make a new liieA I SR
They will firstneed to cut out a body outline.

¢tKS WYFNASYRQ Aa GKSy
appropriate to convey what they think athe
qualities of a good friend. Implicit within these
ideas should be consideration of the things
that help and hinder friendships, what makes
WKSFfOKeQ FTNASYRaKAL
in friendships, personal and interpersonal ski
to maintan a healthy friendship, the attitudes
and values of a good friend, etc. Encourage
students to be as creative as they like. The
RSO2N}XGA2y Oly 06S ae
have to be stated in words).

Invite groups to introduce their new friend to
the clas, highlighting their qualities as a goo(
friend.Display the friends around the
classroom.

Activity sequence: Studenractivity

Working in small groups, students make thei
friend using the resources available, taking in
consideration a range of prompts provided by
the teacher and ideas discussed amaimg
students in the group.

The qualities of their fend are shared with the
class.
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Invite the class to summarise the qualities th
featured recurrently among the new friends.
Conclude the activity by asking:

1 How have your friendships changsiice
Years9 & 10 (if at all)? If they have, why dq
you think this is the case?

1 Why are friends important for mental and
emotional wellbeing?

Acknowledge that these ideas will be expand
in the lessons that follow.

As a whole class discussion, students
summarise the qualities of friendships.
Students respond to questions

Teacher knowledge and pedagogy:

If used early in the learning programme this
activity could also be used as a group buildin
exercise.

¢S OKSNRa Sg@FfdzZ GA2Y
2 KI G pHdBasS@ee sharedy
studentsthat could provide useful context
for learning in subsequent lessons?

f
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Activity number12.

Priorlearning- skills for maintaining
friendshipsand relationships

Purpose:Hand in hand with developing
understanding of the qualities of relationships
and friendships, students in junior secondary
health education also learn many personal ali
interpersonal skills that help maintain and
enhance relationships. This activity prdes
the opportunity for students to map out their
current knowledge of a range of personal ant
interpersonal skills in preparation for
deepening their understanding about
application of these when taking a socio
ecological approach to the promotion of
wellbeing.

Ao #1, ko Houore "*Ps*
®alth Edycation

Key competenciesParticipating and
contributing

ResourcesSets of card; enlarge copy

template card 24 times and cut out. The
optionalprompt card is a source of ideas.

Time:15 minutes.

Activity sequence: Teacher activity

Explain to the students that this activity is a
quick check on what they can recall from the|
Year 9&10 programme about the many
different personal and interpersonal skills
needed to maintain friendships and
relationships.

Provide each group with a sef cards and
instruct them that they need to, one at a time
pick up a card and complete the sentence
starter. If required aprompt card is provided
asaresource for the teacher or the students :
source of ideas.

Although each card alludes to a pauiiar skill,
this is open to interpretation and there are ng
WY dEgS Q NARAIKG FyasSl
to come up with as many different ideas as
possibleacross all cardsather than repeat the
same ideas about skills that could be used.

Debrief:

A students if there were there any situation
where the group was unsure which skill(s)
could be used? Which one(s)? As a clabsit

would you suggest? Take the opportunity to

Activity sequence: Student activity

In goups of 56, studentsone by one pick up g
cardfrom the downturned pileand complete
the sentence starter by identifying a skill that
could be used in this situation. Otherembers
of the group may offer additional suggestions
or provide ideas if the person with the card is
not sure. Repeat until all cards have been
responded to.

Students respond to questions with ideas
emerging from the experiences of thgroup.
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draw attention to skills that will be revisited (¢
taught) in the lessons thdbllow.

To check what students recall about the idea
personal and interpersonal skills, ask them tg
place in one pile all of the cards that would
GSYR (2 0SS WLISNB2Y!I f
Y2NB WAYUGSNLISNE2YI f Q
personal skills; those skills | have that mean |
can do things for myself and for my own
wellbeing (so that | can then be a good frienc
because my wellbeing is in balanca)d
interpersonal skillg skills | have but | use ther
when | communicate and interewith other
people and support the relationship between
us.

1 O1y2e¢f SRAS GKIFG @gKI
Ad WAYOGSNLISNERZ2YIFEQ O
the different ways we think about and apply
some of these skills, and that future lessons
will try to clarify some of this confusion.

Students attempt to place cards in
separate piles of personal and interpersonal
skills.

Teacher knowledge and pedagogy:

Making a distinction between personal and
interpersonal skills can get slippery and it is 1
the intent to set in concrete which skills must
0S (GK2dAKG 2F Fa wLIS
WAYUOSNLISNEZ2Y Q> | &
which they are beingidcussed and used.

¢S OKSNRa S@Ffdzr GA2Y

I Which skills did students appear to be we
informed about?

9  Which skills had students not encountere
before?

I What sense have students made of the
idea of pesonal and interpersonal skills?

1 Wha are the implications of thifor the
learning that follow8
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Copy template

Prompt card- Personal and interpersonal skills for maintaining friendship
and relationships

Use these ideass well as ideas of your owwhen completing the sentence
starter on the card:

1 Selfmanagement e.g. stress management, time management, self
nurturing

1 Positive selalk (rational thinking)

1 Expressing feelings appropriately

1 Decision makingtaking personal responsibility for acting in ways th

promote wellbeing

Asking for help from trusted others

Help seeking accessing and using systems and agencies (e.g. at s

or in community) that support wellbeing

Personal goal $&ng, action planning, implementing, reflecting and

evaluating

Effective interpersonal communication

Effective listening including paraphrasing, reflecting feelings, ane r

verbal communication

Negotiation and compromise

Usingd L  St&ednends

As®rtiveness

(Joint and ownproblem solving

Giving constructive feedback

Respectful communication

Supporting and caring

Showing empathy

Valuing others respecting the diversity of others

= = =

= =

= =) = =) =) =) =) =) =

1
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Copy template

Cards: Personal and interpersonal skillsmi@intaining friendshipand

relationships

When someone says
something to me that
is offensive and | nee(
to tell them how
hurtful their
comments are | use.

When | do something
embarrassing in front
of my friends and star
to think negatively
about myelf, | need
to change this and ust
X

When my friend is
telling me something,
| check that | have
understood what they
YSty o6& X

When my friend is
deeply upset or crying
odzi R2SayQ
Grt1 L O2d

When someone is
telling me about
something that is
important to them |
YySSR G2 X

When faced with a
situation where |
could make a range o
different choices, for
my own wellbeing |
ySSR G2 YI

When someone says
or does something
that does not support
my wellbeing | need tq
respond to the
situation byd S A y 3

When someone says
or does something
that makes me angry
and | need to express
those feelings | could
X

When | am feeling
really stressed and
this is making me lose
sleep and feel sick, sg
YdzOK a2 @K
spend time with my
friends, | couldX

When someone is
Grtl1Ay3a a2
important to let them
do the talking and not
to interrupt, |
encourage them to
1SSLI GFt1A

When a friend
experiences a major
loss in their life |
support them by
seeing the situation
from their perspective
anda K2 g Ay 3

When | have a
personal problem that

L R2yQl 1Y
deal with by myself |
O2dzZ R X

When | feel | have
been giving too much
of my time and
attention to my
friends and | need to
do something to look
I FGSNJ yeas

When my friend and
disagree on somethin
and it is causing
conflict between us,
we could resolve this
60e X

When someone pays
me a compliment (e.g
aleAy3a Kz2g
R2yS0 L 02

When | am feeling
really stressed and
overwhelmed by

everything-L Ol ]
anything done, and

R2y Qi KI @S
my friends-L  O2d

When my fiend and |
each want to do
different things we
could reach an

I ANBSYSy

When someone
YI1Sa -R2 WL
comment to me |
could respond with a
02YYSyil (K

When having a
conversatiorwith
someone whose
beliefs and values are
very different to my
26y L O2dz

When | know | need tq
take action to do

something to support
Ye gStftoSA

When | am feeling
really stressed and |
find myself getting
irritated by people
and getting into
arguments with them |

O2dz R X

When | object to
something my friend
has done but they

R2y Qi GKAY,
problem for them |
O2dzZ R X

When my friend is
telling me about
something that has
upset them, | check
that | have
understood how they

I NS FSSt Ay

When | need to find
out information to
help me to decide
what | could do about
a relationship problem
lamhaving L O

1
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Activity number13.

=
8
&

5STAYAY I WNBE | 0A 2 yluuss

Purpose:The language people use to describ
relationships is diverse. This activity provides
the opportunity for students to explore the
range of language people use to name or
describe relationships with people they have
close (or intimate), and less intimate
relationships withNote &t K I & WA y G A
used here simply to indicate the closesexf
the relationship, with no sexual connotations.
An outcome of the activity is that students wil
decide on a suitable vocabulary to name the
different types of relationships that feature in
health education learning contexts.

Learning intention andNZC HPE achievement
objective: Students will develop understandin
of the language used to name and describe
relationships in order to communicate their
intended meaning with claritySupports all
learning related to Strand C (Relationships w
other pele).

Achievement Standard linkd:das application
for interpersonal considerations in all
standards.

Key competenciesJsing language and texts

Time:30 minutes.

Resources:Paper for graffiti sheets. If using a digital application for &letévity, ensurethat
there is scope focolleding lots of responses for a succession of questions.

Activity sequence: Teacher activity

Explain to students that this activity aims to
explore the meanings of some everyday
language in order to ded& on a common
vocabulary for the health education course. If
order to get information from everyone, a
graffiti sheet/bus stop type approach will be
used.

Head the graffiti sheets with the questions
provided in the copy template. Provide
sufficient time(~15 minutes) for students to
circulate around all sheets and add their idea
to each sheet, endorsing with a tick any
responses already on the sheet that are the
same things they would write.

Once ideas are exhausted, divide the class i
as many grops as there are graffiti sheets an(
allocate a sheet to each group. Assign the

group the task of preparing an answer to the

question based on all of the ideas on the she

Activity sequence: Student activity

Students circulate around the graffiti sheets
adding their own ideas.

In their allocated groups students prepare a
summary of the responses and answer the

guestion on the sheet, using the ideas from tf
class.
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If there are few responses to a question, wha
might this suggest?

Using ideasrom these shets:

1 Negotiate with the students hat language
will be formally usedn clasgo describe
different sorts of friendshipand
relationships?

T /fFNARFE 6KIG WTFNRS)H
to as well as whatelationship$Yin
general) refeto.

1 What term(s) wilbe used to refer to
Ybmantic/sexual relationshipg®

Once complete, students share their summar,
statement with the class.

Student learning journal entry:

Studeris record a summary of the agreement
reached about the language of friendships ar
relationships that will be used by the class.

Contribution to NCEA achievement:

Support for developing health education
vocabulary required across all AS.

Teacher knowledge and pedagogy:

It is not the intent that this activity unduly
narrows the range of language used by
students, but more to reach a common
understanding aboué range of terms suitable
for use in the learning programme.

¢ KS G S NI relstianghip&isyalusetil
term to retain as these are not necessarily
physically intimate and may be emotionally
intimate, like a close friendship.

¢S OKSNRa Sg@lfdzZ GA2Yy

9 Did this activity offer any insights into the
language kown about or used by students
that could be revisited in parts of the
learning programme focused on
romantic/sexual relationships, or power
imbalances in relationships? If so, what
were these insights and how will you
incorporate ideas in subsequent less?
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Copy template

Graffiti sheet headings

2 KSYy @2dz KSFTNXABSKRAKENKQ WhatRlo theNe f
words mean for you?

1 Friendships

1 Relationships

What sort of relationship(s) do you think of when someone $gsy (0 A Y|
NBf I dR2yaKALIQ

This refers tmonromantic/nonsexual relationships
What words danalesuse to refer to theimale friends or acquaintancés
What words damalesuse to refer to theifemale friendsor acquaintance8

This refers tmonromantic/nonsexual relationships

What words ddemalesuse to refer to theifemale friends or
acquaintance®

What words ddemalesuse to refer to theimale friendsor acquaintance8

What words danalesuse to describe theipartner in a romantic or sexual
relationship?

What words ddemalesuse to describe thejpartner in a romantic or sexua
relationship?

For you, what does saying that someon&i§ | Ydn¥eg dbout the nature
of the relationship?

7

Arethereanywordsytx 5hb Q¢ fA1S G2 06S OF f f
friend)?

Do you consider any terms used to refer to friends or acquaintances as
a form of putdown or disrespectful?

1
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Activity number14.

Relationships across the

Purpose:Friendships and relationships chang
across the lifespan. Some of these relationsh
are close or intimate relationships, some are
less intimate. Nat 4 K G WA Y GA YL
here simply to indicate the closeness of the
relationship with no sexual connotations. This
activity requires students to map out their
understandings of the way frieiships and
relationships changacross the lifespan.
Viewng friendships and relationships from th¢
perspective of different age groups helps
studentsto understand that the skills and
strategies needed for maintaining and
enhancing relationships, and in ways that
support wellbeing, are not necessarily the sal
for everyone They differ depending atfe
stage of life and situation, and the different
dynamics of relationships (that is, the
constantly changing nature of and patterns of
interaction between people).

=
.0
mﬁd’ 3
'\'Zﬂ Ako Hauora 5%

“alth Edycatio®

lifespan

Learning intention and NZC HPE achievemer
objective: Students will develop understandin
of the way relationships change across the
lifespan and how these contribute to wellbein
(7C2.

Achievement Standard linkd:das potential
application for reinforcing interpersonal
considerations across mangasdards.

Key competenciesCritical thinking,
Participating and contributing

Time:60 minutes.

sources). Coloured paper (e.g. Pdsii & 0

ResourcesMaterials for constructing a timeline to show the lifespan (e.g. long pieces of pap
pens and crayons, and magazine images of peopliffefent ages and showing different types
of relationships; weekly magazines are a good source of these (or images printed from inter
02

YF1S Wil 3aQ G2 IR

Activity sequence: Teacher activity

Ask students about ways the human lifespan
depicted in books or in documentaries they
may have seen. If ideas are not forthcoming
suggested they search fexamples ofifespan
diagrams on the internet.

Explain © them that the task (to be completed
in groups) is to map out how patterns and
types of friendships and relationships change
across the lifespag as best they understand
this. Ask students for some initial ideas aboul
this.

Activity sequence: Student activity

Students contribute ideas about the ways the
have seen the human lifespan depicted.

Students contribute initial ideas from their ow|
knowledge and experiences about the way
friendships and relationships change across {
lifespan.
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Explain the purpose for thissson is that if we
have an understanding of how friendships an
relationships change across the lifespan, we
can begin to understand how different factorg
might influence social, and mental and
emotional wellbeiy, over the course of our
lives. herefore we can better understanthe
skills, actions or strategies that might be
needed to support people at different stages
their life.

Provide students with a range of materials fol
making a timeline to showow friendships and
relationships change acroise lifespan.
Provide prompts to ensure coverage of the
lifespan

Once the timeline is completed, provide grouj
with coloured paper on which they write
examples of skills, actions or strategies that ¢
needed to helpmake ormaintain friendships of
relationships for several different age groups.
GGl OK GKSasS G2 GKS

Provide opportunity for students to share thei
timeline and flags with another group or the
whole class.

Debrief:

Pose the question: If thfocus here has been
on the way relationships change across the
lifespan (ie. social wellbeing), how does this |
with mental and emotional wellbeing?
Choose some aspects of the stud&ridnelines
and ask about the mental and emotional
wellbeing of peple as a consequence of:

i Starting at a new school and making new|

friends

Working in groupsstudents make a visual
timeline to show how friendships and
relationshipschange across the lifespang.
Babies and toddlers/prschool

Children /primary school

Preteenage / intermediate school

Young teenagers / secondary school
Mid-teens / secondary school

Older teens (left school)

And then each decade 20s, 30s, 40s, 509
60-70, 8090, etc paying attention to: long
term partners, reproductive years and
becoming a parent (or not), jobs and
careers, overseas travel, becoming a
grandpaent, retirement, the need for
health care or other support, etc.

=4 =4 =4 -8 -8 -8 -9

Students identify, discuss and decide a range
skills, actions or strategies that are needed b
people at different times across the lifespan,
for maintaining friendships and relationgisi
{GdzRSyGa AY FT2NJ |
although the more the better.

v

Student share their ideas with others in the
class, responding to any questions asked by
their peers or teacher.

Students respond to teacher questions with g
range of ideas showi how (changes to) socig
wellbeing is closely linked to mental and
emotional wellbeing.
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1 Breaking up with a friend or romantic
partner

Committing to a long term relationship
Having children

Working with colleagues

Having children leave home

Retiring from work

Losing gartner (separation/divorce, or
death in old age)

= =4 =48 -4 -8 -9

Signal that change is constant across the
lifespan and relationship changes are just on
aspect of what changes in our lives. Changeg
always impact mental and emotional wellbejn
positively and negativelyn little ways and big
ways. How well we manage change and

support the wellbeing of ourselves and others
is very complexSee theme 3.

Student learning journal entry:

Students take a photo of their group timeline
and flags and file the image in their learning
journal.

Contribution to NCEA achievement:

May contribute evidence for AS91097 (Health
1.3) or AS 91236 (Health 2.2) where changes
different needs across the lifespan feature.

Teacher knowledge and pedagogy:

As students engage in learning at higher leve
of the curriculum, they neethe opportunity to
be able to view and understand sittions that
impact on wellbeinghrough eyes other than
their own. In this case the students are asked
to look ahead in time and to try and see what
relationships (theirs ah others) might be like
in future.

¢SIFOKSNRa S@Fftdz GA2Y

1 How well were students able to
demonstrate understanding of the
changing nature of friendships and
relationships across the lifespan when
drawing on their existing knowledge?

I Was there a distinct difference in their
ability to reflect back on the changing
nature of friendships and relationships in
their own lives that are already lived, and
then project into thefuture of a life not yet
lived?

91 How well could students draw on
knowledge and experiences from the wor,
around them to respond to this task?

I What are the implications of this for future
activities which assume a certain amount
observation and experience of the woyld
that may not hae featured in any formal
learning programme?
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Activity number15.

Skills for relationships (1) effective

listening

Purpose: Maintaining and enhancing
relationships requires a repertoire of persona
selfmanagement and interpersonal
communication skills. The distinction betweel
personal and interpersonal skills (activities 15
19)becomes blurry as they all reqei
individuals to have personal own knowledge
of the skillsg what to do, how and when to use
them. Howeveri K S & 0 Btépersdhal WA
alAftaQ ogKSy GKS@& I N
interact with other people. The skills in this
section would tend to be thought of as
interpersonal skills. Each skill is developed as
separate activity, however it is important that
students atsenior secondary level develop
understanding of the way skills often need to
be used in combination. This first activity
revisits the components of effective listening |
practice the skills, and analyse why each of
thesecomponens contributes to being an
effective listener. Consideration is also given
how and why effective listening supports
maintenance of relationships and the (mental
and emotional) wellbeing of the people in the
relationship.This activity assumes students al
building on prior learimg about effective
listening.

=
.0
md’d’ e
M?ﬁ Ako Hauora A", os®

“alth Edycatio®

Learning intention and NZC HPE achievemer
objective: Students will demonstrate use of
effective listening skills and show
understanding of how these skills maintain
relationships and support wellbeing of people
in relationshipg6C3 and foundation knowledg
for 7/8C3.

Achievement Standard linksAS90973 (Health
1.4).

Key competenciesManaging self, Relating to
others, Participating and contributing

Time:2 hours for skills demonstration, plus 1
hour if students are writing their own script

ResourcesAccess to digital recording (video and audio) degieeg. smart phone or tablet
Copy template of conversation ideas if required

Level 1 Health Education Learning Workb@&bertson & Dixon, 201published by ESA
contairs a range of activity templatés use as an alternative, or in addition to this activity.

Activity sequence: Teacher activity

Check what students can recall about what it
YSFya (42 060S +y WSTTFS
visual record of these for reference throughol
the lessons.

Activity sequence: Student activity

Students recall features of effective listening
such as paraphrasing, reflecting feelings, ask
guestions for clarification or where more
information is needed to understand the
situation, nonverbal communication (posture
ayR LRAAGAZ2Y S 2NRASyYGl
to the speaker, eye contact (or not), tone of
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Overall, how does the use of effective listenirn
skills support mental and emotional wellbeing

Ask students what they recall learning about
the barriers to effective listeningthings
people do when they are not really listening
effectively. Again, make a visual record of the
for reference throughout the lessons.

Askstudents who would be prepared to mode
effective listening skills for the whole class
paraphrasing, reflecting feelings, asking
clarifying questions, and neverbal
communication?If no volunteers, take this rol
yourselj. Invite one of the more confaht
students in the class to be the speaker while
the other student (or you) takes the effective
listening role. Instruct the students to watch
out for the features of being an effective
listenerq referring back to the lists of ideas
generated from the pevious discussion.
Debrief this skills demonstration to make sure
students have identified what was intended.

@2A0S SG00v=Z
head nodding Wi St f

YR YAYA
Y9, Y2 NZ

Students respond with ideas likié makes the
person feel valued and thathat is concerning
them matters that if someone is genuinely
interested in what you have to sayou feel
safe and supportedr, if the person who you
are talking to shows they really understand
gKIFEG @2dzQNB GKAYy1Ay3
alone etc.

Students describe things that effective listza
5hbQ¢ Rdaing thep&svn who is
speaking; second guessing orjarapting what
they think the person is going to say, or
finishing their sentences for them; advising o
telling them what tkey should do; telling their
own stories instead of listening to the other
person being disingenuougnsincere,
misleading, deceitful, etc); reading more into
what the person is saying than what is actual
there; drifting off and thinking about own
things; only picking up on some information;
antagonising the person by saying unhelpful
things that upset them more; making
comparisos between own situation and the
other persorand deciding who is worse or
better off; making inappropriate jokes or usin
inappropriate language for the situation;
distracting them with other thoughts and
events not related to their situation; trying to
calm the situation down and not let the perso
speak; and so on.

Student volunteers model effective listening
skills for the tass, and the remaining students
identify which skills they saw the listener use
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In preparation for all students demonstrating
the skills in small groups (they do not need td
perform for the whole classand to reinforce
the skills of effective listening@sk students to
construct their own observer checklist which
includes all thehings they expect to see the
listenerdo AND a list of things they do NOT
expect to see. Alternatively, provide one from
an NCEA assessment task.

Providethe opportunity for students to
practice paraphrasingeflecting feelingsand
non-verbal communication. Suggest some
possible discussion topics (see ideas in copy
template).

Demonstrating skills to provide evidence for
assessment.

Once thegroup are confident with their skills
demonstration, the groups of three take turns
to be the listener. With each rotation the
designated observer makes a formal record fi
assessment of the skills observed in the
demonstration, with guidance from the teher
where required.

(Optional) Support students to write their owr]
script where one person is doing most of the
talking and the listener responds (paraphrasil
reflecting feelings, nowerbal communication,
and minimal encouragers).

With support, students design their own
observer checklist. Students can use an actu
NCEA AS task as guidance for designing this
sheetg mainly to check that iincludes all
required skills (it can contain more informatio
¢ but not less). This process also makes a
record of all the features of effective listening
students need to have knowledge of.
Working in groups of three, students rotate th
role of listener speaker and observer to
practice each role. As a practice run, the
observer informally notes what effective
listening skills they saw the listener use and
gives feedback to the listener.

Written record by observethe observer
formally completes awobservation sheet for
the listener.

Digital recordingthe observer records the
RSY2yaildN)» GAz2zy 2y (GKS
(or other digital recording device provided for
the task)q this can be done outside of class
GAYS yR TFAft S dgitdl arntg
portfolio. The observer then completes the
digital assessment sheet which is given to the
listener and filed along with the video of their
skills demonstration.

Students prepare a-2 page script of a
conversation (own choice of topit)at shows
all of the features of effective listening. This ¢
then be rehearsed and demonstrated (as
above).

Student learning journal entry:

Students file a digital (video) recording of
themselves as an effective listener, along wit]
0KS 20aSNBIFGA2Y &KSS
skills. Note thathis recording may also includi
evidence of other skills if the demonstration g
several skills areding formally assessed in
combination.

Contribution to NCEA achievement:

Demonstration of effective listening skills is
required for AS90973 (Health 1.4), and
knowledge of effective listening as an
interpersonal skill could be used as an
interpersonalstrategy for many Level& 2 AS.
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Teacher knowledge and pedagogy: ¢SIFOKSNRa S@Fftdz2 GAz2y

Note thatthis approach assume®meprior 1 How confidently and efficiently did
learningof effective listening skilldf it is students work together to design, record
apparent that students have not had access and assess their own demonstratioh
structured learning to develop effective effective listening skills?

listening skills, the activities ihaking Action: | 1 What are the implications of this for other
Lifeskills in Health Educati¢hasker, Hipkins, skills that they need to demonstrate
Parker & Whatman, 1994ye recommended. proficiency of?

I RAIAGEFE NBO2NRAYS3
learning portfolie means the teacher can
assess student work ata@nvenient time, and
not be bound by class time for assessing skill
demonstration.

1
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Copy template
Effective listening conversation ideas
1 What do you think about our school uniform?

1 What do you want to achievauringthe rest of your time here at
school?

1 How did you spend your last summer holiday?

1 What news item is of interest to you at the moment?

1 What was the most enjoyable movie you have seen recently?

1 What do you thinkarethe best things about our school / our community
/ our town / our city?

1 What are your views oK [a current event in the community or megi?a

1 How well do you think our school supports the diversity of all people?

T 2KIFE0 R2 @2dz tA1S (atR®olv¥2ail oKSy &2

1 What foods do you most like to eat?

1 Which social media platform do you like to use?

1 What do you think the biggest problemmfacing New Zealand and/othe

world?

1
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Activity number16.

=
&£
M. &
X
Ako Hauora p.s!-"‘

e

Skills for relationships (2) assertiveness i

Purpose:ln addition to béng effective listeners
and heaingwhat other people are saying,
people in relationships also need to be able ti
communicate their own thoughts and feelings
The development and application of
assertiveness skills features in a range edlth
education contexts. At senior secondary leve
students develop understanding of the way
other skills become integral to an effective

I aaSNIADBS NBalLlepla Sz
statements and giving negative feedback (sef
activity 17. Understandings developed about
how and why being assertive in situations the
require such a response support mental and
emotional wellbeingThis activity assumes
students are building on prior learning about
assertiveness.

Learning intention and NZC HPE achieverne
objective: Students will demonstrate use of
assertiveness skills and show understanding
how these skills maintain relationships and
supportthe wellbeing of people in relationship
(6C3 and foundation knowledge for 7/8C3

Achievement Standard linksAS90973 (Health
1.4)and could be used as an interpersonal
strategy for most Level 1 AS

Key competenciesManaging self, Relating to
others.

Time:2-3 hours

ResourcesAccess to digital recording (video and audieyicec e.g. smart phone or tablet
Copy template of conversation ideas if required.
An example of an assertiveness skibsarver checklist (e.g. from NMCEA assessment)

An alternative process for teaching these skills can be foui@kingAction: Lifeskills in Health
Education(Tasker, Hipkins, Parker & Whatman, 1994). Oénes| 1 Health Education Learning

Workbook(Robertson & Dixon, 2012) published by ESA contains a range of activity templatg
use as an alternative, @m addition to tis activity.

Activity sequence: Teacher activity

141 addzRSyda G2 NBOI
means. In what sorts of situations do we nee(
to be assertive?

What other sorts ofnon-assertivepehaviours
might some people use when respondiioga
situation?

How do you know if someone is behaving
passively or aggressively? Why might some

Activity sequence: Student activity

Students respond with idesuch asstanding
up for yourself or your rights such as when
@2dzQNBE 06SAy3 LINBaadzN
not right for yoy behaving in ways that mean
you stay true to your beliefs or what is
important to you

Students recall understanding of passive and
aggressive behawur and other synonyms for
these terms, along with descriptions of typical
passive and aggressive behaviours and reas
why people do not assert themselves (e.g.
learned behaviour (0 KI 1 Q& K2 ¢
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people use these behaviours instead of being
assertive?

(Check) If a situation makes us feel angry, ca
we respond assertively if we are angry?
Validate hat feelings of anger are legitimate il
response to some situatie® dzi A G Q&
is expressed that is the issue.

How does the use of assertiveness skills
support mental and emotional wellbeing?
Why do we promote assertiveness over being
passive omggressive? Prompt students to
frame their ideas in terms of the contribution
this makes to wellbeing if this is not
forthcoming.

Ask students as whole class brainstorm to rei
all of the features of being assertive.

Note that it may be useful dhis point to
include skills for giving negative feedback ant
dzaAy3a aL FSSte¢ aidlds

In preparation for all students demonstrating
the skills of assertiveness, and to reinforce th
skills of assertiveness, ask students to constr
their own observer checklist which includes &
the things they expect to see the assertive
person do. Discuss what this needs to includk
An example of an observer checklist from an
NCEA assessment task can be available for
reference if requiredEnsurethat these
checklistdnclude all required aspects before
use.

Provide a range of possible situations that
students could use for their assertiveness ski
demonstraton (see copy template for some
ideas) or students can develop their own
based on contexts featadin the learning
programme

taught growing up about the way to deal with
stuations,ori KS& KI @Sy Qi f
assertive.

Students provide responses such&si Q &
getangryA 1 Q&4 K2g | y3ISNI A
the issueand, we can be assertive and not
aggressive when we get angry

Students respond with ideasich asbeing
assertive allows people to maintain/restore
their wellbeing when something is said or dor
that upsets or hurts thenit allows them to
maintain their selrespect and their integrity
02N K2y 2dz2NE YIYylL0 68
the situdion by being passive, or make the
situation worse by being aggressjviethey
R2y Qi 3IAGS Ayiu2 &Aildz
themselves and have higher setiteem they
have greater confidence to deal with situatior]
in future, anddeal with situatims in a way that
avoids undue anxiety and stress.

Students recall features of assertive behaviot
e.g.upright posture, eye contact, firm voice,
SoSy G2yS 2F @2A0S:
referring specifically to what was done or sai(
that was upsetting, hurtful (etc), making a
request for what you want to happen

In groups, students prepare an observer
checklist to be used to assess their
demonstrationof assertiveness skills.

Students each decide on a situation or scena
that they wil use to demonstrate assertivenes
skills.
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Providethe opportunity for students to
practicebeing assertivelf working in groups of
3 (the person being assertive, a person who |
pressuring them, and the obsver/recorderg
and rotating these roles) recommend each
person chooses a different situation that they
will respond to assertively (they can be similg
but some difference is recommended to avoic
simply repeating what the previous person
did).

StudentsO2 y a 4 NHzOG | o6 &A
used for making a film (see copy template).

Once storyboards are complete allow groups
time to rehearseas the person who has play
iKS NRtS 2F GKS Ww20K
become familiar with their rolso that the

student demonstrating the assertiveness skill
KFra a2YSGKAyYy3a (2 NBa
person can use the storyboard like a script of
what to say when the student is demonstratin
being assertive.

Demonstrating skills to provide evidence for
assessment.

Once the group are confident with their skills
demonstration, the groups of three take turns
G2 0SS GKS aaSNIAGS
and the observer/recorder. With each rotatior|
the designated observer makes a formal recg
for assessmnt of the skills observed in the
demonstration, with guidance from the teachg
where required. (Note that students do not
need to perform for the whole class.)

Students each construct a storyboard to plan
what they need their partner to say so that
they can respond assertively to this. The stor]
board also includewhat the assertive person
will do and say back to other person.

Students rehearse their own demonstration g
skills, and then rotate the role around their
group so that everyone has a chance to

practice being assertiveeingli KS W2 { K
person, and tle observer/recorder. Students
use the reording sheet they developed to

assess each assertiveness demonstration.

Written record by observethe observer
formally completes an observation sheet for
the person demonstrating assertivenesslis
OR Digital recordinghe observer records the
RSY2YyAalUNIGA2Yy 2y (KS
digital device (or other digital recording devic
provided for the tasky; this can be done
2dziaARS 2F Oflaa GAY
digital learning portblio. The observer then
completes the digital assessment sheet whic
given to the student they observed and filed
along with the video of their skills
demonstration.

Student learning journal entry:

Students file a digital (video) recording of
themselves being assertive in a contrived
situation, along with the observation sheet thi
W aaSaaSRQ (K ®is mddordihgA
may also include evidence of other skills if the

Contribution to NCEA achievement:

Demonstration of assertiveness skills is
required for AS90973 (Health 1.4), and
knowledge of assertiveness as an interperso
skill could be used as an interpersonal strate
for many Level & 2 AS.
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demonstration of several skills are being
formally assessed in combiriai.

Teacher knowledge and pedagogy:

At this level students should increasingly be
able to demonstrate how different
interpersonal skills are used in combination. |
this case the skills of giving negative feedbac
YR aL FSSté¢ aarasSys
included within the assertive response.

¢S OKSNRaA

T

SOl tdzt GAZY

How well did students manage to
incorporate different skills into their
assertiveness demonstratiansuch as the

dzaS 2F aL FSSté¢ ail
feedback?
HowO2 Yy FARSY (G | NB &2

knowledge and understanding of
assertiveness and associated skills sits a
NZC Level 6 and has become more comy
than what they learned at junior secondar
level?

What is it about their knowledge and
demonstration ofskills that is more
detailed and insightful than at junior level

1
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Copy template

Ideas for situations for demonstrating assertiveness skills

1., 2dzQNBE 4 LI NIeod az2ad LIS2LIX S I NB
R2y Qi 4| yécidaitRaeaRdwd why] Your friends are pressuring
you to drink, and calling you names, making fun of you (etc) for not
SZ2AYAYy3a Ay X

2. . 2dzQNB A group @b $tidients think it would be a laugh to take a
photo of one of the socially shy students when they as#igg changed
in the changing rooms, butthe/ SSR G2 WwWasSd A G dzLQ
position to take the photo (they usugihide in one of the stalls to
change). The group target you to help them because they think you
know this person well enougtktk & 0 KS@& @At f G NHzai

3., 2dzQNB |0 K2YS®d | 2dz2Q@S 3I24 b/ 9! |
homework plan to help you finish them on time and fit in sports
practice. However mum and dad want you to help around the house
over the weekend and expegbu tolook after your younger siblings
after school until they get home from work, all of which takes away

AaSOSNIf K2dz2NR 2F @2dz2NJ LX | YYSR K2YS§

4. 2dZONB &20ALfA&AY3 SAGK FNASYRaA® ¢K

pictures of celebrities (sports people, artpetc) who are celebrated for

GKSANI FGGNF OGADBS 062Reé | LILISENFYyOSod ¢

body parts that look most like those in the photos, and making
suggestions about what they could do to look like that (diet, exercise or
lift weights, takeprotein supplementsetc). Your body size and shape
are nothing like those in the pictures and your friends are telling you
KO GKSe O0KAY]l @&2dz aKz2dZ R R2 X

1
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Copy template

Storyboard template for assertivenedemonstiation

Each cell contains the wds and actions of ONE person. When the other person speaks, put this in a
new cell on the storyboard. Use as many cells as needed.

Person pressuring Person being assertive Person pressuring

Simple diagram (or
description) to show who is
speaking and what they are
doing

Text stating what the person i
aleAy?3 X
Person being assertive Person pressuring Person being assertive

Person pressuring Person being assertive

1
MENTAL HEALTH & REESNCENZHEA SENIOR SECONDRESOURCE 96



Activity number17.

Skills for relationships (3) giving and

=
.0
A, pﬂﬁd’ e
2 1, ko Hauoro s°
Health ggucation ™

NSEOSAGAY3 yS3IAlFiIABS FSSI
statements)

Purpose:A further group of skills required by
people in relationships that enables them to
communicate their thoughts and feelings, ang
respond to those expressed by others, is givil
and receiving negative feedback. Negative
feedback is when one person tells ahet that
what they have done has upset, insulted,
annoyed, angered, offended, humiliated,
embarrassed, or hurt thenThe DESC =
describe, explain, specify, consequence mod
(Taskeet al,, 1994) for giving negative
feedback is usedr L T Safefnents fearried
at junior level, are revised for giving negative
feedback and as part of providing an assertiy|
response. It is useful to integrate this activity
with the assertiveness skills activity.

Learning intention and NZC HPE achievemer
objective: Students will demonstrate use of
skills that enable them to give and receive
negative feedback, and show understanding
how these skills maintain relationships and
support wellbeing of people in relationships
(6C3 and foundation knowledge for 7/8C3

Achievement Standard linksAS90973 (Health
1.4)and could be used as an interpersonal
strategy for most Level 1 AS

Key competenciesManaging self, Relating to
others.

Time:60 minutes.

Resources:

An alternative process for teaching these skills can be foulidking Action: Lifeskills in Health
Education(Tasker, Hipkins, Parker & Whatman, 19944p TheLevel 1 Health Education
Learning WorkbookRobertson & Dixon, 2012) published by ESA cosi@irange of activity
templates to use as an alternative, or in addition to this activity.

Activity sequence: Teacher activity

Explain to students that much of the focus on
assertiveness is about the process of what to
do and what not to de and why. This activity
focuses specifically on what to say when givil
an assertive response. In particular, when
someone says or does something tihais
upset, insulted, annoyed, angered, offended,
humiliated, embarrassed, or hurt yauwhat

do you actually saback to them when you
respond assertively

Ask studentsowWhy can it be difficult to
respond assertively at the time something

Activity sequence: Student activity

Studens make a range of suggestioag.R 2 Y]
1y26 6KIG (2verieder 2dd a
deal with a situation like this before and have
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negative is said or done to you by another
persong

Acknowledge that if feelmpunsafe, andhat
being assertive may only worsen the situatior
(e.g. the other person may turn violenthen
leaving the situation and to go and seek help
might be more sensible option.

Assuming the situation is safe to be assertive
process like that describday the DESC model
can be used. Introduce students to:
D=describe:Describe how you feel about the
aAldzr A2y dzaAy3a |y a
E=explainExplain specifically the situation ths
has caused these feelings

SsspecificX | YR & LJS Gangelyaul f
want made to repair or restore the situation.
C=onsequencedescribe the positive
consequence for the persdias well as yoursel|
and your relationship with the persomhen
they have made this change.

Check that students have an extensive
vocabulary of names of feelings and can
associate these appropriately with a range of
situations.If required, see Mental Health
al GGSNBR F2NJ Iy aL FS
Acknowledge that when giving negative
feedback it can be difficult to avoid slipping
into saying negative things yourself. Provide
students with the copy template for the
activity. Providehe opportunity for sharing
some examples of what NOT to do or say.

To work through the application of the DESC
model, provide students with the copy
template for the activity. Students work in
small groups to complete the activity. Provide
opportunity for sharing some examples of the
application of the DESC model.

Check with students that they can see how
giving negative feedback becomes an
important partof an assertive response,
alongside althe other features of being
assertive.

never said the words out loud, scared, feel
L2 6 SNI Saasx FSSt &2dz
R2yQd ¢l yid (G2 dzLlaSi
you think they might get violent or hold it
against you lter, etc

Prior evidence from student learning indicate
the extent of their vocabulary related to
naming feelings and applying these to
situations.

Students work in small groups to complete th
copy template activity and contribute ideas tg
class summary discussion about what NOT t
do when giving negative feedback.

Students work in small groups to complete th
copy template activity and contrilte ideas to a
class summary discussion.
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Student learning journal entry:

Examples of a worked DESC model for two o
more situations on the copy template are filec

Contribution to NCEA achievement:

Part of the essential evidence required for a
high quality assertiveness demonstration for
AS90973 (Health 1.4)

Teacher knowledge and pedagogy:

The DESC model can also be used as a pers
2N W26y Q LINRPOfSY az2f¢
application for personal stress management
e.g.when managing stress that results from ti
actions of others.

¢SIFOKSNRa S@lfdzZ G§GA2y

1 Thinking about studenf¥esponses to the
question awhy can it be difficult to respon
assertively at the time something negative
is said or done tgou by another pers& ¢
were any of the ideas suggested here
useful for subsequent learning e.g being
assertive in AoD or sexuality related
situations?If so, which comments and hov
or where will you use them?
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Copy template
When giving negative feedbackvhat NOT to do

Add your ideas into the right hand column. Use clues in the upper case words to suggest what NOT
to do.

DO this 5hbQ¢ R2 (GKAaA
Describe YOUR FEELINGS about the situatidg

Describe SPECIFICALLY THE BEHRGF what
was said that YOU are objecting to
Speak about the person RESPECTFULLY

Ask for a SPECIFIC AND REALISTIC changg

ASK HOW THE OTHER PERSON FEELS ak
what you have said and what you have askec
them

LET THE OTHER PERSON KNOWathbave
seen that they have made the changes
requestedc and thanking them for doing this
Deal with the situation WHEN IT HAPPENS

1
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Copy template

Applying the DESC model

Situation Another student has called you a pdown
name based on your appeaice, culture or
identity (you can decide the specific details)

D=describe:Describe how you feel about the
AAlbdzr GA2Yy dzaAy3a +y a

E=explainExplain specifically the situation thé
has caused these feelings

SspecificX | YR aLISOATFAOI f
want made to repair or restore the situation.

C=onsequencedDescribe the positive
consequence for the persqas well as yoursel
and your relationship with the persomhen
they have made this change

Situation (Your choice)

D=describe:Describe how you feel about the
AAlbdzr GA2Yy dzaAy3a Ly a

E=explainExplain specifically the situation tha
has caused these feelinis

SsspecificX | YR aLISOAFAOI f
want made to repair or restore the situation.

C=onsequencedescribe the positive
consequence for the persqas well as yoursel
and your relationship with the persomhen
they have made this change

1
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Activity number18.

Skills for relationships (4) negotiation

and compromise

Purpose:Being in a relationship means needi
to compromise on some things when each
person in the relationship has different wants
or needs, or a different view on a matter.
Compromise is not about one person
completely giving into the wishes of the other
person,but discussing the situation to come tt
an agreement that both people can lingth

e, WNB I OK O02YY2y 3N dzy
reach a compromise requires negotiatiqthe
to and fro (or back and forth) of ideas and
positions on the issue to work out what each
person can agree to. Negotiation and
compromise are part of a joint problem solgin
process.

=
.0
mﬁd’ 3
'\'Zﬂ Ako Hauora 5%

“alth Edycatio®

Learning intention and NZC HPE achievemer
objective: Students will demonstrate use of
skills needed to negotiate and reach a
compromise, and show understanding of how
these skills maintain relationships and suppo
wellbeing of people in flationships(6C3 and
foundation knowledge for 7/80.3

Achievement Standard linksAS90973 (Health
1.4)and could be used as an interpersonal
strategy for most Level 1 AS

Key competenciesRkRelating to others,
Participating and contributing

Digital fluency:access accurate information.

Time:60 minutes.

ResourcesCopy template for the activity

An alternative process for teaching these skills can be foulidking Action: Lifeskills in Health
Education(Tasker, Hipkins, Parker & Whatma®94).

Activity sequence: Teacher activity

Assigrgroups the challenge of finding
definitions for the terms and answering the
questions in the copy template activity. Checl
on the sense students are making of the task
through some brief sharingf ideas with the
whole class.

Explain task three on thectivity copy
template. It outlines a simple negotiation
process. Students work through the process |
instructed. They may wish to change the
scenario for another that is more relevant to
them.

Provide opportunity for students to share idea

about the debrief questions with the class.

Activity sequence: Student activity

Students use available dictionary or other
sources to define the terms and answer the
guedions. Students share ideas with the who
class.

Students working in small groups (of even
numbers as far as this is possible) work their
way through a negotiation process.

Student share with the class their thoughts
about the negotiation process and its purpost
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Extra: As an extension to this activity student
may wish to investigate the formal process of
negotiation used in business, politics, or
relationships counsefig (for example) and
gKIFG GKS NRES 27F |
situations. What skills does a professional
negotiator use?

W

Student learning journal entry:

Students file their completed activity template
of the negotiation process and word meaning

Contribution to NCEA achieveme

Contributesto understanding problem solving
modekrequired for AS90973 (Health 1.4).

Teacher knowledge and pedagogy:

Negotiation is not an easy process. If student
engage enthusiastically with the process,
consider using it again for debatiother issues
in future lessons.

¢S OKSNRa SglfdzZ GA2Y

1 How well did studerggrasp the formal ang
structured nature of a negotiation?

1 What are the implications of this for when
they need to apply the process to joint
problem solving?
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Copy template

Negotiation

TASK 1Find definitions for these term@s they relate to the overall idea of negotiation)

1. Negotiate

2. Proposal and counter proposal

3. Compromise

4. Right of refusal

5. Bargaining

6. Consensus

TASK 2Discuss these questions in your group and provide a response

What are two situations
where the process of
negotiation could beor needs
to be used?

How does negotiation help
promote wellbeing in
relationships?

TASK 3. The situationYourclass has won a prize @dncompgtition. The prize is $20,000 worth of
digital technology equipment. Half of the class want to keep it for use in their classroom bec
it is much needed to help them with their course work, while the other half want idfsel
equipment and use the cash to fund an educational thigtithe class is currently funaising for.
Divide your group into twa; each group takes one side. To complete step 1, you will need to
move apart from each other to privately discuss what yaant to happen.

The negotiation process

Your responses

Step 1.
Each side decides three things they

1 Best

would like to happerg a best possible
outcome, an acceptable/OK outcome

2 Acceptable/OK

and a worst case outcome which woul
still be acceptableOptions 2& 3 are

3 Worst (but still acceptable)

not usually revealed until step 3.

Add the other grougddeas once you have heard ther

1 Best

2 Acceptable/OK

1
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3 Worst (but still acceptable)

Step 2 Note any additional information here that might be
Describe the situation to each other | useful for the negotiation.
your thoughts and feelings about the
YEGGSNI YR ye WT¥
make your caseYou want to present
@2dzNJ woSaia OFasSQ
Step 3. Note the main ideas discussed.
9 One side makes an offer or a
requestq this is usually the best
case.
I The other side makes a counter
offer.
Repeat the process over and over to ti
and reach alecision that both parties
can agree to. This may require the twq
aARSa (2 WwWY20S | ¢
OFNBFAYAY3 GFof SQ
what they will offer next, based on
what the other side hasaid, and come
back to the table with their counter
offer.
Step 4.
Agreement/disagreement: Was a
decision reached? If so write it here. If
not, explain what it is the two sides
62y Qi L3INBS 2vy
Debrief:Write on your responses above where you hadompromise which were your
proposals which were thecounter proposalswhere you reachedonsensugif you did).
Reflection:
1. What did you find hardest about the negotiation process? Why do you think this was the
case?
2. wS@AaAild (KS h&nudbs he§ohdtidp tefppriorotesfibeiy in relationshipé Q
What further ideas can you add to your earlier answer?

1
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Activity number19.

Skills for relationships (5) joint problem

solving

Purpose:The skills of problem solving need tc
be applied to a wide range sftuations. Key to
deciding which approach to problem solving i
most applicable firstequires determining who
owns the problem. In interpersonal
NBflGA2yaKALAS R2 02
problem? When both people own the problen
(where both havdeelings and both are
invested in the outcomgthis requires a joint
problem solving process to resolve the conflic
and wherethe skills of negotiation witllso
apply (Activity 18). If the issue, and therefore
the problem to be solved, lies with jushe
person in the relationshipwhere the issue is
of no consequence, or unknown toe other
person a slightly different problem solving
model is neededNote that own problem
solving as a personal skivhereonlyone

Y2 g tfieapfdblem or where andter person
owns the problem and someone else is
implicated and can helpis included in Theme
4: Stress).

s
.o
- e
Az & Ake Ha F‘s"

“alth Edycatio®

Learning intention and NZC HPE achievemer
objective: Students will demonstrate use of
skills needed for joint problem solving, and
showunderstanding of how these skills
maintain relationships and support wellbeing
people in relationship6C3 and foundation
knowledge for 7/8C33

Achievement Standard linksAS90973 (Health
1.4)and could be used as an interpersonal
strategy for mostevel 1 AS

Key competenciesCritical thinkingManaging
self.

Time:60 minutes.

Resourcestise thecopytemplate enlarged to A3 if working on paper.

An alternative process for teaching these skills can be foui@dkimg Action: Lifeskills in Heal
Education(Tasker, Hipkins, Parker & Whatman, 1994). Oéwel 1 Health Education Learning
Workbook(Robertson & Dixon, 2012) published by ESA contains a range of activity templatg
use as an alternative, or in addition to this activity.

Activity sequence: Teacher activity

Ask students to use an online search to find 4
cartoon depicting joint problem solving (the
two donkeys one is universally popular but
there are other versions of this as well as
comical accounts of the nature of prigin
solving).

Provide opportunity for sharing the cartoons
and a brief discussion about their meaning. A
the students if they can see any recurrent

Activity sequence: Student activity

Pairs of students select a cartoon that they
understand and share this with a bigger grou
or the class.
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themes running though their selection of
cartoons(there may or may not e

Explain to the studentthat they are going to
learn about the process of joint problem
solving, (refeto DESC, Activity 17, and
negotiation, Activity 19if these have been
used). Joint problem solving shares much in
common with the negotiation process althoug
for the purposeof this activity, the situation
the problem solving processapplied to will
focus more orthe conflict in relationship
rather than the steps of the negotiatiofhis is
to focusexplicit attentionon the way problem
solving supports matal and emotional
wellbeing.

To show how to apply the steps of a joint
problem solving model, students will create
their own comic strip. The suggested templat
for this can be expanded to include as many
frames as needed to show how the problem i
resdved. Stress the need for students to
resolve the problem in a way that helps
maintain the friendship.

Providethe opportunity for studentsto share
their comic strips with the classconsider
making a paper or digital comic book of all
completed problen solving models.

Students individually draw their own comic
strip ¢ using ideas of their own as well as ideg
shared between members of their group. The
template provided is only a guide to the steps
involved. Students set up their own page on
their computer if completinghis digitally ¢
adding and deleting frames as needed (but
retaining the instructions about the steps to
show what is happening in each frame)
Students share their comic strips with the cla

Student learning journal entry:

Student€bwn comic strip is filed. They may
also file other examples from peers if these a
named and shared.

Contribution to NCEA achievement:

Demonstration of the use of a joint problem
solving model is required f@xS90973 (Health
1.4).

Teacher knowledg and pedagogy:

As a change to the grodpased teaching
strategies adopted for all of the other skills
based activities in this resource, this activiy
presented asn individual task which could be
completed with minimal supervisiom or out
of sctool time.

SI OKSNDa

©

Gl tdzd GAz2Yy

9 How useful was it to provide a part

text/part visual solution for completing this

activity (instead of a written only

response).

Did it impiove engagement in the activity?

Did it still produce gooduality application

of the joint problem saling model?

I What are the implications of this for
gatheiingevidence of learning from future
activities?

= =
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Copy template
Joint problem solving

Draw your own cartoon strip using simple figures and speech bubbsow how the people in the
conflict situation solve their problem (you may swap the situation for another one you think is more
relevant). You may not need all of the frames (where these are repeated) or you can add more if you
need to. Make sure therss something for each step.

Relationship conflict situationt KS W6 Said o0SFOK LI NIeQ 2F (K
is going. Two friends have been told by their parénis wayc & 2 dzQ NB ¢AR2{Q &8 A2y
hyS FNAXSYR i Snkak SuixSthe party & aighhaid the other believes it is more

importay i (G2 O2YLX & SAGKSAKS K NIRLIH Mahyihe BaSsle offgetidig
into trouble). The friend who wants to sneak out is pressuring the other friend to dsaime and

AGQa Oldaiay3a | t20 2F O2yFt A0G 080688y Gk
STEP 1. STEP 2.
Identifying the problem Identifying the problem Together, brainstornsome possible

Person 1 talks (other person listens | Person 2 talks (other person listens | solutions to the problem (1)
carefully) carefully)

Possible solutions to the problem (2) Possible solutions to the problem (3] Possible solutions to the problem (4

STEP 3.
Decide ONE solution that suits both | Discussion to reach solution (2) Discussion to reach solution (3)
peoplec this requirediscussion (1)

STEP 4. STEP 5.
Make an agreement to try out the | Agreement to try out the decision (2) { 2 YSG A YS f I hdvMEIIX
decision e.g. what each person neeq things went

to do and by what time (1)

1
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Activity number20.

Skills for relationships (6) giving and

c
0
M"?
£
“\Q-H Ake Hauora 80"

®alth Edycatio™

receiving positive feedback (compliments)

Purpose:Another skill required by people in
relationships that enables them to
communicate their thoughts and feelings, ang
respond to these when expressed by others,
giving and receiving positive feedback. Positij
feedbackiincludesthings like compliments,
being congratulated, or being given positive
affirmations. The giving of compliments (or n¢
and how we receive and respond to them, is
often influenced by cultural norms that we
learn from our families, from people in the
communities we live in, and perpa through
some media portrayals of the way personal
achievement and success is depicted. In
SEGNBYS OANDdzraidl yos
might prevail, where very successful people
might be cut down or criticised for their
success, rather than be congradtéd and
recognised for their accomplishments.

Learning intention and NZC HPE achievemer
objective: Students will demonstrate use of
skills that enable them to give and receive
positive feedback, and show understanding g
how these skills maintairelationships and
support wellbeing of people in relationships
(6C3 and foundation knowledge for 7/8C3

Achievement Standard linksCould be used as
an interpersonal strategy for most Level 1L AS

Key competenciesCritical thinking,
Participating and @ntributing.

Time:30 minutes or longer if neutral chair
debate is included.

ResourcesCopy template for activity

An alternative process for teaching these skills can be fouiidking Action: Lifeskills in Health
Education(Tasker, Hipkins, Pank& Whatman, 1994).

Activity sequence: Teacher activity

Check that students understand what a

WO 2 Y LI A Y SiVhaQdoes i el liked |
when we receive a complimemthen we have
achieved something, have done something
well, or someone saysmething nice about
usz

Why do we feel this way? If needed, prompt
students to think about where they think they
Wi SIFNYSRQ (2 NBaLRyR

Activity sequence: Student activity

Students provide a range of ideas which may
includec feels good to be recognised, feel
appreciated and valued (etc). Responses mal
also include, feeling embarrassed or
uncomfortable having attention drawn to then
not sure if the person is being genuine and
sincere or making fun of you, or false praise
with comments likéwe are all winnersiereg
and other such platitudes/clichés.

Students offer ideas related tériends and
families, our culture, and perhaps through
some media.
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So do compliments support mental and
emotional wellbeing? Should they?

Reinforce any ideas thauggest that giving
positive feedback to people.¢i giving
compliments) is considered helpful for
promoting wellbeing. On the assumption that
compliment is given with sincerity to
FO1ly26ft SRIS a2YS2ySQ
clarify how a sincere compliment suppsrt
mental and emotional wellbeing

So why ist common to hear a person brush of
or dismiss a compliment?

Use theactivity copy template to explore how
and why compliments might be dismissed, ar|
how compliments could be responded to in a
way that reflects the sincerity with which they
were gven (by thinking of the compliment as
being given a gift). Ask for groups to share a
few of their ideas to a whole class discussion
Was it easier to find a way to dismiss the
compliment oraccept it graciously (politelyr
civilly)? Why do you think thisas the case?
Endorse examples of responses that simply
thank the person for their compliment and
acknowledge the comment made to them.

OhLIWIA2YyIf0 a1l AF &
L2 LI &a@yRNRYSQ Aao
an understanding that tapoppy syndrome is
usually applied to cultural groups where peog
within that culture have the tendency to
criticise, cut down, or resent anyone who is
highly successful in sport, business, or any
other publicly visible situation or position. NZ
and Ausralia have a reputation for tall poppy
syndrome or cutting people down to size.

9y 3l 38 &adGdRSyia Ay |
olaSR 2y (GKS OflFAY &
GF €t L2 LILISeepadsyBoyRettiéng

belowabouthow to facilitate a neutrathair
debate.

Students responavith own views on the
matter.

Students focus on the positivest supports
having a sense dfeing valued for what was

I OKAS@SRE GKIFG LIS2LX
important, it relates to having a sense of
belonging and connectedness, you feel inclug
and an important part of the community, it
shows yao that what you do matters, etc.

Studens offer ideas that build on any previou
suggestione.g.i KS& R2y Qi (K
or feel unworthy; thg aremodest or they think
it is wrong to boast (which may be learned in
some cultures); they feel embarrassed or
dzy O2YF2NIlil 6f ST G(GKSe@
sayingit or think they are insincere.

In small groups students work though some ¢
the situations inthe activity copy template, ang
share some examples of their ideas with the
class.

Students offer ideas about their understandin
of tall poppy syndrome and contribute any
ideas and comments they have about this.

Students participatd y | Wy S dzii NI
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Debrief:

How do you think successful people who are
cut down to size by their community or their
nation feel personally about being attacked lil
this (what do you think their mental and
emotional wellbeing might be like)?

Think nowabout the high achieving students,
or those who are in top level sports and
cultural evens who win awards at this school
are these students celebrated and
congratulated for what they contribute to the
school identity and culture, azut down for
their successesH the latter, what impact does
this have on school culture and how students
feel about coming to this school?

Students respond to questions based on thei
perceptions.

Student learning journal entry:

Copy template showing examples of ways to
receive compliments that support wellbeing,
and respond to the person giving the
compliment in a way that reflects the sincerity
with which it was given.

Contribution to NCEA achievement:

Could be used as anterpersonal strategy for
most level 1 AS, especially AS91097 (Health
¢ depending on selected context.

Teacher knowledge and pedagogy:

A neutral chair debate requires the teacher
read a statement and students take up
positions of 'agree’, #a  INBESUs (¢
WR2Yy Ui (y26Ud ¢KS Ol
or disagree is to convince the members of the
opposite group to change their position and t
O2y @Ay OS GKS adGdzRRSy i
WR2Y QU 1y26Q LRAAGOAZ2

¢ S OK Sliaiiba of hedectivity:

1 How receptive were students to the idea (
giving compliments and receiving them lik
a gift?

9 Did there appear to be any cultural barrie
to the idea of receiving compliments
politely rather than dismissing them?

1 Was there anyndication that tall poppy
syndrome night be an issue in the school”

I What are the implicatiogof this activity
for subsequent lessons where giving
positive feedback may feature?
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Copy template

Receiving compliments

If a person was given this
O2YLX AYSyli

What might they say
(or do) to dismiss the
compliment?Think
also about body
language here.

Why might a
person dismiss thig
compliment?

Instead, what could
they sayin receivng
the compliment to
reflect the sincerity
with which it was
giver? Think of the
compliment like being
given a gift

Your teacher
congratulates you for
doing really well in an
NCEA assessment

You are recognised at an
assembly and
congratulated for winning
a sports or cultural
award

Your friend says to you
othank you for helping
YS gA0GK X ¢
than | was expectingl
really appreciate it

Mum and dad are thrilled
I 0 2dzii @& 2 dzNJ
they keep sayingwell
donet and they are so
pleased for you

A complete stranger on
the street compliments
you saying how nice you
look [haircut, clothes,
your smile, etc]

Your boss compliments
you on the quality of your
work and how the
customers really
appreciate the way you
treat them.

Your coach or @m
leader compliments you
on the contribution you
have made to the team
YR K26 GKS
success was largely

thanks to your efforts.

1
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Activity number21.

Causes of conflicts in relationships

Purpose:The changing nature of human
relationshipsand the many dayo-day factors
internal and external to the relationship that
influence how people think and feel, and how
well people communicate and interact, mean
that conflict is inevitable from time to time in
relationships. The factors that causendlict

are many and varied. This activity provides
students withthe opportunity to explore a
range of factors that cause, or in some way
contribute to, conflict in relationships. This
includes knowledge and skills to be able to
manage conflict and how tavoid unnecessary
escalation of small manageable issues into
large ones that impact wellbeingell beyond
what caused the conflict in the first placEhis
add A A& f S| RampRckdddiGt
in relationships on wellbeiyctivity following

s
.o
Mﬁf

A?H Ako Hauoro 2

“olth Egycation "

Learning intention and NZC HPE achievemer
objective: Students will identify a range of
factors that cause (or contribatto) conflict in
relationshipg6C1 and supports 7/8¢1

Achievement Standard linkdepending on
context ofadolescent issue could contribute t¢
AS91235 (2.1) and AS91238 (2.4)

Key competenciesParticipating and
contributing

Time: 15 minutes.

conflict

ResourcesWhiteboard for brainstorming or digital application to collect and display individug
ideas fromstudents. Papebased or digital option for recording group organisation of causes

Activity sequence: Teacher activity

Ask studentsd 2hen conflicts occur in
relationships, what sorts of things would an
onlooker see or heag?

If we know what conflict in relationships looks
like, what do we think causes these conflicts?
Ask students to contribute a diversity of ideas
to a class brainstorm. Use the whiteboard or |
digital app that collects ideas from individual
students and collateshem into a format that
all students can view and us&im for 2630
causes. Prompt students where it is apparent
that there are some obvious omissions amon

their ideas, especiallgleas relevant to the

Activity sequence: Student activity

Students respond from own knowledge with
ideas likearguments, yelling and shouting,

fights, backstabbing, throwinthings, violence,
excluding or isolating, ignoring and not talking
to someone, not doing things for or with them
(that they used to), refusing to do thingsc.

Students contribute ideas to whole class
brainstorm, again using own knowledggeg.
friends or partners who bully and intimidate;
family disagreements with parents or siblings
different values and priorities about what is
important, or beliefs or opinions about certain
AAlGdzr GA2yAaT FNASYRA
rate changing fronpre/early adolescereand
developing into an adult; (the many reasons
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learning thatfollows, such as causes where th
levelof conflict could have been reduced
before it got out of handlike a lack of persona
knowledge and skills)

Explain to students that they are going to
organise these responses inte43main themes
(and subthemes if it make sense to have big
heading and smaller headings). Provide a
possible example of thigllow time for
students to organise the ideas.

Ask students to share some examples of the
way they have grouped the causes of conflict
and why they chose to do it this way (there al
no right orwrong answers).

Summarise by acknowledging that some
conflict in some relationships is unavoidable
because of the nature of the life situations
people experience from time to time (and
some groupings of causes may in effect be
these unavoidable conflis}, but other conflict
could be reduced or avoided altogether with
more effective communication.

for) friendship and romantic relationship brea
ups; healthrelated matters and much more

Working in small groups, students decide on
way to organise the various causes of canfli
into manageable sized groupings.

Students group the causes of conflict accordi
to their own understandings of the similarities
and differences e.gonflict that happes
because of things outside the relationship an
conflict that arises between people within the
relationship (and some sub headings under
these); or conflicts in friendships, families,
romantic and other relationships; or conflicts
that arise from people hang different values
YR 0StASTFas |yR LIS?2
do¢2 NJ R2y Qi R20®

Student learning journal entry:

¢ KS 3 (tabldathiptaist) of all of the
causes of conflict is filed. In the learning jourr
note the reason(s) for the gr@choosing this
way to organise all of the causes and give
examples of one or two ways other groups
chose to organise all of the causes of conflict
(i.e. note down some alternative headings
under which the causes were listed

Contribution to NCEA achiement:

Skills like problem solving (AS90973) and
decision making (AS90975) require
understanding of the causes of conflict so thg
the problem solving process manafyeduces,
or avoids unnecessary additional confli@nd
decision making is informeshd considers the
conseguences of actions.

Teacher knowledge and pedagogy:

When using quick processes like brainstorms
check on and collect examples of knowledge
that students already have, be prepared to ag
LINR YLIG ljdzSadAiazya (2
surfacedespecially those idedbhat are

needed to provide a foundatiofor the
activities that follow.

¢SIFOKSNRna S@Fftdza GAz2y

f 5AR lye 2F GKS a&aidz
causes of conflict raise any concerns for
you about things they may be dealing witl
in their own lives? These need not be
situations they &plicitly disclosed in
RAaOdzaaA2y 0dzi ‘HiA
the sorts of situations or scenasdhat
could be used to give conteto the
activities that follow.
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Activity number22.

Impact of conflict in relationfipson
wellbeing

Purpose:The impact of conflict in relationship:
on mental and emotional wellbeing will be we
known to students from their learning in healt
education andveralllife experiencesThis
activity provides students witthe opportunity
to analyse in detail how conflict impacts on al
dimensions of wellbeing, beyond the obvious
mental and emotional impacts, and in the shc
and long termThis activity follows directly
from theprevious causes of conflicts in
relationships agvity and leads into the
managing conflict in relationships following.

5
& &
Az Ho ko Hauore w‘:’"‘?
©alth Edycatio™

Learning intention and NZC HPE achievemer
objective: Students will analyse the impact of
conflict in relationships on short and long tern
wellbeing(6C1 and supports 7/8¢1

Achievement Standard linksDepending on
context of adolescent issue could contribute f
AS91235 (2.1) and AS91238 (2.4)

Key competenciesCritical thinking,
Participating and contributing

Time:60 minutes.

ResourcesCopy templates

Activity sequence: Teacher activity

[As a continuation of the previous activity on
causes of conflict] Ask students what they
already know about the way conflict impacts {
wellbeing.

Explain that this activity will require them to
analyse in detathow wellbeing is impacted
when there is conflict in a relationship. They
will consider what causes conflict in the first
place (in the first task), which then leads into
the next task to analyse how conflict impacts
on all dimensions of wellbeing. Thereais
activity template to guide their discussion ang
task completion.

Allow time for students to discuss and
complete the activities. If students seem to by
getting stuck on a particular question, consid
facilitating a brief, whole class brainstorm to
generate ideas that will provide some possiblj
responses to the more problematic questions
in the template.

Activity sequence: Student activity

Students respond with a range of known
impacts of conflicon wellbeing e.g anger,
upset, anxiety, depression, irritability,
sleeplessness, argumentative (which upsets
others), etc.

Using the activity templates provided, studen
work in pairs or small groups to select a
situation, dscuss, and complete the activities
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To conclude the activity, invite students to
share a selection of their responses by askin(
different questions of different groups to
highlight cosiderations for a range of
situations.

Students contribute an aspect of their summg
to class feedback and discussion.

Student learning journal entry:

Students file their completed summaries of th
activities in their learning journal.

Contribution to NCEA achievement:

This activity highlights the sort of depth of
understanding students are expected to know
when an assessment asks for specific impact
on wellbeing for all Level 1 standards. This
depth of understanding should be apparent ir
Level 2 assessment responsabaligh
students will seldom need to spell out the
impacts for each dimension at this level.

Teacher knowledge and pedagogy:

Given the likely familiarity of this activity for
many students (at surface level at least), they
can be directed to work orhts with some
autonomy in pairs or small groups. This leave
the teacher time to circulate and respond to
gueries and ask context (or situation) specific
questions to help students show deeper
understanding of the ways wellbeing is
impacted by conflict.

¢S OKSNRa SglfdzZ GA2Y

1 When left to work autonomously on tasks
how much depth of understanding were
students showing about the concept of
hauora and the sociecological
perspective which @th featured in this
activity?

1 What are the implications of this for how
much extra support might be needed to
develop these underlying conceptswhere
it appears these understandings are still
limited?

1 Where student§ronceptual knowledge
appears quite sound, how can this be bui
onto develop even deeper understanding
in future learning activities?
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Copy template
Personal, interpersonal and societal influences on conflicts in relationships
Select TWO of the situations below and complete a different summary chart for each one.

1 Adolescent romantic and/or sexual relationship breakup

T CLYAfte 2N 2GKSNJ LIS2LJ) SQa SELISOGIGA2ya | o2dzi |
1 An adolescent who experiencesignificant injury or illness
1 Adolescents with diverse sexual and gender identities
9 Social pressure and expectation to use alcohol (or other drugs)
9 Social pressure and expectation to engage in-sotial or criminal behaviour
1 Power imbalance based aultural values e.g. beliefs males hold about their role and rights
in heterosexual relationships
1 Adolescents with diverse and different interests or beliefs about what is important
1 Adolescents who believe they have the right to manipulate and intingittaeir

friend/partner and get their own way

Selected friendship or
relationship situation

What couldinfluence (or what causes) conflict in this friendship or relationship situation?
Personal

Interpersonal

Societal

2 K|G0 AY T dzSapiliySoamanad§ezadlicgh@nés friendship or relationship situation?
Personal

Interpersonal

Societal

1
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Copy template

Impact of conflict on wellbeing

Use ONE of the situations from the previous activitgagmplete this activity.

What are the impacts on welbeing resulting | Selected scenario:
from conflict in relation to the following:

First, describe how this situation could result
conflict between friends or partnerg§You can
add more ideas and detait§ your ownto the
situation to help you answer the following
questions)

What is the impact on wetbeing? Focus particularly on the friendship or relationship of the
adolescents involved.

The personal welbeing ofthe individuals
involved in the relationshipPhink about their
personal wetbeingc especially mental and
emotional, and also physical and spiritual
wellbeing.

¢ KSA N WY-a 8 Ddiie felatioshid
between these peoplelhink about thempact
on the relationship between the peop¢he
effectiveness and quality of their
communication, the level of support they
provide each other, the way th&’ i NS I { ¢
other, etc

How can conflict between people impact on
others around thent their other friends,
family, school and workmateg7his is another
consideration of interpersonal impacts).

How does conflict in relationships affect

Wi 2 0ASGL fOne wastd tink abduty” 3
this might be (for examp)dhat if many
adolescents in a (hamed) community do not
have the knowledge, skills and opportunity to
manage conflict in relationships, what impact
will that have on the overall culture and safety
of the school, and what happens in the local
community like the local sipping mall, or
events where adolescents gather such as spg
and cultural events?

How | know this e.g. evidence from an article
story, report, survey, or other source

1
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Activity number23.

Managing conflict in relationships

Purpose:Strategies for managing conflict in
relationships need to consider different
situations. In situations where conflict is
unavoidable because of the nature of the
circumstances within or external to the
relationship, strategies for restoring wellbeing
of the individuals in the relationship, and the
relationship between tem after the period of
conflictare required. In situations where
LIS2LX S Ay NBfFGAZ2YaK
knowledge or interpersonal communication
skills for effective conflict resolution fich
means minor issues can escalate into major
ones because the situation is not well
managed), the strategies need to focus on
actions to build thos®© I LI 6 Af A GA S
use.Some situations might require both of
these considerationslhis activityfollows on
from the previous activitiesotheimpactand
causes of conflictia relationshipsn wellbeing

=
.0
P
A2 1, Ako Havoro M'5ess”
®0lih Educatio®

Learning intention and NZC HPE achievemer
objective: Students will identify strategies for
reducing the incidence of conflict in
relationshipsand strategies for restoring
wellbeing and enhancing relationships after
conflict(7C).

Achievement Standard linkdepending on
context of adolescent issue could contribute f
AS91235 (2.1) and AS91238 (2.4)

Key competenciesCritical thinking,
Participating and contributing

Time:60 minutes.

ResourcesCopy template for activity. This could be supplemented with sblggsfrom TV or
other sources showing how conflict is resolved (or not) in relationships

Activity sequence: Teacher activity

Explain to the students that if conflict in
relationships is to be managed in ways that
support wellbeingand managed sustainably
that the situation is dealt with effectively and
people can move on in thelationship, or with
other relationship¥the proposed actions or
approaches (strategies) must link back to the
causes (influences) a the situation and offer a
reasonable and realistic way to reduce the
negative impacts/harm to webeing.

Check word reanings; what is the difference
0SG6SSYy WYl ylr3aSQs Wy
Note that there is no particular requirement tc
be specific as to whether any given strategy i
about management, maintenance, or

Activity sequence: Student activity

Using dictionary definitions if needed, studen
Oy RS&ZONAROGS (GKS RAT
WYIFAYOGFAYyQQl yR WSyKl
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enhancement; asmost strategies could
contribute to any of these. The context or
situation will dictate whether actions and
strategies for management, maintenance, or
enhancementrerequired.

lal AF addRSyda KI @S
NBazfdziaAzyQd wl G§KSNJ
maintainingg R Sy KIF yOAy3Q
AaKATGAa (2 dzaAy3da wozy
of these ideas.

Ask students to recall the range of personal g
interpersonal skills they have learned about
What will be useful to use for resong conflict
in relationships2WVhat knowledge do people
need tohave aboutwhen and why they should
use these skills?

(Optional) View one or two examples of confl
being resolved between characters ina TV
programme or film, graphic novel or comic, ol
other visual text. Wat strategies were used to
resolve the conflict? How did this support the
wellbeing of the people in the situation?

Provide students with thactivity copy
template. Instruct students to complete the
summary of ideas after discussing the
questions in srall groups. Invite a selection of
responses to different partsf the activity.

Summary:Highlight the importance of using a
combination of skills for resolving conflict and
how the use of skills for resolving conflict nee
to align with the factors thiacaused the conflic]
in the first place.

Students reach a shareohderstanding of th
term conflict resolution

Students recall personal and interpersonal sk
such asffective communication, assertivenes
joint problem solving, and negotiation and
compromiseStudents recall the need for
knowledge related tanderstanding the
qualities of friendships, rights and
responsibilities, and respectful and inclusive
attitudes and values, recognising situations
where respect, care and concern for self and
others is/is not being exercised etc

(If video is viewed) Students respond to
guestions about the way conflict was resolve
in the video or visual text.

Students work in small groups to complete th
summary activities which helps them to
organise a range of ideas from the discussior

Extra: Students may like to investigate the &
of the Office of the Ombudsman and the
Disputes Tibund,F YR (0 KS &2 NI 2
situations each of these organisations deal
with.

Student learning journal entry:

Students file their managing nélict summary.
Any ideas for managing conflict in relationshij
not included could be added as an additional
note for future use.

Contribution to NCEA achievement:

These strategies can be reapplied across lse
1-3 andin many contexts. The deptlotwhich
they are explained (and with reference to
specific relationship situations), and the level
insight shown in the way they are aligned to
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the causes of the conflict, increases in
complexity across the levels.

Teacher knowledge and pedagogy: ¢S OKSNRa S@lfdzZ GA2Y
la | az2O0ASGLFE &GN GS|T Howwell could students align the action ¢
O2dzyaStt2NERQ o6& AdGaS strategy vith the causes of the conflict?

answer for a Level 2 performance. If the 1 What are the implications of this for all

d0dzRSy i A& SELX FAYAY learning where students need to be makir
strategies then advel2 response needs to recommendations for actions that seek to
consider a suite of interconneatl support YI1S adaidlAylofS Of

actions {.e. an overall strategy) that would se¢ wellbeing?
to promote the wellbeing / improve welbeing
and learning outcomes for adolescents.

There is a lot of other material online about
conflict resolution (ag skillto be learned)
which could baused to supplement this
learning.

1
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Copy template

Managing conflict

TASK 1Managing, maintaining and enhancing
relationships

When might conflict need to b Y I y i@ S
relationship situations? What knowledge and
skills are needed for managing conflict in
relationships?

In what sorts of situations might friendships a
relationships need to b&# Y I A y ® Whay' S
knowledge and skills are needed for
maintaining relationships?

And in what sorts of situations do relationship
need to beW S y K | 2AWhi& knBwledge and
skik I NS ySSRSR

TASK2W{ 2 OASGIf Q 2NJ O2Y
for managing, maintaining or enhancing
relationships

Provide an example of a relationship conflict
situation where this action could be one that
used as pdrof an overall response to the
situation.

Health education programmes that teach
students knowledge about healthy
relationships, and skills for decision making a
effective communicatiopetc

Pastoral support systems for students
experiencing relationship difficulties e.g. peer
support

Safeschool policy and procedures

Guidance counsellor f@tudentsexperiencing
significant mental and emotional distress

School wide promotiolf respectful
communication and inclusiveness as shown
through teachers and other adults modelling
inclusive values and practicesnd expecting
these to be practisd by students

Providing opportunities for the wider school
community, includindamilies, to engage in
actions (similar to above) that promote
inclusive attitudes, values and practices

Providing links with specialist support service
in the community for students with particular
well-being needs (usually organised

confidentiallythrough the guidance counsellor
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Aligning cause of conflict with strategies and actions to reduce or resolve
conflict

Select ONE of these situations and complete the template following using ideas from the class
discussion

1 Teenswho have attitudes and values whereby they thitikey can tell their friend opartner
what to do¢ what to wear, who they can see, where they canejo.
1 Teenswhoare always arguing or fighting with their friend or partner because they lack conflict
resolution or anger management skills
1 Teenage couples who have no interests in common and believe in different things (and their
relationship only exists because ttexpectations of others) Y Rk 2 NJ 1SSy a gK2 R2y(
understand their rights and responsibilities in a romantic or sexual relationship
 Adolescent K2 R2y Qi 1y2¢6 K26 G2 SyR I NRYlIyYyiAOkaSEd
1 Teens Vo lack effective interperswal communication skills (assertiveness, effective listening,
stating feelings, using | statemenetc), and/or lack decision making skills that result in them
doing things that are not healthy
1 Teens who bully, harass, intimidate or victimise others theye a friendship or relationship
with (or teens in reldbnships who have been bulliggltc ) by others and this is having &mpact
on their relationships
1 Teens from families with values that mean they place restrictions on who they have as friends
and have to approve their relationship choices (and the conflict this then causes in their
relationships)
1 Teens who are vulnerable to peer pressure e.g. to drink, have sex, etc and the conflict this then
causes in their relationships

Selected situation

What are the possible influences or causes of the conflict in this relationship situation?
Personal influences

Interpersonal influences

Societal influences

Strategies (overall approaches) and/or specific actions to be tadkekthe reaon for the action
or strategyback to the factors that influenced or caused the issue in the first place and make
what needs to be changed and improved so that conflict is managed and the relationship is
maintained or enhanced
Personal actions atrategies

1
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Why is this strategy or action
required?

Interpersonal actions or
strategies

Why is this strategy or action
required?

Societal actions or strategies

Why is this strategy or action
required?

Which values are being
considered with these actions or
approaches?Think of respect
careand concern, social justice
fairness inclusimesse, non
discrimination

1
MENTAL HEALTH & RENCENZHEA SENIOR SECONDRESOURCE 124



Activity number24.

Showing and providing support

Purposet KS ARSI &RdELILIZANKIRC
WLINE @A RA i @ edpozrslbidineliefyds
use. But what does it mean to show or provid
support in a way that makes a positive
contribution to the wellbeing of others?
Support can come in the form of tangible
actions where people do thgs for others, be
with them as a companion, aon their behalf
(seeActivity ), visit or phone to ask how they
are and to talk, take them out for a walk or to
an evenf etc. Support may also come in less
GFry3ArAotS FT2N¥a FyR 9
values and beliefs, such as treating people w
respect, and showing a sense of care and
concern, showing empathy (Activitp)2
treating people fairly and being inclusive of
everyone regardless of their diverse identities
and life circumstances. Thekams of support
tend to be in what people say and the way yhi
say it (effective communication), and the fact
that they are prepared to be supportive of
another persort, whatever form that support
takes.In this activity students will analyse
situations b identify the precise nature of the
support a person is providing to enhance the
wellbeing of another person.

=
.°
. M
Z 1y Ako Hauoro
ﬂ’ﬂ'ﬂh Educat!
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Learning intention and NZC HPE achievemer
objective: Students will show understanding g
GKS RStEAOSNIGS | OGAz2
wellbeingof others(6C3/8C3.

Achievement Standard linkAll standards
Levet 1-3 where interpersonal strategies
involving a form of support are reqeid to be

identified in contexiof a particular issue or
situation.

Key competenciesvianaging self

Time: 30 minutes.

Resourcestf required, the network of social support activity has several variations such as ir
Taking action: Lifeskills in health educateomd Mental Health Matters

Activity sequence: Teacher activity

Ask students to recreaté KS Wy S ¢ 2
adzZLILR2 NI Q GKSe fA]Ste
educationg with amendments now they ara
bit older. If students neetb be reminded (or
they never did the activity), a network of socig
support diagram is a visual representation of
the layers of people who support us (and our
wellbeing)g those closest to us, those less
close but known to us who we interact with,
those more distant who we might not have

Activity sequence: Student activity

Students (re)draw their network of social
support taking into consideration the wide
range of people they know and the nature of
the support that is, or could be, provided by
these people.
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much to do with but we know them and we
might communicate occasionally for reasons
related to our wellbeing (formally this includes
people like doctors and other health provider:
informally this might be paren€3riends).
Visually this can be represented in any way tl
conveys the closeness of the person, and the
nature of the supporthey provide.

Once the basic network diagram is complete(
ask students to think about the nature of the
support¢ what do these people actually do
that supports the studen@vellbeing? Make a
list of these on the board (or use an app that
quickly collects ideas from all students and
displays them on the screen.) As a class,
organise these ways of supporting under son
main headings so that related ideas are
grouped together. & the list in purpose
statement if students need to be prompted fo
ideas.

Invite students to annotate their network of
social support using words from the class list
identify the nature of support provided by eac
person. To avoid repetition of wosdt may be
useful to use a colour or symbol code on the
network diagram and use a key to show whal
the different forms of support include.

Debrief:

From what you can recall at yesrand 10,
have your networks of social support change
in any way? If show, and why do you think
this is the case?

When an assessment asks you for interpersa
strategies or actions, you need to say more
GKFIYy 2dzad WLINRODARS &
learned from this activity about the ways you
can give more insightful answeltgan just

aF @Ay 3 WadzLJLI2 NIAsk foil K S
examples related to recent learning and
assessment.

As these network diagrams may be quite
personal, it is not recommended they be
shared with others.

Students identify a wide range of ways peopl
in their social network provide supporThese
ways of supporting are then grouped into
agreed themes to summarise some main way
students are supported socially.

Students annotate their social support netwo
to identity a wide range of ways otherspport
them.

Students respond to debrief questions, and
recall previous examples where an assessme
response for an interpersonal strategy involvg
providing support, but (in context) it needed t
be described in a way that made it specific to
the situation.
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Student learning journal entry:

File the network of social support diagram wil
annotations in the learning journal. Any ideas
about ways of supporting not included on the
diagram are noted for future use.

Contribution to NCEA achievement:

Usingspedfic examples to explain theature of
Wupporias aninterpersonal strategy proves
more insightful responses assessments

Teacher knowledge and pedagogy:

As is the case when teaching this activity at
junior level, be aware of students who are no;
engaging with this activity or are struggling tg
name people on their network of support.
Where it seems appropriate, support the
students to name a range of pe@pivho can
help ¢ at school, in the community, and at
home.

¢S OKSNRa S@lfdzZ GA2Y

1 How well did students grasp the idea that
theal¥ I YAET Al NJ WIABSQ
needs to show more sophisticated and
insightful understanding at ik level?

9 What opportunities will there be in future
learning activities to prompt students to b
specific about the nature of support and
the need to describe it in a way that show
deep understanding of the situation?
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Activity number25.

Empathy

Purpose:A dictionary definition of empathy is
GKFG AG Aa Foz2dadi WiK
AKIFNBE GKS FTSStAay3a 2
contrast with sympathy which is about having
2 NJ a K edirdgy dd pityand sorrow for
someone else'sms2 NIi dzy SQd { K
requires seeing the situation from the
perspective of another person, and not judgir
the situation based on our own attitudes,
values, beliefs and experiencéd/hen showing
or providing support (Activit®4) to enhance
the wellbang of another person, showing
empathy is an important aspect of that
support. Showing empathy ensures that the
support being offered is useful and appropria
for the person that the gpport is intended to
benefit. This activity providethe opportunity
for students to develop their understanding of
empathy and practice giving responses that
show empathy.

=
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Learning intention and NZC HPE achievemer
objective: Students will understand how to
show empathy in situations where support is
being provided for aother person as a way to
enhance their wellbeind-las application for
6/7/8C3.

Achievement Standard linksJnderpins
interpersonal strategies for moselell & 2
achievement standards.

Key competenciesCritical thinkingRelating to
others.

Time:60 minutes.

ResourcesCopy template for the activity

Activity sequence: Teacher activity

Ask students what they understand to be the
RATFSNBYOS 06SisSSy W
Look up dictionary definitions if needed.

In what sorts of situations would it be
appropriate to show sympathy? In what sorts
of situations would it be appropriate to show
empathy? Why these situations?

| 26 R2Sa&a aKz2gAy3al &gy
wellbeing (whose wellbeingthe person
showing gmpathy or the person thahe
sympathetic thoughts and ideas are being sa
to)?

| 26 R2Sa akKz2gAiy3a SyL
wellbeing (whose wellbeingthe person

showing empathy or the person thdte

Activity sequence: Student activity

Students respond with a range ideas and
with support,define eat term.

Students suggest situations where they think
showing sympathy or empathy would apply.

Students come to understand that showing
sympathy is usually for the benefit of the
person making the sympathetic remarks, not
for the person who has experienced loss,
whereas showing empathy is about seeing th
situation from the perspective of the other
person which means it mainly benefits their
wellbeing, not the person showing empathy.

MENTAL HEALTH & RENCENZHEA SENIOR SECONDRESOURCE

128



empathetic thoughts and ideas are being saig
to)?

Ask groups to come up with a statement that
could be used to explain to someone (e.g. a
student a year or two younger than the
atddzRSyida Ay GKS Ofl a
the difference between the terms.

Providethe opportunity for groups to share
their statements. Reinforce common themes
that highlight the differences in the terms.

Ask students which they think is easigio
show sympathy or empathy. Why do they thir
this is the case?

Ask students what they wlerstand by phrases
f WESSAYy3a GKS 42N,
FYR waidl yRAY3

(Optional) To reinforce the idea that people s
things from different perspectives, teachers

may wish to briefly include the use of optical
illusion type images there are many of these
that can be readily found online.

Construct with students a list of things a pers|
g2dzf R R23I | \ffeymerdzf Ry
showing empathyTheactivity copy template
provides a structure for this.

Quizstudentscg K& Ol y &aK2 gAYy
feelings of sorrow for the misfortunes of
others) have a negative effect on the wellbeir|
of another person?

In small groups, students decide on the
wording of a statement that could be used to
explain to another student the difference
between sympathy and empath¥hey nay
wish to add diagrams to support their words.

These statements are shared with the class.

Studens give their opinions about which is
easier to show (empathy or sympathy), and
why.9 @3 ! adzrffe AdQa
because we are culturalbonditioned to do thig
FYyR AdQa Srae (2 02y
based on our own attitudes and values. For
many people, showing empathy and seeing ¢
situation from the perspective of another
person requires deliberate learning of
knowledge and skilt® know how to do this
GKAOK YI1Sa Al WKINR

Students respond with their own ideas about
these sayings and maybe add variations on,
alternatives to these. In groups, students

RAaOdzaa |yR O2YLX Si(S
SYLI 6K KQ adppéniptey 2 F

Students reinforce the idea that if support for
another person is only shown by an act of
showing sympathy (which makes it about the
person saying it) then the person whose
wellbeing is already negatively affected may
feel even worse, becae their feelings and
situation are not being understood by the oth
person.

Student learning journal entry:

The statement about the differences betweer
sympathy and empathy is filed along with the
written or audio script demonstrating an
empathetic response.

Contribution to NCEA achievement:

Showing empathy could be suggested as an
interpersonal action for any issues where

W2 iKSNEQ ySSR (12 akz
AAddz GA2Yy 6KSNB | LIS
negatively affected. lhas particular relevance

MENTAL HEALTH & RENCENZHEA SENIOR SECONDRESOURCE

129



for AS 2097 (Health 1.3) and AS9123%4Hn
2.2).

Teacher knowledge and pedagogy:

Learning how to show empathy is a complex
task that requires deliberate learning and
LIN) OG A0S G2 R2 ¢gStto
some wayg of communicadhglearned from an
early age. Finding, and making available,
multiple learning opportunities across the
health education programmeothelp students
02 OASg LIS2LX SQa aAd
from different perspectives, contributes to
devdoping knowledge and slslfor showing
empathy.

¢SIFOKSNRa S@Ftdz2 GAz2y

I How readily did students grasp the
differences between sympathy and
empathy?

I How easily could they demonstrate these
the skills rehearsal?

1 Where students struggled to sustain an
empathetic response, what seems to be
getting in the way?

1 What further learning and skills practice ig
needed tohelp students develop empathy!

I When sensitive issues are raised in future
activities, what willyouneed to consider
building intoyour learning programme so
that students can show empathy toward
people who may be impacted by these
issues?
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Copy template
Showing empathy

Sympathy or empathyZolour the actions that would tend to show sympathy in on@aoand
actions that would tend to be used to show empathy in another. Any actions that do not fit with an
understanding of sympathy or empathy are coded with a third colour. Include a key.

| COLOUR KEY | Sympathy | Empathy | Neither |

Use effective listening skills | Telling them what they should Let them express their feeling

like paraphrasing and do and give them advice ¢ whatever these are

reflecting feelings

Tell the person about Let the oter person do most | Make judgements about the

something similar that of the talking about things situation¢ giving your opinion

happened to you they want to talk about; if of what is right and wrong
they want to (etc)

Put your own views aside and Be na-judgmental Ask what they would like to dg

fSi 0KS 20KSNJ

heard

Do something for them Ask how you can support thern State what your values and

without asking whether or not beliefs are about the situation

it would be helpful
Tell them how they should feg Do most of the talking yoursel Tell them to stop cryingral

at this time feeling sorry for themselves

Tell everyone else about the | Ask prying questions Ask questions that clarify youl

LISNE2Yy Qa &aAidz understanding of how they arg

social media feeling am what they are
thinking

Tell them how sorry you are | Be authentic and genuine in | Show pity for them and their

and how sad you feel your support for the person | situation

Demonstrating empathy: skills rehearsal

To put these ideas into practice, sefa situation from the scenarios suggested below (or use your
own situation if you have one that is suitable for talking about in class).

Write (or audio record) a short script of a conversation between two people that shows empathy
toward the person whee wellbeing is being affected by an event inithiée. Use ideasdm the

table above. This will be rehearsed with another group, or the whole class, to demonstrate what is
required when showing empathyand how difficult this can be.

1 Your friend has ot passed their NCEA assessment.

9 Your friend has just broken up with their boy/girlfriend.

1 A studentin your class has just returned to school after a major injury or serious illness.

1 After a recent natural disaster, other students in the class have tmanore negatively

affected than you and your family.

A friend of yours has been viciously cyberbullied.

Another student in your wider social group has not been accepted into the sports team or school

productiong you have.
.
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Activity number26.

Advocacy

Purpose:ln situations where the health status
or life circumstances of people means they alj
unable to make official decisions on their owr|
Iy Wl R Zapaddorivd@putioiward a
case and speaks on their behalf. In situations
whereagroup of people want to publicly shov
their support for an issue, or recommend a
particular course of action, or change policy,
they need to make a case and ask others in
positions of responsibility to change the way
A2YSUKAY3d Aad R2ytDD W
process of supporting a cause and it is achie)
through a combination of actions that make a
case or recommendations for change. In this
activity students will investigate a range of

I OlAz2ya o6& 6KAOK LIS2
situationswhere this tye of action is needed
to promote (mental and emotional) wellbeing,
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Learning intention and NZC HPE achievemer
objective: Students will develop understandin
of the various actions required to advocate
change to support the wellbeing of groups or
commurities (7/8D2 with contributions to othe
Strand DAOS).

Achievement Standard linksAny standard
where a societal action requiring advocacy is
applicable, or interpersonal actions where a
person has an advocate to speak and make
decisiors on their behalf.

Key competenciesCritical thinkingRelating to
others.

Digital fluency:access accurate information.

Time: 60 minutes.

ResourcesCopy template for the activity.

Activity sequence: Teacher activity
Pose thdollowingsituations:

1. When an issue requires a change to policy
for example, or the way something is done at
community or national level needs to be dong
RAFFSNByidte o0SOI das
people, how do concerned community
members or citizens gabout asking the peopls
who are in charge of organisations to make
these changesRlote that the focus for this
activity is on this form of collective action.

HO 2 KSy Ilability ldSdddnanicaied
their needs is impaired (e.g. mental health
issues, cognitive disability or impairment), wh
speaks on their behalf and makes decisions {
they may not be able to comprehend the

implications of and, therefore, make informed

Activity sequence: Student activity

Students reply with a range of ideas ggptest
marches, petitioning, rallying, hikoi, writing to
their MP, council, or other organisation, using
social media to voice their concerns and get
support etc.

Students respond with ideas about support
LIS2LX Sz a2YS Yire (y2
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judgerrentsabout? What do we call it when
people act this way?

When people need to advocate change, whaj
do they actually do? Draw on ideas already
provided above and prompt students to add t
these to develop the idea that formal advoca
as a collective aain typically requires:

1 Data to be gathered that can be used as
evidence to make a case (e.g. petitioning
surveying to show that many people think
the same way).

1 Some form of formally organised report
whether written, video, or other ¢
something thatmeaningfully conveys what
the concerns of the group are

9 A clear statement of the recommended
changes to policy or practicgas relevant
to the situation.

(If students have learned about empajtAsk
students how they think showing empathy
might be lirked with advocacy?

(Optional) Check news feeds for any recent
SEFYLX Sa 2F | Rg20 08
issue the people are concerned about? What
action have they taken to bring about change
Who have they asked to make these change;s
What has happeneth this case? Did the
people get the outcome they wanted? Why ol
why not?

In preparation for recommending advocacy a
possible action for issues to be studied in
health education, provide students with the
activity copy template. Replace the scenario
suggested if there are local issues that could
used here to make the learning more
meaningful and relevant.

Providethe opportunity for sharing ideas for
each issue. Draw out common themes and
reinforce those actions required to advocate
change.

Explain that advocacgl & | W& 2 @A |
will be revisited across the health education
programme. Wherever the situation or issue

requires other people to make policy or other

Students learnthe ter? R@2 O O& Q
means as a way of taking action.

Students respond to prompts to add to
previous ideas and include actions such as
petitioning/surveying to show level of suppor
writing letters/making submissiongt
2NBFYA&lLGA2Yya 6YIFI1AY
people to present the case, making
presentations to boards or governing bodies
organisations, etc

(With support) students develop understandir
that when acting or speaking on behalf of
others, it requires empathy to understand hoy
other people might be thinking and feeling
about issues

Students select one news website (or other
online information source of current events) t
see if they can findny recent examples of
advocacy. When one is found, this example
shared with the class. Students respond to
0SIFOKSNRa l[jdzSadArzya
happened in the situation.

Working in pairs students select one issue ar
respond to each item on theemplate.

Students share their ideas with another grouy
or the whole class.

Extra:Students may wish to investigate what
LINEFSaaArzylt Wl Re ol
of work they do and the sorts of skills and
training required for the job. Alternatively,
students may like to investigate the role of an
unpaid form of advocate lé&ka family member
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changes, (things that the public are unable to
themselves because theydaQ it K2 f R
positon of responsibility in the organisations
that make these decisions), some form of
advocacy will be required.

or friend who has been given legal authority t
speak on behalf of someone elsespecially in
aAlbdz- dA2ya 6KSNB | L]
status or cognitive ability prevents them from
being able to make rationale or suitably
informed dedsions about matters that affect
them.

Student learning journal entry:

An example of the completed copy template i
filed. A summary statement is written to
explain in own words what advocacy means i
a societal action.

Contribution to NCEA achievement:

Potentially the strategies to be recommendeo
for any Level 2 3 NCEA AS could include
advocacy.

Teacher knowledge and pedagogy:

Advocating is an aspect of collective action.
Is there any opportunity at school @cal
community level where the students could
advocate change to help develop their
knowledge of the process of advocating? In t|
I OGA@GAGE GKS GSIFOKSN|
facilitation to support the student learning
process, but still turning back teliberate acts
of teaching at times if it becomes apparent th
the students need to develop knowledge or
skills specific to an aspect of the advocacy
process e.g. collecting data, writing a letter ol
report to make a case.

¢S OKSNDa thakbktivigzl G A 2y

1 How well did the students understand the
idea that advocacy as an actiorg means
making a case for, and asking others in
positions of responsibility who can make
the changes (to policy, procedurexc), to
act on their behalf?

1 Knowing the contexts that will feature in
the learning programme in future, where
can these ideas about advocacy be
revisited?

1
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Copy template

Advocacy scenariasin pairs select one of these situations and respond to each of the questi
below.

1.

Students at a secondary school think it is unfair that their school uniform policy requires |
to wear shorts and girls to wear skirts.

2.

Students are concerned about the large number of fast food billboards near the schools
their area, as well as thedvertising in the windows of the fast food outlets on the main rog
that the studenshave to travel along to get to school. OR the advertising on local billboar
and in other publicly seen spaces like shop windows, repeatedly shows people of algarti
body type and ethnicity posing in sexualised ways.

. A community group (ethnic or cultural group, or a group with particular interests/identity)

thinks it is unfair that their group is not represented at local community eveeither they
are not invted in the first place or have been refused the right to participate by event
organiserslf you select this option it would help to choose and name a group that this
situation could apply to.

Selected advocacy scenario

What group might be concerned
about this issue? Why are they
concernedKeep the focus here ol
how the situation impacts on
wellbeing.

What changes does this group
want to see?

Who is responsible for / who is in
position to make these changes?

What sort of information would be

YySSRSR G2 YIS

How could this group gather this
information to show there was
widespread support for the chang
the group is seeking?

Who would they present their casi
to? Whyto this person/these
people or organisation?

How would the group know their
actions had been successful?

If the group was unsuccessful,
what else could they do in this
situation?

1
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Activity number27.

Social media; help or hindrance? (And

collecting data ethically)

Purpose:Over the past decade the use of soc
media platforms has repeatedly raised
questions about the value and risks of social
interaction in the online environment. As an
introductory activity, students are invited to
make a case and justify a response to the
guestionchow does social interaction through
the various forms of social media positively
support mental and emotional wellbeing,
and/or negativelyaffect mental and emotional
wellbeind & his activity is as much about
developing knowledge and skills fethical

data collection as it is about the impact of
social media on wellbeing. Note that activities
specific to cyberbullying are included with
Theme 7.

s
.o
Mﬁf
A?H Ako Hauoro 2

“olth Egycation "

Learning intention and NZC HPE achievemer
objective: Students will make a case and justi
whether ornot social media enhances young
LIS2 L)X SQa YSyidalrft | yR
Depending on the stance taken, could
contribute to a variety of Strand @d/or
Strand CAOs.

Achievement Standard linksAny stanérd
where students need to justify their response
Depending on the learning contexts selected
across the learning programme, this activity
could contribute to a range of Level 2
standards.

Key competenciesCritical thinkingRelating to
others, Parttipating and contributing

Digital fluency:Using digital data collection
tools ethically

Time:60 minutes to prepare survey, time to
administer surveyl/interview (time required
depends upon method used), 60 minutes to
process and summarise data.

be used by students.

smartphone)

ResourcesCopy template; for use by teachers to guide the survey design pracEkscan also

Depending orithe data collection method selected, this activity may require access to an
application for conducting an anonymous onlgs@vey, or audio recording options (e.g.

Activity sequence: Teacher activity

Explain to the students that in order to help
plan some future lessons, you are seeking ar
' yagSNI G2 tGow8oedjsozib G A
interaction through the viaous forms of social
media positively support mental and emotion,
wellbeing, and/or negativelgffectmental and
emotional wellbein ¢n the first instance the

question applies to them as a class although

Activity sequence: Student activity
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students may extend the investigation to the
wider school if relevant for the learning
programme (e.g. if it extends into a focus on
cyberbullying).

Ask the students how they could investigate
the question as a whole class activity. Recorg
all ideas on the board. Prompt students for
further ideas wherdt is apparent that their
suggestions would not provide an answer to
part of the question e.g. the impact of differer
social media platformg Facebook, Twitter,
Instagramor Snapchator challenge any
suggestions where it would be unethical to
collectdata by the means they describe; or th
logistics of collecting the data make it
impractical.

Based on the discussion ideas, negotiate witl
students the data collection method that they
will use as a class. Make sure they hénaught
through the logistis of administering or
conducting this form of data collection.

Invite students to suggest questions that coul
be asked in the survey/interview to be able to
answer the overall question. Compile these ir
a whole class list. Facilitate a processdach
consensus about the questions to be asked

Supervise the development of the final surve)
finterview and the process for administering
/conducting this.

Once data has been collected, provide stude|
with access to the digital download (if from a
digital survey) or compile all interview datas
applicable. Discuss with students how they w
summarise the data so that it provides
information to answer the overall question,
and how it could be used to answer some sul
guestions related to this ovall question e.qg.
trends or patterns related to the demographid
data, or questions that provide background
information for the overall question.

All analyses and interpretations of datae(i
answers to sub questions) are shared. Throu
discussion witlthe whole class, draw
conclusions to answer the overall question.

Through class discussion, students reach a
consensus about the way they will conduct th
survey or interview, and the scope of it (own
class only or wider school). The copy templat
may be used as a source of discussion to hel
reach a decision.

Stuudentsreach an agreement for either

digital application for conducting an
anonymous survey (use what is already
available to the school though the digital
learning platform or school account with
service provider), or whether they will condug
face toface interviews with each other and
audio record or write down responses
Working in small groups, students suggest
possible questions to ask their peers about th
use and impact social media on mental and
emotional wellbeing. As a class they agree tg
final list of questions.

Students administer the survey/conduct the
interviews using the process agreed.
Students share the task to analyse the data g
respond to a sulguestion allocated to their

group.

Through whole class discussion the class ag
2y Ly WIyagSNR G2 (K
answer may have several parts to it).
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Summary questions:

1. [If school wide] How will we inform the
students of the findings of our
investigation?

. Based on these findings, what actions coy
we take to reduce th@egative impact from
social media use? E.g. develop social me(
safety protocols in language relevant to th
students at the school.

. What parallels can be drawn between our
ethical data collection process (what we
had to think about and decide before we
collected and used the information), and
gKIFG LIS2LX S akKzdzZ R
online if they are to support the mental an
emotional wellbeing of themselves and
others?

Students respond to summary questions
through a class discussion and record the mé
ideas arising from this in their leaing journas.

Student learning journal entry:

A copy of the survey or interview schedule ar|
the summary of the data is filed along with thi
class interpretation and explanation of the
trends or patterns in the data. A written
summaryresponding to the summary
questions is added at the completion of the
class discussion of these.

Contribution to NCEA achievement:

Depending on learning contexts selected, a
survey on the impact of social media could
contribute to AS91236 (Health 2.2591238
(Health 2.4) or AS 91461 (Health 3.1).

Teacher knowledge and pedagogy:

Designing surveys or interview schedules tha
gather useful data for investigation is a
complex task that takes practice to do well. B
prepared to provide a lot of gdance for
students (through asking further questions th;
lead them to a solution, rather than just telling
them what they should do) and monitor close
the whole process to ensure that the questior
being asked actually relate to the question th
investgation is seeking to provide answers,fo
and that data collection is ethical.

¢SFOKSNRa SGIftdad GAzy

I What did the whole class process reveal
about the capability bthe class to
collaborate ontontribute to a project?
What otheropportunities will there be in
future for other whole class activities and
what capabilities (key competencies) nee
to be developed to do this well?

What capabilities were apparent when
students were deciding a data collection
method to useand decidingjuestions that
aligned with the overall question for the
investigation?

How much did you have to guide this
process?

What are the implications of this for future
learning when students need to collect
their own data through surveys or
interviews?

1
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Copy template
Resource sheet for collecting data ethically for health education investigations
Conducting a survey or interview asfgpeopleli KSANJ @ASga FyR 2LIAYyAz2ya ySS

1. 2 KFdG R2Sa Ad YSIy G2 OF NMB widsurvdyigg odinfe@idving A 3 ( A 2
people to find out about their experiences, ideas, and opinions?
2. Describe five things you would do if you were conducting a survey or interview ethically.
(Imagine if you were being surveyed or interviewed yoursgthat would expect the
researcher to do that would give you confidence that it was OK to answer their questions, and
that your answers would be treated respectfully?)

Things to think about when planning a survey or interview

w 2KIFIG R2y Qi L érthinyB Fheréforg, whatdlo | iekditb a8k other people about?

w 2KFEG A& NBESGFyd G2 GKS G2LAO0O 2F Y& Ay@Saidadald
actually relate to what | want to find out?

w What ideas for questiando | already have? What ideao others in the class have? How will
we agree on the questions to ask?

w Who are we asking to complete the survey or the interview? Why these people?

w Are we better to survey lots of people or interview a few? (Think of the time and resources you
have avdable.)

Types of questions to ask in a siay or interview
There are two types of questionglosed and open.

w Closed questions have yes or no answers. Closed questions are quick to collect and easy to
summarise but they do not give much detail.

w Open questions ask people to give their ideas and opinions. Open questions take longer than
closed questions to collect, record, and process but they give much more information. Open
guestions should be used for interviews.

Many surveys that ask forpecplQa 2 LAY A2y A 2N GASga LINPOARS | NI
Yy SPSND (2 WwWaz,eglii WVRIEQINBSOI figl #EQVYSeKIFG FINBSQ
scale, try to get 4 or 5 descriptors from one extreme to the other. Ratings scalbg caore useful

and provide more information than simple yes/no questions. If conducting a survey by anonymous
guestionnaire it is recommended that the items are all or mostly closed questions and use a ratings

scale.

Survey and interview questions can takéot of work to get right. Work in pairs or small groups to
design questions and try them out on each other to make sure that:

w other people understand what you are asking
w the answers tell you what you want to know
w the person being asked feels safe answering the questions.

1
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Demographic data

Demographic data provides the investigator with information that relates to the sector of population

being investigated(Demos ~ people; graphy +qeess of writing or recording/NVhen anonymously

surveying or interviewing peers at school, it could be useful to know if there are patterns between

males, females and other gender identities; ethnicoltural identity; and/or ageg/ear levels.

When surveying a lot of students, acoml’ | G A2y 2F GKA& AYyF2NXIGA2Y R2S
if surveying small groups, a lot of demographic information put together can identify individual

people. Think about how much demographic data can be asked that still ensures confidentiality of

the participants.

Deciding the questions to ask

oHow does social interaction through the various forms of social media positively support mental and
emotiond wellbeing, and/or negatively affeatental and emotional wellbeirg €

This question requires formation about:

w The different forms of social media students use (if any), perhaps how much/how often they
use each, or which one they mostly use.
w What sort of social interaction there isonliglR 2 LJS2 L) S WO2y @SNBRSQ ot O1 |
YO2YYd2V@F B2YSGKAY3 St asSk
w If they use social media, how it supports their mental and emotional wellbeing in a positive way.
w If they use social media, have they had any negative experiences when they have used social
mediac this question needs to be managecétallyc think what YOU would be prepared to
answer. Rather than asig people to answer an open ended question it might be useful to
think about 45 main categories of things people say online that have a negative impact on
wellbeing so that people onfg I @S (12 NI & LI2 v, Br whekeiit Kppli¢a8dim) 2 NJ Wy 2 ¢
Ya2YSOHAYSAaQ WY2F0SYW2 | JRYBCOVBNDRE2 Yy Al ¢6BEXAK @2 | ya

Inviting people to participate and introducing the survey or interview

For surveys: prepare a brief introductitmexplain what the survey is about, how the information
will be used, and that answers are confidential. This needs to be stated at the beginning of the
survey.For interviews: prepare a script to read before the interview e.g.

Script

Hello, | amipvestgators nam& | Y R L QY heaighygdRadaionishiryed to find out about
[topic].

I have humbel] questions to ask you aboutojpic]. The survey will takenimber of minutes.
When | summarise the results of the survey your answers will be combineathi¢gns so your
answers will be confidential and you will not be identified by name. Would you be happy to
YA SN GKS ljdzSadAz2ya TF2NJ YS klestrifeyf adreksyvill bel 2
recorded digitally (audio) or written down

Ask the gestions, allowing time for the person to answer and for you (or your partner) to rec
the responses.
Do you have anything else to say on the situation (this is optional).

Thank you for your time and for contributing your ideas to the investigation.

1
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Recording survey and interview results

w Surveys format the questionnaire or survey form in a way that people can easily read and
follow. If possible, use an online survey application instead of providing surveys on paper.

w Carry out interviews in pairene person asks questions and the other records the answers
(hand written or audio recording).

Summarising the results

w For survey data, count up and turn into a percentage the number of people who responded to
each question in a particular way; e.g. wiparcentage disagreed with the statement or how
many said yes they had done something. If the data is in a spreadsheet, disaggregate the data
according to different demographic information (males and females, year |@te}Jsand look
for similarities andlifferences (use the filter function or a pivot table for this).

w Interviews- summarise the answers people gave to the questions. Look for recurrent (and
similar) answers across the group in addition to comments that are different from each other.
Interpret what people are saying, that is use their ideas to answer the question for the
investigation.

1
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Activity number28.

Social determinants of health

Purpose:Students studying in health educatio
at NZQevel 8 (and completing NZCEA Level
assessments) need to be developing a basic
knowledge of the social determinants of heall
based on the findings from decades of reseal
by international organisations such as the
22NIR | SFfGK hNBIFYAZ
use of the determinants ofdalth in health
education provides an internationally
understood evidence base for understanding
health and wellbeing issues that impact peop
locally and globally. This activity introduces
students to another version of a framework
that explains the soal determinants of health.
This reframing of the social determinants is
particularly useful for mental healtrelated
contexts, topics and issuesis included in this
sectionof the resourceo draw attention to the
O2y OSLJia 2F wazdul f
OFLAGEE Qo ¢ KSNE I NB
whichhave been kept together under one
activity heading This igo highlight the
importance of developing the ideas a way
that shows how they connect.

=
&
Ay
.8
uore ’A"‘

M2 brgako S

Ha
“alth Edycatio®

Learning intention and NZC HPE achievemer
objective: Students will develop a basic
understanding of the social determinants of
health (in preparation for applying these idea
to issues being studiedYinderpins all NZC
Level 8 learning and especially Strand D
knowledge.

Achievement Standardiks: Level 3 standards
where an understanding of the social
determinants of health is required.

Key competenciesCritical thinkinglUsing
language and texts

Digital fluency:Access accurate information.

Time:2-3 hours.

ResourcesCopy templatgseveral additional references are noted with these).

Video: Let's Learn Public Health se&xial Determinants of Healtlan introduction(2017,
6.27min)https://www.youtube.com/watch?v=8PHIfFANETASK 1 is based around the

framework depicted in this video).

w2 K SNEB

Online access to a range of tebdised and photographic resources using links provided and
student€£bwn searches for materialThis includs a linki 2
| K MitpR/jbi&egmolfisbrScéili@oks/wherechildrensleep/

LIK2G2 Saalrea f7

http://jamesmollison.com/books/playground/These instructions apply to this book. If this phg
essay has used before with students, there are other similar resourcesfolileS a 2 f f

Wt f I & AndiRalzyeRried. a4 S| NOK F2N WLIK2(12&© 2N NK
Wa20Al f AYykSEOfdzaA2YyQ SGO LINROARSA Ylyeé :

1
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Activity sequence: Teacher activity

TASK 1The social determinants of health
Provide students with the copy template of th
reading and questions about the social
determinants of healthView the video that
briefly explains this framework.

Either lead the class in a discussion, or provi
small groups with a discussion tagk unpack
the meaning of the social determinants of

health as explained in this framework, using t
prompts in the copy sheet. Rescreen the vide
to check onand reinforce ideas.

Note: a literacy strategy like reciprocal teachi
or an expert jigsawnight be applicabléf the
source documents are uswghich contain an
extended account of these concefitsstead of
the summary provided).

TASK 2: Social cohesion

Students construct a diagram/model to show
what the concept of social cohesion includes
(to expand this idea from theocial
determinants of health diagram in task 1).
Support students to understand word
meanings and the overall concept of social
cohesion (which includes social inclusion, so
capital and social mobility), and help them to
reword statements in a way that is meaningfL
to them.

TASK 3: Applying ideas about the social
determinants of health and social cohesion
Explain to the students that they are now goir
to show(in pictureg many of the ideas learneg
from the previous two taskgthat is, they are
going to apply their knowledge of the theory.

Direct students to the photo essay book by
WEYSa az2tftArazy W2 KSN|
some of these pictures printed. Ask sinal
groups of students to select twinages that
show distinctly different life circumstances
based on the places where the children sleef

Provide students with the list of questions in
the copy template. Explain to students that

they are going to make conntons between

Activity sequence: Student activity

Students add notes and small pictures/
drawings to the copy template diagram as
suggested in instructions.

Students engage in whole class or group
discussion to develop understanding of word
meanings using the prompts and questions
provided on the copyemplate.

Using the instructions and quotes on the cop)
template, students construct their own model
to show what social cohesion means and hoy
social cohesion includes understandings of
social inclusion, social capital and social
mobility.

Working in small groups, students discuss wi
they think has contributed to the situation for
the two children in the photos they selected.
Most ideaswill be based on assumpticand
inferencebut using clues in the photos.

Students use the questions to unpack what
they think has led to the life circumstances of
the children in the photos.
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the social determinants of health diagram
task 1(from the video)and the social cohesior
model they have drawn. Model an example o
this Q& A process if needed.

Providethe opportunity for sharing responses
02 G§KS w2 g DiNthefattigity dheS
with the whole class. Ask for further
clarification or refer back to specific questiong
where this seems relevant and interesting to |
¢ especially ideas that will make links with the
learning that follows.

TASK 4The social detaminants of health in
pictures

Explain to students that they are now going tc
recreate the diagram of theocialdeterminants
of health in pictures. Provide some hints abot
how to search for suitable images.g. as part
of poverty action campaigns amstcial justice
movements there are many photos online the
students can search for and access. Provide
guidance on what will be useful to have as
headings (still using wordépm task 1and
what can be shown in pictureEncourage
students to expand onreemphasise the social
cohesion asp&t of the diagram using ideas
from their social cohesion moddkecommend
to students that theycanwork in small groups
to construct a group collage of images (papel
based or digital). The task can be completed
individually if need be.

Once completed providthe opportunity for
atdzRSyita G2 @ASge SkO
socialdeterminants of health in pictures.

Students contribute summary ideas to class
discussion.

Students search and select a range of image
that contribute to anindividual or a group
pictorial rendition of the social determinants ¢
KSIf Ko LYIF3ISa Oly o
snipping tool on their computer and either
printed (to make a paper based collage), or
compied digitally.

Students share their phlio image with the
other groups in the class and respond to any
questions from their peers about their
selection of images.

Student learning journal entry:

Students file all diagrams/models, notes, and
images from this activity for reuse with leangi
that follows. If producing any of this as a grou
activity, students can file a photograph of thei
group work.

Contribution to NCEA achievement:

A basic understanding of how the social
determinants of health explain the health and
wellbeing of populations is needed for
AS491461 (Health 3.1) and essential for
AS91462 (Health 3.2) to highlight the big
picture/ international nature of the selected
iswue.
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Teacher knowledge and pedagogy:

There are many frameworks for understandin
the social determinants of healtfirst proposed
by WHO. NZ heath education resources to d:
have usedsocial Determinants of Health: The
Solid Fact§WHO, 2003). This revised
framework is saying the same things, but in g
different way, to draw attention to factors that
impact on mental health and wellbeing (and
with an added focus on social cohesion). The
recommended teaching process for this activ
is to start with the deliberate teaching of the
theory, led by the teacher, to ensure students
are developing knowledge dunderstanding
of the language and definitions. This is follow
by tasksthat requirestudents to apply these
understandings and nk& their own sense of
the ideas through pictures.

1 As this learning is complex and ongoing,

¢SIFOKSNRa S@Fftdz2 GAz2y

1 How well did students respond to this
aspect of health education theory?

1 Did they grasp the idea that learning abot
the social determinants of health underpi
their knowledgeand that when they learn
about particular topics/issues they need t
NEfIFGS GKSANI ARSI &

where else in the learning programme ca
ideas about the social determinants of

hedth and social cohesion be revisited an
reinforced?

1
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Copy template
Activity: The social determinants of health

World Health Organization:

G¢KS a20AFt RSGSNN¥YAYlIyda 2F KSFIfGK NS GKS O2yRA
age. Theseircumstances are shaped by the distribution of money, power and resources at global,

national and local levels. The social determinants of health are mostly responsible for health

inequities- the unfair and avoidable differences in health status seénfA y | YR 06S0i 4SSy 02
Sourcehttp://www.who.int/social _determinants/sdh_definition/en/

There are many different frameworks (or diagrammatic representations) of the World Health
h NB | y A bocidl degeiyhdants of health.

TASK 1View the six minute video that explains this version of the framework:

Let's Learn Public Health sertescid Determinants of Healthan introduction
Link tohttps://www.youtube.com/watch?v=8PH4JY{fF4Ns

The diagram provided is based on the one in the video. As you view (anelvethe video:

1 DRAWhe ARROWS on the diagram as shown in the video

1 Note down any extra information that helps you to understand what the diagram is
showing (e.g. what the arrows show, some of the word meanings, etc). It may also b
useful to add small pictures/drawing&di the video to help you remember some of thes
ideas).

Checking meanings or terms:

After viewing the video and completing the diagram, write down meanings of these words based on
discussion (lookip meanings online if necessary, orview the video):
Structural determinants =

Intermediary determinants =

Socieeconomic =

Governance =

Policies =

Values (in relation to this diagram) =

Health inequities (term used in video) =

Psychosocial factors =

Lifestyle (behavioural) factors =

Biological factors

Add any other word meanings you needed to find out.

=4 =4 =4 =4 -8 -8 -8 -8 8 a9

Questions to clarify what the framework is showing:
1. (In general) How do structural determinants affect health? That is, based on what yowsknow
far, how can governance, policy, and values leatthéounequal distribution of material and
Y2ySilF NBE NB&az2dz2NOSa Gednamicpdsition’S I LISNE2Yy Qa &2 O0OA2
2. (In general) How do intermediary determinants affect health? That is, how do you think a
LJS NE& 2 y-8chnori@positién in society is related foeir education, gender, occupation,
ethnicity or race, income, and social class? And how does this impact on their health and
wellbeing?
3. What does the two way arrow between health and education (bottom right hand corner) refer
to?

1
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F F¥SO00a

If there is a lot of disease a population(bottom right hand corner) how do you think this
L IEcarioihiSafdipolifical Gohtéxt (the situation in which they Ive)

5. Overall, low do you see this framework limgto what you have alreadlearned about mental
health or mental and emotional wellbeing?

This framework stresses that the factors that determthe health of individuad and populations
are very complex and they are seldom simple lifeauseand-effect) relationships.This dagram is
incomplete without the arrows added draw these inas shown in the video.

Social determinants

Structural determinants

Intermediary
determinants

Socieeconomic and
political context

ALISNE 2y Qa
economic positon

Material
circumstances

 Governance
1 Policies
1 Values

Education
Gender
Occupation
Ethnicity or race
Income

Social class

1 Psychosocial factors
1 Lifestyle behaviours
1 Biological factors

Decisions here can
lead tounequal
distribution of

material and
monetary resources
GKFEG &aKl LIS
socieeconomic
position

Note that in assessments you will not be asked to recall and reproduce this diagram. Instead you will
need to show that you understand parts of it when you discuss the issues (topics) studied in your

Tl=a=a e =a e

LISNE 2-y Q&
economic position in

society can affect theil

exposure,
vulnerability and

outcome to conditions

that have an impact
on their health

Social cohesion
Social capital

health education programme.

Health

Health systems
(Quality of and acces
to these)

HEALTF

Education

(If a lot of disease)
Socieeconomic
and
political context

1
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Copy template

Activity: $cial cohesion
The Organisation for Economic-@peration and Development (OECD) highlights the importance of
social cohesion for the health and wellbeing of communities, countries and the whole world.

Social cohesiond! O2KSAA DS a2 taelbkingdoRaNils tnembersg flghtskeclusion
and marginalisation, creates a sense of belonging, promotes trust, and offers its members the
2L NIl dzyAde 2F dzLdol NR Y20Af AlGe dé

Source: OECD (2012).Perspectives on Global Development entitled SocgbCoha Shifting World
http://www.oecd.org/site/devpgd2012/

TASK 2Recreate the OECD diagram or model showing the components of social cohesion as follows:
1. Draw a triangle in the middle of a pageRan LJt | OS Wa2 OAl f ofilfekiSngla 2y Q Ay
2. ' NPdzyR GKS GKNBS aARSa FRR Waz20Alf OFLAGEHEQ Wa
3. Give your diagram a title.
4. Now add definitions of these four terms. Use ideas from the statements provided above and

below, andrewordthese definitionsso that theyare meaningful to youafter you have

discussed them in clasg¥ou may se other definitions you find online

W{igl &pitalA & RSTAYSR o0& (GKS h9/5 a aySiaeg2N] 3
understandings that facilitate @ LISNJ G A2y GAGKAY 2NJ I Y2y3 13
think of networks as reakorld links between groups or individuals. khari networks of friends,
family networks, networks of former colleagues, and so on. Our shared norms, values and
dzy RSNAR Gl YRAYy3Ia | NB fSaa O02yONBGS GKIy 2 dazN
Source OECD Insights: Human Cap{@007)https://www.oecd.org/insights/37966934.pdf

We¢KS 22NX R . | sbdialimziNsSbatl RSTA Y Sa

1. The process of improving the terms for individuals and groups to take part in society, an

2. The process of improving the abilibgportunity, and dignity of those disadvantaged on the
basis of their identity to take part in society.

In every country, certain groupsvhether migrants, Indigenous Peoples, or other minomnties

confront barriers that prevent them from fully participatihgy G KSANJ y I GA 2y Q:

and social life. These groups are excluded through a number of practices ranging from stere

stigmas, and superstitions based on gender, race, ethnicity, religion, sexual orientation and

identity, or dis#ility status. Such practices can rob them of dignity, security, and the opportu

G2 tSIR I 0SGUSNIEAFSDQ

Sourcehttp://www.worldbank.org/en/topic/sociatinclusion

WL y i S NB SsgctiNdoliilityrafgrs td the relationship between the socioeconomic status
parents and the status their children will attain as adults. Put differently, mobility reflects the
extent to which individuals move up (or down) the social ladder comparbdheit parents. A
a20ASG& OFy 0S RSSYSR Y2NB 2NJfSaa Y2o0Af
OKAf RNByQa a20Alft &adlddza & | RdzZ Ga Aa f 2
wage, education or occupationtends@oS a G NPy 3If & NBf I GSR G2 @
Source: OECD (2010). A Family Affair: Intergenerational Social Mobility across OECD Cdticdnesnic Policy
Reforms: Going for Growttitps://www.oecd.org/centrodemexico/medios/44582910.pdf

NY Ny
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Copy template

Activity: applying the theory the social determinants of health and social
cohesion in pictures

AAy3a WFHYSa az2f@WaARENEBA/ K MipRBEeyh®NRSE&/EQoks/ where

childrensleep/http://jamesmollison.com/books/playground/

Questions for unpackingpur seleted photo essay images:

= =4 =4 =4 -4 A

T

Are these children richer/poorer? What are you basing this on?

Do you think they live with two pares2 Or oneor noparents?Why?

Do you think it likely they have siblings (brothers and/or sisters)? Why do you say this?
Do you thik they go to school regularly? Why or why not?

2 KIFIG R2 @2dz KAyl | GeLAOIf RFe Ay (GKAAa OKAfRQ
What does their country of origin (noted with the photo) suggest about the sort of political and
physical environment they live in? (5i & FSK La Ad IgghdWhatlisihe Basie NJ | WK

for your judgement?
What are the main differences between the two childreas you see #t

Thinking now about the social determinants of health and social cohesion:

91 [Overall socieecononic position]Relatively speaking, do you think the household wheaeh of
thesechildren lives hasalot, some, or little to no money?
 [Socialclasq] KI G Wwa2O0Altf OflaaQ R2 &acduphakhiyohof i KSaS OF
Wa2O0Al f atefnbt dude Whaktis meanszhe definition you are using based on family
bloodlines and lineage, or wealth?
91 [Social classlVhat do you think their parents might do to earn monegre they professionals,
labourers, farmers, unemployed? What do ymase these ideas on?
1 [Educationg and following on the from the question above about schopMibat sort of
education do you think this child has access to? Why do you say this?
1 [Social mobility/What opportunities do you think this child has for havingetter job or being
better off than their parents?
1 [Gender]Do you think being a boy or a girl in these situations impacts on their wellbeing?
Explain why or why not.
1 [Income]Do you think any of these children need to work to earn money? What sugyties?
 [EthnicitylLy O2y aARSNI GA2y 2F (KS O2dzyiNE 6KSNBE (KSE
race has implications for their wellbeing. Why or why not?
1 [Social capitdlAlthough this child is being photographed in isolation, what indicatiare there
that this child has supportive social networks where they live?
1 [Social inclusigrAre they included or excluded from the community in which they live? Why do
you think this?
Overall,
1 What would you say about the level of social cohesion in the society where this child lives, based
on what you couldnfer or assume from this picture?
1 What is/are the main reason(s) for the differences and inequalities between these two children?
f Finaly @gKIFIG R2 @2dz GKAY]l] (GKS OKAfRQa LKeaAOlt KSI

What are you basing these ideas on? What do you think the future will be for this child?
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Theme3.

Change, loss,

Everything changeand nothing stands still.
(Heraclitus Greek philosophei535 BQ; 475 BC)

At senior secondary level, students learn about the ways changedisappointmentand grief
relate to wellbeinghroughdevelopngthe followingunderstanding:

I hange is agoingand a part of lifdor all people. Gangeimpacts mental and emotional
wellbeing as well as all other dimensions.

1 When these changes involve a sense of loss or disappointitierigarningfrom these
experienceselps people to understand and i@gnise the thoughts and feelings that result
from these changes, and develop skills and understandings about healthy ways to mana
other situatiors in future

I hanges thatinvolvea sense of lossay result infeelings of grief The way people grieveand
what is helpful and unhelpful at these times, differs from person to person.

1 The waygeople manage changéoss, disappointmentnd griefis not only a personal
O2y&aARSNYI GA2YS odzii Ff&az2 AyTfdzsSyOSR,ad
cultural attitudes to change and loss.

2 KSy OKIFy3S KIFLIWISyasz | LISNAE2 Y GadovnsdativalyS A Y 3
Change is constant and an inevitable part of Ffeople have control over some chandgesugh
the choices andlecisions they makd\Vhether these changeisnpact positively or negativelgre a
consequence of these choices. Howeeit K S NJ OK | y 3{SS LHodERss Bhanges ar®
the ones people have no personal control over gmeseoften result in a sensef loss.

Choiceless changes amon-preventablethings likenatural disasters, accidents resulting in inju
actions and decisions of others that people have no control over (erkplaze, schoglpolicy
changes at community or national levehe death of sgnificantpeople (family and friends) and
pets, separation and divorce of parents, some illnessés,

In a culture where success (in its many forms) is given high priority, it is helpful for students
understand that they are not always @ntrol of situations, and this means that some life even
will result in disappointment. Experiencing and learning from disappointment can be produci
as it helps build skills and the capacity for managing other changes in future.

Whether by choic®r as a consequence of choiless changesegtationship changes across the
lifespan are inevitable. For exampfaendship groups change over time @sldren grow up, as
people change schools and jobs, or places they Titieybecome interested in diffrent things
and have different priorities like committing to a new romantic/sexual relationship/partneyshi
or having children of their owrkew teenage romantic relationships will result in lifelong

partnerships, and teenage breakups are experiencethlgy young people.
- —
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At senior secondary level, all students are experiencing biological, social and cognitive char
they transition from childhood and adulthood. The increased opportunities adolescents have
engage with the worlés they get olderad become more independemheans that they are
exposed to many more situations that have the potential to impact on their wellbeegpecially
if those situations result in something changing or being diffetenthat it was before

In situationswherethe loss is significanteelings of grief may result. These thoughts and feeling
are often complex and change over tinhkeearning and sowing a lot about grief does not make
the experience any less painful or speed up the grieving pracés& I  thé poiftdfithe
learning about griefThe purpose of the learning is to acknowledge the reality of gaedentify
the many effects grief has on all dimensions of wellbetingt grieving is a healthy process, and
that asking for and receiving suppdrom others is a healthy way to helpork though a time of
grief.

Grief is experienced in many different ways by different peopte ideahat the grieving processg
happens in stagegopular in western culturesan be helpful for some and unhelpfukfothers.
An analysis of the way media reports tragic losses from events locally and around the world
provides insights into cultural perceptions of loss and grief. When students encounter situati
reported in media that illustrate howhe valuesand beiefs of some groups appear to further
dzy RSNXYAYS LIS2LX SQa ¢St famofporitty isspkofidectonév&ap I N
understanding about the actions needed to bring aboluange to better support wellbeing for
people experiencing lostn culurally diverse communities there may tiee opportunity in the
learning programme to develop understanding about the cultural traditions and protocols
associated with significant lossasd how these contribute to wellbeingoting thatthese
traditions are typically death related).

Additional activities for this theme can be foundTihe Curriculum in Action, Change, Loss and
Grief Mental Health Years-& (Ministry of Education, 2@1). Athough written for primary school,
some of the activities could bedeveloped for secondary, or senior students could engage in
health promoting actions with primary school or junior students to support them to manage
change. The Mental Health Foundation resoutiteange Loss and Gr{@D) contains activities
for all evels of secondary. Some of these activities have been redeveloped for this resource

Skylightsa New Zealand based trust that provides a range of resources to help people throy
times of trauma, loss, and grief by building resilience. They have support resources for gll a
see in particulahttps://skylight.org.nz/Young+people

The learning activities this sectiormake a useful contribution to learning about resilienas
the capacityand opportunitiegpeople have to manage changee part of approaches to strength
building.

It is acknowledged that any talk about loss and grief can have a therapeutic value. However
teachers need to stay focused on tlearningpurpose of theseactivities It is recommended that
prior to engaging with these activitiethe teacher sensitivelyeminds students about what is
appropriate to share in class, and which things might be more appropriate to share privately,
confidentially with the teacher or counsellor.

1
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Activity number29.

Road map of change

Purpose:Whether or not students are aware
2F AGX G0KS GKSYS 27
their life andmuch of their learning in health
education to date. Changes in friendships,
changes in families as new siblings are barn
families are reconstituted, growth changes,
pubertal changes, changing thoughts and
feelings,andchanging schoolgre a few
examples This activity invites students to thin
about the way change has featured througho
their lives and in much of theieérning so far,
and how changes can leadoth positive and
negative thoughts and feeling§hese ideas ar
depicted on a road map to show where they
KIE @S | f NB I Rwell daiihsice @8
road of change might be heading in future.

o
.2
.8
N H, Ako Hnwe,’ﬁs“d
€alth Edycation

Key compeéncies:Managing self

ResourcesThis activity is adapted from the
Mental Health Foundatio®/ K y3S |
D NAré&sduee and?l St LI T2 NJ ByK
Earl Hipp. These resources offer alternative
ideas and approaches for this activity. Paper
pens/crayon and collage materials for making
roadmap.

Time:30 minutes.

Activity sequence: Teacher activity

Ask students to recall the sorts of changes th
have experienced in their lives, going back a|
far as they can remember. Let the students
know that they only need to share those
experiences that they aredppy for others to
know about.Prompt students to think of
physical, social, mental and emotional, and
spiritual changes. Physical here can mean
changes to their body, or changes in phgkic
location/where they liveetc. Note these on
the board for reference.

Explain to the students that they are each
I32Ay3 G2 YIS | WNERI
covering the changes they have already
experienced, through to changes that are like
to comein future. This roadmap will be
personal to them.

Ask for ideas about possible future changes |
they go through life. If the changes of death
losses are suggested (such as parents,
grandparents; or self- dying from old age)

acknowledge the reality ohis and manage it

Activity sequence: Student activity

Students respond with a wide range of
changes.

Students provide ideas about future changes
like leaving school, going to university/tertiary
study, getting a job, travelling, starting new
relationships, having children, growing @tt.
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sensitivelylt is likely some students will
already have experience of this (especially
grandparents).

Explain to students the general requirements
of the task. They will need to use the resourg
available to draw and annotate theioad.
¢tKSe Oly Ldzi GdKA& WN
landscape they want. Along the road they ne
to include signposts of things that have
changed for them. They might like to conside
some point of difference between changes th
have already occurred iheir lives, and those
that are yet to happen. They may also like to
add some form of code to their signposts to
show changes that were mainly physical, soc
mental and emotional, or spiritual changes (@
combinations of these).

Debrief:

What did you ealise about the types and the
amount of change you have experienced so
in life? What do you think you have already
learnedto do to manage or cope with change

Students complete their own road map of
changes past and future.

Studens respond with their own ideas.
Their roadmap can be taken home as a
keepsake, and a photo of the roadmap filed
their learning journal.

Teacher knowledge angedagogy:

Potentially sensitive personal information car
be used in class with care. Individual activitie
that ask students to document their own
experiences need not be shared in detail, bu
learning and realisations that are developed |
a conseguence of complety the activitycan
be ¢ with personal details removed

¢S OKSNRa S@FfdzZ GA2y

I How receptive were students to this type
of activity requiring them to draw on a
range of personal experiences?

1 Were any students reluctant? Why do yo
think this was the case? How did you
manage this situation (and why this
approach with this student)?

I Were any students sharing too much e.g
highly sensitive information that other
students may not know how to respond
to? How did you manage this at the time

9 Is there anything you would do differently
with this activityg why?

9 Did the activity alert you to anything wher
you may need to proceed carefully in
future lessonsin order to ensure studesf
safety?
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Activity number30.

The language of change,

=
.°
. M
Z 1y Ako Hauoro
ﬂ’ﬂ'ﬂh Educat!

(o
ot ¥
I\

loss,

disappointment, and grief

Purpose:For health education purposes, the
theme of change is ubiquitous. The fact that
2dzNJ Sttt o0oSAYy3I Aa WAY
is the result of continual changes going on in
our lives. Loss however is a particular sort of
OKI y3aS I yR QRidAKG G2 Y
have immediate and long term impacis our
mental and emotional wellbeing.
Disappointment is what we experience when
what we intended (or hope) will happen
R2SayQis gKAOK |3l AY
terms impacton our mental and emotional
wellbeing.Grief is our reaction to loss and
includes a complex array of thoughts and
feelings that change and swirl around as we
learn to live with the loss. In preparation for
the activities that follow, this activity provides
students withthe opportunity to develop their
health education vocabulary around change,
loss, disappointment, and grief, as well as a
range of other terms that may surface as
students engage in the learning activities.

Learning intention and NZC HPE achieverne
objective: Students will developinderstanding
of how to use language associated with the
ideas of change, loss, disappointment, and
grief. Background knowledge for various Stra
A ACs.

Achievement Standard linksAS91097 (Health
1.3) and AS91236 (Hith 2.2)

Key competenciessing language and texts
Digital fluency:Access accurate information.

Time:30 minutes and revisited throughout the
unit as new words are encountered.

ResourcesAccess tgrint or online dictionary and otheinformation sources

Activity sequence: Teacher activity

Explain to students that the language we use
when talking about situations related to
change, loss, disappointment, and grief can K
confusing.This is especially so when people
avoid using wrds that might seem insensitive
or upset peopldeuphemismsand use other
g2NRa (G2 waz2TdsSyQ (K

Provide students with the copy template for
the activity. Ask them to work in pairs to find
definitions for the words listed in (1). Provide
anopportunity for sharing some of these to
check for consistency of understanding.

Ask students for any other words they know (¢

associated with disappointment, loss, and gri

Activity sequence: Student activity

Students use online sources to findrd
definitions and share these with the class to
confirm commonly understood meanings.

Students offer other terms and add these, wit
meanings to their glossary.
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¢ proper words, slang terms etc. A couple of
ideas are suggested in the copy telaipe as
prompts.

Invite students in the class from a diversity of
cultural backgrounds, who speak languages |(
know some words) other than English, to sha
some terms related to disappointment, loss
and grief, along with information about the
situationor contexts in which this language
would be used.

(Check) What do we mean when we say sorr]
g2NR& 2NJ LIKNJ} aSa | NB

Why do you think loss situations, especially

major losses like death losses, result in peop
using euphemisms that avoid using words lik
WRSIFGKQ 2xdthp¥RASRQ T2

Students add these terms and meanings to
their glossary.

Students offer understandings of this term
from their own knowledge, or look it up ifo
one knows e.ga softer oress direct word said
instead of one thought to be too harsh or blur
when referring to something sensitive or
embarrassing.

Student respond to questions giving their ows
ideas.

Student learning journal entry:

Students keep their own copy of the glossary,
their learning journal, adding to it as new
words or phrases are encountered.

Contribution to NCEA achievement:

Knowledge of the vocabulary may support
students to provide written evidence
contributing to AS910097 (Health 1.3) or
AS91236 (Health 2.2)

Teacher knowledge and pedagogy:

Students need opportunigsto learn, develop
and practice using health education vocabulg
The language of health education can be ven
confusing for some students. In addition to
learning how to use formal health education
language (like that associated with the
underlying conepts), students in health
education alsameed to know how to
incorporateeveryday language that they have
learned irformally over time, some of which
takes on particular meaning when used for
formal learning purposes.

¢SIFOKSNRa SgIftga GA2Y

9 Of the words and phrases in the glossary

which onedid students already appear to

understand and us2

Could they add many additional terfhs

Whether many or few, what insights did

this provide?

1 Whatarethe implicatiors of this for future
learning inunits where there is a lot of
health education, topispecific language?

=) =
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Copy sheet

Glossary: The language of change, loss, disappointment, and grief

1. Word or phrase Definitions
Change

Loss

Disappointment

Grief

2. Other words and terms
associated with losses, e.g.
death lossegadd your own)

Bereavement

Passing on

(Funeral terms) Wake

Condolences

3. Words from different
cultures(add these in)
Tangi

1
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Activity number31.

Learning from loss

Purpose:Many negative impacts on mental
and emotional wellbeing can be associated
GAGK | aSyasS 2F f2aa
or breaking a favourite possession, loss of a
LX I 0S Ay I+ G4SFYZ FyR
breakup of a friendship, parents septrg, a
romantic relationship break up, through the
death of pets, family and friends, and loss of
culture though processes like colonisation an
globalisation all impact on wellbeingdowever,
it is highly subjective to say some losses are
smaller orbigger than others as the way these
losses are experienced is highly individual.
Sometimes ideas of loss are more esoteric ik
the loss of innocence that comes with growin
up and learning about the world (especially a
the ugly things that happen likeimes and
war), loss of a sense of place at home when
new siblings are born, loss of childhood or
youth (that as our bodies age, the body and t
life that went with being that age are gone, or
f2aa 2F 2LILRNIdzyAde
activity requies students to identify a diversity
of situations where people experience a sens
of loss and the range of impacts this has on
mental and emotional wellbeing. Importantly,
what we can learn from experiencing and
managing situations of loss help build our
capacity for managing other losses in future.

Learning intention and NZC HPE achievemer
objective: Students will identify a range of
situations where people experience a sense
loss and how this impacts on mental and
emotional wellbeing, and how wean learn
from loss Contributes to understandings
related to A1 and A3 AOs across N&ek 6-8

Achievement Standard linksAS91097 (Health
1.3) and AS91236 (Health 2.2)

Key competenciesParticipating and
contributing

Time:30 minutes.

Resourcest m  LJI

LISNJ 2NJ f AAKG@SAIKI
pens/crayons and collage materials for decorating these. A space on a wall or board where
tree outline can be drawn to attach the leaves to.

OF NR F2NJ Yl

Activity sequence: Teacher activity

Explainto students the analogy being used fol
this activity (explain that analogyasthing that
is comparable to something else in somay):
think of a deciduous treeone that loses its
leavesevery autumn. Every year as the seasc
changes from summer to autumn the leaves

Activity sequenceStudent activity
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lose colour and start to die and eventually fall
off ¢ the tree loses it leaves. Over winter the
tree stands bare, butin spring new leaf buds
form and the tree grows new leas.We can
think of the losses we experience in lifeing
like the leaves dying off in autumn, and the
new growth as being our ways of coping and
what we learned from the experience. Explai
to the students that they are going to be
creating leaves foruch a tree.

First, brainstorm with the class a wide range
losses and record these on the boay? 6 A 3
OKIy3aAay3a t2aasSa I yR
quickly get over and forget about. The more
ideas the better so that students have many
possiblechoices of loss to select from, and the
tree leaves depict a wide variety of situations
Activity 29 (the roadmap of change) may offel
a range of ideag?rompt students if needed,
especiallyaround the inclusiomf some of the
more esoteric type lossessee purpose
statement

Second, select a few different losses and ask
students how the mental and emotional
wellbeing of a person in this situation might b
affected if they experienced this sort of lass
try to cover a range of ideas that students cal
use as examplefor the next task

Ask students to each select a loss situation t
they can identify with, and which will be the
focus for the decoration on their leaf. They
g2y Qi ySSR (G2 RAaOf 2
this activity but may draw on #ir own
experiences, or those of others they know. Ty
to have a wide variety of ideas with minimal
repetition.

Instruct students to create a leaf shape of the
own choosing; but make sure it uses as much
of the sheet of A4 paper as possikléhey

need space to write on both sides. On one sic
students need to write (1) their loss situation

and (2) the range of thoughts and feelings a

person in this loss situation might experience
(in other words, describe the impact of the log
on their mental and emional wellbeing). On
the other side (3) write or draw all the things
that might help a person cope with or manag

Students offer a range of situations where log
is experienced.

Students offer ideas about the impact of the
losses on mental and emotional wellbejng
based on their own knowledge and
experiences.

Eachstudent selects their own loss situation.

Each student makes their own leaf for the tre
using a situation of their own choosing.
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this loss situation. (4) Add a statement
identifying at least one thing the person may
have learned from the experience that they
could use gain in another loss situation.

Once leaves are completed, ask students to
share the details of their leaf and attach it to
the class tree.

Ask the students: Where dmuthink the tree
analogyworks andR2 Say Qi Ij dzA @
case? Have you gohg other ideas about ways¢
we could symbolically depict loss?

Extra:Excerpts from reality TV shows theat
focus on reuniting longeparated families (for
example), provide insights into the impact of
loss. Analyse these by making links with all
dimensions of wellbeing, and the ways these
dimensions are interconnected in loss
situations

Students share the details of their leaves with
the class and attach it to the tree. Students
take a photo of the tree and their own leaf
(both sides) and file this.

Students contribute any ideas they have abo
the tree analogy and offer other ideasalt
the way loss can be represented symbolically

Student learning journal entry:

Students file a photo of the class tree and the
26y WESITQO

Contribution to NCEA achievement:

May contribute ideas leading to the way
change involving logmpact wellbeing and
ways of managing chander AS91097 (Health
1.3) and AS91236 (Health 2.2).

Teacher knowledge and pedagogy:

The use of analogy in fables, and the values
morals that features stories like myths and
legends, feature in a numbef traditional/
cultural ways of teaching and learninithe use
of story and analoggnay encourage student
engagement in learning. Using analogies can
help students develop critical thinking skills a
it requires them to use their cognitive abilities
to draw comparisons between the real world
situation that the learning is focused on and
0KS WiKAY3IQ GKAA aAid

¢SIFOKSNRna S@Fftdza GAz2y

1 How well did students respond to the use

of analogy in this activity?

What sortof discussion did it promote?

Did it appear to enhance understanding o

the purpose of the activity? Why or why

not?

1 Whatarethe implicatiors of this for future
activities?

= =

MENTAL HEALTH & RENCENZHEA SENIOR SECONDRESOURCE

159



Activity number32.

Learning from dsappointment

Purpose:ln a culture where success (in its
many forms) is given a high priority, it is helpi
for students to develophe understanding that
they are not always in control of situations,
which means that some life events will result
disappointment.In circumsanceswvhere
people have control ovehe situation,
potential disappointment can be reduced or
prevented through the use of a range of self
management skills. However, when success
contingent upon a range of factors out of a
LISNBR 2y Qa O2 igné Al actionsDid
others), disappointment may resuln this
activity students will develop understanding @
the idea that thesadness or discontent that
results from not fulfilling their hopes or
expectationscan be a productive learning
experience a# helps build knowledge and
skills, and the capacity for managing other
disappointments in future.

=

8
Ay
&

Hayora Ao

Az ps

&, Ako
alth Edycatio™

Learning intention and NZC HPE achievemer
objective: Students will develop understandin
that experiencing disappointment can be a
useful learning oppdunity from which
knowledge and skills are developed to help
manage similar situations in futu(@Al).

Achievement Standard linksAS91097 (Health
1.3) and may contribute some background
understanding for AS9126 (Health 2.2)

Key competenciesCritical thinking,
Participating and contributing

Time:30 minutes.

ResourcesCopy templates

Activity sequence: Teacher activity

Provide students with the scenario in the cop
template. Once they have read it, ask them tq
discuss the quesins with their group.

Check studen®nderstanding of
disappointment and loss in this scenario by
asking for feedback on a selection of the
questions. Be prepared to challenge students
on ¥ about who was in control of the
situation (thereare no absolute right answer
but make sure students can see the situation
from different perspective$o highlight why
this might be the cage

Draw attention to @ and (@ from the list of
questions on the copy templatnd use this as

summary for the diagssion activity.

Activity sequence: Student activity

Students read the scenario and discuss the
questions.

Students contribute theiideas to class
discussion to check on how their
understandings are similar or different to the
perspective of others.
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Support students (as necessary) to provide a
written response to the two summary
questions in the copy template.

LF a2YS 2F (KS Of AOK
students how useful they think platitudes like
Wo SG G SN € dzO| ackievikglh G A
success/avoiding disappointment all about
luck? What are the likely consequences if we
rely on luck to get us through life?

(Optional) Use an online search to find some
clichés, quotes or sayings about
disappointmentc there are many. Ask stedts
to select one each and decide how helpful/
unhelpful it is for supporting wellbeingand
why. Sharesome of these with the class.

Students write their own responses to
guestions stressing the importance of learnin
from disappointment.

Studentsrespond to teache® promoting and
guestioning about what sayings are (un)helpf

Students search for and select a cliché, popu
saying or quote about disappointment, and
decide (for them) how helpful or unhelpful it i
and why.

Student learnng journal entry:

Responses to the summary questions are file
along with discussion notes made on/about tl
scenario copy template. If used, add the clich
about disappointment and how (un)helpful thi
is for supporting wellbeing.

Contribution to NCEA achievement:

Depending on the context selected for AS91(
(Health 1.3), this activity may provide exampl
of strategies for managing change.

Teacher knowledge and pedagogy:

Many students will have already experienced
rangeof disappointments in life, and for many
different reasons. In a success driven culture
where there is increasing competition for mar
different resources and opportunities, it is
important that students can think criticalty
and realistically about dsappointment and
the learning opportunities that come from
experiencing disappointment. In addition to
this, thinking critically about the nature of
success and the different personal and cultur,
meanings of this may also offarmore
balancel understandig of successThe
Western construct of succes$isat focuseson
winning and being the besbn the sort of jols
people have, their leveif education, their
wealth and social statu@nd the material
possessions that accompany thigind the
power that goes withall ofthis ¢ is not the
only way to view success.

¢SFOKSNRa SGIftdad GAzy

I How responsive were students to the
notion of learning from disappointment?

1 What insights did this activity provide
about how succesdriven students are (or
are not) and what their ideas of success
consist oP

9 What surfaced about students different
perceptions of success?

1 What are the implications of these insight
for future activities, for programme
planning, and supporting studento
achieve NCEA success in health educatic
and overall?
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Copy template

Disappointment

ScenarioEseta has finally made it into the university course she had dreamed of when she \
still at secondary school. However, there were a number of obstacles along the way that she
to overcome.

In year 10% 11 (once she was )3 lot of her after school time was taken up looking after her
younger brothers and sisters before her parents got home from waitkich some nights was
fdAGS fFGSd® ¢KAA YSIFHyld aKS RARYyQG 3ISG Ydz
fromtealk SNE (K2 a$S @& Bsethlil cafjaSd dfiso muck rioyeIharkrsse does
really well in class but any assessments where shesiieed R2 K2 YS g2 NJ. | NX
Eseta had put her name down for netball in Year 10. The coach was highly canfgnrabout
her skills after the first trial session and thought she had great talent and potential. But then
got dropped from the team because she missed so many practices after s6heolvas alsiate
for the first two games because she had to war dad to get home from his night shift job to
drop her all the way across town at the netball courts for the Saturday morning competition
games.

In Year 12, when she was planning to complete her NSEASt wH X aKS w32
looking kack on the situation) when she got romantically involved with someone in her class.
next youngest sister was now looking after the younger brothers after school which meant E
O2dzf R a20AFfAAaS Y2NB 6AlGK KS hkdisNmtyeabssetera K
important internal assessmentere not completed, and a lack of revision for the externals me:
AaKS RARYQU YIS dzLJ YIye 2F ONBRAGA &aKS YA
off NCEA Level 2 in year 13.

Inyear 13 she was selected as a cultural group leader which meant she was heavily involve
getting her team ready for the national competitiggs KA OK G KS& RARY QU ¢
place. The other teams were so much better organised and haddfadult help, had much
flasher costumes, and had much more polished performafegpecially the teams who had wor
in previous yeans

The large amount of time taken for her leadership responsibilitieant thather school work
suffered ancshe did® i Sy R dzlJ ¢AGK Sy2dzaK [ S@Stf o ON
to complete those the following year, all of which delayed her university application for a yee
Shealsospent part of this year working to try and save money for university.d¥ew it seemed
pointless trying to save what litlshe earned from her part timeninimum wage job so she just
spent it on clothes and socialising. She realised afterwards she had earned enough to pay fi
@S NRa dzyAGSNARAAGE FSSao

When she was finallgccepted for university she was told her marks were not good enough tc
into the course she wanted, but if she enrolled in a bridging coansidid well in that, she aald
get into the degree pathwaghe wanted. She took this to heart, and with suppafrolder
students from the student support programme on campus, did well enough to get into her cc
of choice the next year.

1
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Questions: discuss these with your group.

1. When a person is disappointed, wHatlingsmight they have? Why these feelings?

2. When a person is disappointed, wiabughts might they have (what might they be telling
themselves)? Why these thoughts?

3. Are these the sort of thoughts and feelings that support or restore a sense of wellbeing, or
thoughts and feelings that add yet more negativity to the situation? From your responses in (1)
and (2), which thoughts and feelings would help people deal with the disappointment and move
on from it quicklyand in ways that restored their wellbeing? Whitloughts and feelings would
prevent people from dealing with the disappointment and harm their wellbeing even further?

4. Why do you think some people can deal with disappointment near@y than others(who
WaisS&® 2WRAEBSG Y2NBE YR Y2NB R2g¢y Fo2dzi A

5. Where in the scenario is it likely that Eseta had feelings and thoughts of disappointment?
Annotate (add notes to) the places in the story where she was probably disappointed.

6. In which situations did it appear Eseta had control over the situatwimere she could have
preventedher disappointment by acting sooner? What are some examples of things she could
have done to avoid disappointment?

7. In which situations did it appear Eseta had little control over the situation e.g. because other
people were m&ing decisions? Which of these situations involving other people do you think
could have been managed better by Eseta and the other person working togedimer what
O2dzf R (KSe KIFI@S R2yS (2 NBRdzOS 2N LINBZSyid 9asSi

8. Ly 9aSil @keredoydudhink shefglta sense of loss? What was that nature of these
f2aasSak 2KIFId RAR akK$S | Oddzfte wWtz2asSak

9. Ly 9 a S iwhafdp yoD thiakStxe learned from all of her disappointmer®&Vhat do you
think changed that meant she finally achieved heal@

Summary statement (to record in your learning journal).
Think about your own experiences of disappointment.

1 What do you think you learned from these experiences that mean you now do things differently
to reduce or prevent disappointment?

1 What do ya think you learned from these experiences that you will be able to use in future
situations when you are disappointed about something?

LT &2dz Oryy20 FyasgSNI GKSasS ljdzSadAazya FNBY &2dzNJ 2
from her experiences.

1
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Activity number33.

Understanding and managing grief

Purpose:ln situations where the loss is
significant, feelings of grief may result. These
thoughts and feelings are often complex and
change over time. Learning and knowing a lo
about grief does not make the experience an|
less painful or speed up the grieving pessc
OKIFIGQa y24 GKS LRAYI
The purpose of the learning is to acknowledg
the reality of grief, to identify the many effects
grief has on all dimensions of wellbeirg,
understandthat grieving is a healthy process,
andto recognisehat asking for and receiving
support from others is a healthy way to help
work through a time of grief.

=

2
Yy
£

Nz 1y Ako muuu_m:;s"
®alth Equcalio®

Learning intention and NZC HPE achievemer
objective: Students will develop understandin
of grief as a response to significant expaces
of loss and how all dimensions of wellbeing
can be impacted by grief. They will understar]
that what helps people when they are griegin
varies from person to perso/7Al).

Achievement Standard linksAS91097 (Health
1.3) and AS91236 (Heal2®).

Key competenciesCritical thinking,
Participating and contributing

Time:1-2 hours A further lesson will be
required if inviting a speaker from the
community.

sources

Resources:Student€bwn ideas but may be supported by excerpts from TV or film and other

Activity sequence: Teacher activity

a1 aiddzRSyda sgKIG GK
what situations do people grieve? How do yo
know someone (you or someone else) is
grieving? Develop the understanding that grie
is our response to a major loss and that grief
a complex array of thoughts and feelings that
change over time.

Provide a safety statement for the class befol
proceeding further with this activity. Some
extra notesare providedfor studentsc reframe
these as appropriate for the clagsee
following).

Ask studergto work in groups to map out the
effects of griefin relation toall dimensions of
hauora. The MHF resour€thange, Loss and
Griefhas a worked example of this if required
Instruct students to draw some caus@d(

Activity sequence: Student activity

Students share their existing understanding ¢
grief and how people show grief.

Each student draws their own grid and writes
different dimension in each square. Using ide
from group and class discussion, a range of
grief reactions are recorded for each
dimension. Once several ideas are added to
each dimension, students draw arrotgzsshow
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effect arrows between the reactions to show
how ome of them connect. Provide an
example if needed. Summarise the activity
pointing out the complexity of the impacts of
grief.

Ask students, based on what they know from
GKSANI 26y SELISNASYyOS
disclose what these are), and what they have
seen in films and TV programmes, read in
books etc, what sorts of thingsople do to
WK St LIQ {KSY avsrk tirdigh gaefe
Some of these actions will be in direct respor]
to some of the effects on wellbeing identified
Ay GKS LINBE@A2dza I+ O A
can be healthy and support wellbein@ they
might appear to bénelpful at the time but log
term would be consideredinhealthy and have
further negative effects on wellbeing (e.g.
alcohol or other drug useNoe that ay
unhealthy (and unhelpfuligleaswill be crossed
out later.

Draw this in a soctecological model (three

concentric circles).

1. In the centre circle write or draw actions
that people do for themselves when they
aregrievinc i KAy 3a GKSeé& R
help with and can do on their owiMake
this centre circle large so lot$ ideascan be
written in it.

2. In the middle circle wré or draw things
other people could do with, or for, the
grieving person.

3. In the outer circle add ideas about
community resources, cultural attitudes, o
media portrayalgetc) that may contribute
to the way people grieve.

Ask students which actions Wihost likely
complicate matters and become a problem,
especially when thinking long term? Cross
theseout actionswith an X (but leaveisible
what the action was)

Optional: In communities where students com

from particular cultural backgrounds, there

causeand-effect type relationships between
thereactons@3® FSSt aKz2O0]
thinking aboutit-OF y Qi &t SSLJ |
tired - get angry with people when they try to
be supportive because of being tired and
irritable ¢ start to question beliefs about what
is important because what has happened hag
taken away someone | was closely connecte
who helped shape who | am.

Students construct their own socexrological
model, and add a range of actions in each le
to show the waygrieving people and others
might act or behave when someone is grievir

After discussion, any actions deemed unhelp
¢ because they will likely have negative effec
on wellbeing and further complicate the
situation- are crossed out.
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may bethe opportunity to invite a respected
and knowledgeable person from the
community to talk about the cultural traditiong
and protocols associated with significant loss
- noting that these traditionsvill typicallybe
death related e.g. the tikanga of tangihgm

Student leaning journal entry: Contribution to NCEA achievement:

Students file their impacts of grief on wellbeir] It helps to understand the impact of loss on
(hauora grid) and their sociecological diagran| wellbeing forAS91097 (Health 1.3). For

of helpful actions for people who are grieving| AS91236 (Health 2.2) having some
understanding of the complexity of grief as a
conseqguence of significant loss, highlights thg¢
importance of having multiple protective
factors to help people cope with major
changesand few risk factors that would
further complicate the situation.

©

Teacher knowledge and pedagogy: S OKSNRa S@lrtdzZ GAz2y

Be aware of and be sensitive to any students| § How confident were you to teach this

who have experienced the death loss of material prior to the lessor®What, if
someone close to them, or some other form ¢ anything, were your concerns or

major and significanbks e.g. loss of property reservations?

though natural disaster. 9 Did anything happen/was anything said
See also the extension to this statement where you realised you were uncertain
following. about what to say/how to handle the

situation? What was this, and what would
you do next time?

1 Would you facilitate the activity
differently? Or, if it was somethirthat you
O2dzZ Ry Qi LiNGStRderdfiom?2 |
NFAAAYy3IZ O0FLYR Y26
what would you say?

1 What was the value of this learning for
these students? What is your evidenfor
this?

1
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Extra notes for teachers: Safegonsiderations
Stress to the students the importance of understanding that the way people grieve, and wha
people find helpful and unhelpful when they are grieving, varies from person to person.

lfaz2> €SENYAYy3I | 062dzi 3 NNhed geopie2Xperighteit. Howel S A
having knowledge that griefnd allof the feelings that go with @&re a normal reaction to loss,

that having some ideas about what might help people work through and deal with their feelir
grief, and knowingthat@®a hyY (G2 | &1 F2NJ KSf L)X A& GKS |

Remind students that if any of the discussion in this activity triggers feejimether from
recent losses or losses from many years atmplease consider talking about these feelings wi
the guidance counsellor or another trusted adeilt 9 ELJX | Ay G KFdG &2YSdA
feelings of grief from losses experienced when they were much younger, because they com
understand more about what happened as they get older. This is normal.

la | fSENYyAYy3a LINPOS&aasx 2NESa S 2INIG RA@thkagw Si
that there has been a death or major loss event that has impattady students at the school,
consult with the school guidance counsellor before inclgdagtivities like this in the learning
programme. It may be appropriate that they are used as part of a school wide intervention ir
response to a tragic incidentather than as learning activities in health education programme
assessed using NCEA achiegatistandards. If learning from this activity is to be used for formr
NCEA assessment it may be unfair to students if they are having to draw on recent (and not
recent), deeply personal experiences which are difficult to think about critically in tyder
respond to an assessment situation.

Also, it can sometimes be little things (little reminders) that trigger feelrigaidnesso even the
most sensitive approach can sometimes resuli student becoming upset. If this happens in
class, acknowledge that thisasiormal grief response and provide a safe place for the student
be alone or with a friend.

LF aGdzRSyla akK2g dzy RSNA (I yhivdeyagkn@viedge tkaSthid dgay
work for some peoplebut for many it does not. The understanding of the stages of grief (deni
anger, bargaining, depression and acceptance) were populagisbdlly in western cultureafter
the bookOn death and dyingy Swiss doctor, Elisabeth KubRoss was published in 1968he
developed this stagesf-grief approach after studying people who were dying from terminal
illnessc that is, these ideas were based on the experiences of dying people, not people who'
grieving after a death loss.

1
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Activity number34.
M.éf

| KAt RNBY Qa au2NA S qsmss

Purpose:Forcenturies, and likely millennja Learning intention and NZC HPE achievemer
stories have been used to convey message | objective:{ (1 dzZRSy (i a éAf f dzi
The learning power of storytelling is well books as a way to support young children to
reported in researchMany illustrated understand change and loggA1).

OKAf RNBYyQa ait2NB o622
change and loss. This activity is based on Achievement Standard linksviay provide
l dz2 G NI £ Ay { Té Rieg Treel Y| ideas forstrategies related to AS91236 and/ot
which has a theme of loss and hope, depicte( a focus for a health promoting event for
sensitively through the symbolism of the red | AS91237.

tree. This title coulde replaced with any othel
book with a theme of los@here are many) Key competenciesRkRelating to otherslsing
' FGSNI Iyt fe@aAay3a gKI G|language and texts

book¢ in this case to convey a simple wellbei
YSaal3aSx aididzRSy G & RS|Time:2hours. It may be useful to spread this
story as a way to support young children over time to allow for thinking and planning of
experiencing change or loss. ideas. Also allow some homework time.

ResourceshyS 2NJ Y2NB OKAf RNBYy Qa Af f dzaThed\RediT3ely &
Australian author Shaun Tanhigghly recommended for this activity, but there are many other
book titles (see th&urriculum in Action: Change Loss and Grief YeMitistry of Education,
2000)http://health.tki.org.nz/Keycollections/Curriculurin-action/Changedossand-grief. There
is a list of books and School Journal stories at the back of this resource, although many mo
been written since.

A range of resource materiafls2 ONB I (i S | ¢ papehbadedNdbd/oNdigitab 2 2 |
(illustrations may need to be hand drawn, scanned/photographed and added into a digital b
it is not practical to create them digitally). A simple publist@pglicationmight be useful if
acces to digital technology supports this.

Note that Skylight also has a range of resources to support children in times oBgxifiht is a
GNHzaG GKFG SylrofSa OKAfRNBYS>X &2dzy3 LIS2 LI ¢
times oftrauma, loss, and grief by building resilienSeehttps://skylight.org.nz/Children

Activity sequence: Teacher activity Activity sequence: Student activity

Tell the students you are going to read them | After listening to the story and seeitige
OKAf RNByYy Qa a iandlghoiv the S| illustrations, the students share their ideas
pictures (much like when they were at primar| about the story eg.1i Q& | 6 2 dzi RS
school). It may be helpful to have several hope.

copies of the book if that is possible, or use a
projection device that means all studesgan
view the illustrations.
.
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http://health.tki.org.nz/Key-collections/Curriculum-in-action/Change-loss-and-grief
https://skylight.org.nz/Children

Ask the students what they thoughte book
was about.

Do students think it still has relevance for the
as teenagers? Why or why not?

How could stories like this support wellbeing*

Explain to the students that they are going to
work individually or in pairs to create a simple
chilNBy Qa aid2NER SAGK A
become part othe health promoting action for
AS91237, explain that). To help plan the bool
the copy template for the activity contains a
series of prompts of things to think about, an(
a recommended way toayabout writing and
illustrating the book.

Stress to students that they do not need to bg
great artists for thig if they are not confident
at drawing, simple chililke drawings are fine,
or images can be cut and pasted and collage
from other sourceslf planning to share these
further, be aware of copyright considerations
whenstudents are using images from other
sources. It may be helpful to identify who in
the class likes drawing and consider teaming
a writer and an illustrator as often happens
wWAGK OKAfRNBYyQa 02217
LJdzof AAKSR OKAf RNBYy Q&

Providethe opportunity for students to read
their stories and show their books to the clas

Students convey their own opinions about thg
relevance of this book for them and why, and
how stories could support wellbeiregg. stories
supportwellbeing because they shdhat

other people might think and feel the way you
do. They can teach you things like what to dg
or not to give up hope.

Students decide whether they will work
individually or with a partnerf in pairs, they
may designat&oles such as writer and
illustrator although the book will still be
collaboration as the words and pictures still
need to work together.

Students use the planning frame provided in
the copy template to guide the development (
their book creation.

2YLX SGSRE aiddR
YR NBFIR GKS

Student learning journal entry:

{ddzRSyda FAES GKSANJI
and any reflections on the process of creating
it. If a paper based lok, they nay photograph
each page and file a digital image in their e
portfolio

Contribution to NCEA achievement:

If extended, this activity could contribute an

action for AS91237 (Health 2.3). For AS9123
(Health 2.2)it may provide ideas for strategie
to use with children that strengthen protective
factors and help build resilience.

Teacher knowledge and pedagogy:

If opportunity allows, consider using this
activity as a focus for a health promoting evel
(e.g.for AS91237), promoting wellbeing with
primary school children in a neighbouring

school. Permission to use the books in the

¢S OKSNRA SGIfgad GAZyY

I How engaging was this activity for
students?

9 Did it provide any insights into studefls
(K2dAKGA FyR ARSI &
surface in othetypes of learning activities
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primary school library will provide access 1 How readily did students take on the
many more book titles, including the NZSchq OKI £ f Sy3S 2F KA K]
Journal, which contasmany wellbeing themes their book at an appropriate level for

(not just loss). As an action, senior secondary children?

students could read a story to young studenty § What are the implications of this for

and discuss meanings and messages, and w, helping students to see the world from the
they could do if they felt like the person in the perspective of a range of peoptancluding
story. childrer? After allthey werechildren
themselvesot long ago, but now sethe
world through their adolescent eyes

1
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Copy template

Checklist of considerations for planning the book

| My thoughts and ideas

Preparation-¢ KAY { Ay 3 Fo2dzi GKS 06221 dGKIFIG 61 & N

looked at):

How manymain ideas or messages did the author

include in the story?

What did you notice most about the illustrations?

Things | thought were particularly helpful for

conveying the message in the story.

What sort of language was usedvhat sort of

words, how lmg ae the sentences?

About how many words are there on a page?

How many ideas are there on a page?

What did you notice about the relationship betwee

the illustration and the words?

About how many pages will it take to tell a stary

lookataSg OKAf RNBYyQa 022]

or you may still have some at home, and some cal

be viewed online (or in a bookshop).

Planning your book

What theme or idea are you interested in for your

book?

What is the main message you want to getoss in

relation to thistheme?

Have you got any initial ideas for a book title?

What sort of age group is the story for? What will

you have to consider when writing a story for this

age group?

1 Who will be the central character in the story?

1 How many other characters damuneed to be
able to tell the story (If any)?

f What will happen to the persogg K I (i Qa
change or loss they experience?

1 Howare yougoing to sensitively show the ways
the change or loss impacts the person? How ¢
youbesured 2 d4geiNgsensitive and saying th
in a way young children will understand?

I Howare yougoing to develop the story so that i
results in something positive happening that
ddzLILR2 NIa GKS YIFAYy OKI

1 Where doyouwant the storyto ed¢ g K I i Q
final message or point to make?

1 Make the final decision abowt meaningful and
interesting title for the book

Plan out the pages of your bogkhere is no

absolute page requirement. Look at other books t¢

see how many pages are needextell a simple

&

1
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story. Create a simple storyboard to map out the

words ofthe story (one idea each pagéd)his will

take timeq you may find you need to go back and

forth to write a coherent story that conveys the

message you intendOnce the text is conipted,

identify the sorts of illustrations that will appear

with the words on each page.

Once you have confirmed the text and illustration

ideas, you need to produce the finished copy.

Practical considerations

If working with a partner, how will you share the

responsibility for producing the book?

How will you write the text? Handwritten? Or typec

on computer in a particular font (and font size),

printed onto a blank page to which the illustrations

are then alded? Or can you produce all text and

insert images on the computeising a publishing

application?

What have you decided abottie wayyou will

produce the illustrations?

What illustration will go on the cover?

Will your final book be papdrased @ digital? Why

this format?

Check list for final productioghave you included

on the cover or inside cover (as applicableee an

actual printed book for idea®)

1 Author and illustrator names

9 Year of production

1 Where it was first published

1 Anyauthor affiliations (information about the
authors)

1 Copyright to you as author.

1
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Activity number35.

Saying it in song

Purpose:For centuries songs have included
ideas about loss and griefmostly commonly
related to loss in romanticelationships, but
also loss associated with war and conflict, an
loss related to social injustice (e.g. loss of
freedom). Furthermore, engaging in creative
activities like the performance of music, danc
or drama, or creating artwork, can be a strate
some people use to help work tbugh their
grief. If not making or performing, then
listening to music, and viewing artight help
some peopleThis activity requires students tq
consider why some people find listening to (g
playing) music might be useftid help manage
grief, as well as analyse the lyrics of songs to
determine what messages they have about
loss.

=

8
Ay
&

Hayora Ao

~( H, Ako ps

“alth Edycatio®

Learning intention and NZC HPE achievemer
objective: Students will develop understandin
of the messages about loss in songs, as well
the value of musi as a way to help manage
grief (6/7A1 and A%

Achievement Standard linksviay contribute
ideas forAS91097 (Health 1.3) and AS91236
(Health 2.2)

Key competenciesParticipating and
contributing,Using language and texts

Digital fluency: Access information efficiently.
Time:60 minutes. Plus time for feeding back

findings from homework in a subsequent
lesson.

ResourcesOnline access to a range of song lyrics

Activity sequence: Teacher activity

Ask students why they think some people
might find it useful to listen to (or play) music
when they are grieving. Prompt students with
further questions if needed to illicit a range of]
ideas.

Why do you think lyricistsong writers write
these songsand singers sing them? Again,
prompt students with further questions if
needed to illicit a range of ideas.

Activity sequence: Student activity

Students respond with ideas such #® music
might reflect their mood (loud angry music), ¢
it might calm them down (soft gentle music)
the lyrics (words) might have meaning for
them; the melody might be quite catchy and
distracting meaning they focus on the music
and not their thoughts and feelingis might be
that the music reminds them about the good
time spent with the person

Students respond with ideas suchvas A (i Q
done for centurieg A 1 Q& K2 g &2V
(musicians) express their feelingsi Qa |
Odzft GdzNF £ £ & WIFOOSLIiI o
emotions and feelingsongs about loss

connect with people they having meanig and
reflect what other people have experienced a
feel sometimes they might be sung by singer,
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Why do you think expressing feelings of loss
through songs has been so popular over the
centurie? Think of old folk songs and ballads,
opera, religious music, through fmpular and
contemporary music.

Explain that this activity will requé each
student to select a newecent or older song
that has a theme about loss. What themes of
loss appear in songs?

Negotiate withstudents any limitations on son
selection (eg. somerap music that talks of losg
from killings and violence has R18 or
parental advisory notification due to language
and themes; will this be able to be used?)

Providethe opportunity for students tasearch
online and select song lyrics for a song that
depicts loss. They can also locate the video i
one exists (this is optionalthough if the videg
images reinforce the sorlgrics this could be
useful).Once selected, suggest that students
swap theirsong lyrics with a partner and chec
that their partner agrees that the song is abol
loss. Provide thactivity copy template to
guide students through the analysis of the
song.

Provide opportunity for students to share thei
choice of song and theiesponses to one or
two questions from the analysis.

Homework Recommend to students that they
ask their parents about the music they listeng
to as teenagers, in particular the songs abouli

love and loss. Source the video of the song (i

who are popular with their audience (fans wh
think the song is about them)

Students offerideas e.¢. i Q& LJ- NJIi
tradition to express ideas abbloss this way,
SalLISOAlLtte AF LIS2LI S
themselves. Cultural traditions like songs can
a way to express thoughts and ideas in ways
GKFG NB wrOOSLlikot S
always been done (whereas saying some thit
directlyto a person might not beptudents
may also think of modern day funerals and th
way contemporary music is played at some
funerals instead of traditional hymrsas a
reflection of who the person is, and how othe
perceived them, rather than tradition&lymns
GKIFIG R2y QG KIF @S NBft S
has died.

Students reiterate themes of loss of romantic
relationships. (With prompting if needed) loss
as a result of conflict, war, loss of rights and
freedom (folk music, protest music), and crim
(same rap music).

Students search for and select a song with a
theme of loss. Working in pairs they then
analyse the messages related to loss in each
their songs. Studerdiscuss each question
and come to an agreement with their partner
about an aswer before recording their ideas
about their selected song.

Students share song title and their thoughts
about the loss messages in the song.

Students share with the class their parets
song selection, and the similarities/difference
with the one selected fotheir own analysis.
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available) and th lyrics on line and compare
the messages with the song analysed in clas!

/| 2Y&ARSNI O2YLIAtAYy3I |
suggestions into a resource (name of songs
links to lyrics ovideo onlyg noting copyright
on lyrics and video and the restrictis on
copying these for the purpose of sharing/
screening/ publishing). Promote the list as a
source of ideas for music to listen to when
feeling low¢ depending on the songs selected
they may need to be grouped for different
moods.

Optional:Extend this activity to include other
art forms such as visual art.

Student learning journal entry: Contribution to NCEA achievement:
Studenf@ completed analysis of the song When identifying a range of personal strategi
messagessfiled. that help manage changethe use of music (or,

other art form) may be applicable f&«S91097
(Health 1.3)and engaging in valued activities
like performing arts, especially where these
engage people sociallgan be a protective
factor for AS91236 (Health 2.2).

Teacher knowledge and pedagogy: ¢SFOKSNRa S@Ftdz GA2Y

Contemporary musj@nd the culture that 1 Did including music popular with students
surrounds it can be a significant part of young enhance the level of engagementthis
LIS2 LY SQa ftAQ@Sad / 2ya activity?

ways music can be used asegource orasa | f Did it motivate any students who may hay

focus for leaningin other health education been less engaged in other activities?

contexts e.g. music and videos that depict | § Were there any revelations on the part of

inclusiveness of diversity. daGdzRSyia G2 GKS S¥T7
actually realise what the song lyrics were
saying?

I What are the implicatins of this for other
activities that (could) tap into aspects of
youth culture?

1
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Copy template

Songs about loss

Song analysis Your responses
Song title

{AYy3SNI 2NJ INR dzLIQ &

Nationality of singer or group

Lyricist (songwriter)

Year of release

What sort of loss is the song about?
(e.g. loss of a relationship, loss of
freedom, loss of life)

Give some examples of lines in the so
that make you confident that this is the
sort of loss the song is about.

What message(s) the song conveying
about the loss?€.g. the feelings of loss
like being hurt, the uncertainty of

g K| G Qa the féefbsRBgrief after
los9

Give some examples of lines in the so
that helped you decide that this was th
message.

KEY QUESTION:

How helpful do you think the message
in this song might be for someone whc
had a similar experience? How could i
support their wellbeing? Why is this?

Homework Ask your parents or other
adultsyou live with about the music
they listened to as teenagers, in
particular the songs about loss. Ask
them to recall one song that meant
something to them when they were a
teenager. Source online the video of tf
song (if awmilable) and the lyric#nalyse
this song like the one above. Compare
the messages with the song analysed
class. What is similar/different?

1
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